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“WE DO THE BEST WITH WHAT WE KNOW.

WHEN WE KNOW MORE, WE DO BETTER.”

RHONDA MIGA, PARTNER IN POLICYMAKING, ALBANY, NY, 2002

THESE STORIES AND THE ASSOCIATED INFORMATION ARE BASED ON ACTUAL EXPERIENCES OF PROFESSIONALS, PARENTS/GUARDIANS AND PERSONS WITH DISABILITIES. COMPONENTS HAVE BEEN EMBELLISHED IN ATTEMPTS TO PRODUCE DESIRED COMMUNICATIVE EFFECTS.  NAMES AND OTHER POTENTIALLY IDENTIFYING PHENOMENA HAVE BEEN CHANGED TO HONOR PRIVACY AND CONFIDENTIALITY.  THUS, ASSOCIATIONS BETWEEN NAMES, PERSONS AND ACTUAL EXPERIENCES ARE COINCIDENTAL.  THE STORIES AND THE ASSOCIATED INFORMATION HAVE BEEN ORGANIZED INTO THREE NONMUTUALLY EXCLUSIVE CLUSTERS THAT PERTAIN TO IMPORTANT EDUCATIONAL AND RELATED PHENOMENA: INTEGRATED SCHOOLING OR SCHOOL INCLUSION; INSTRUCTIONAL PRACTICES; AND, VOCATIONAL PREPARATION.  THEY  ARE PRESENTED IN AN ATTEMPT TO IMPROVE THE EMBARRASSING, WASTEFUL, UNNECESSARY AND DEBILITATING VOCATIONAL, SOCIAL,  DOMESTIC,  RECREATION/LEISURE AND OTHER IMPORTANT  POST  SCHOOL  OUTCOMES  EXPERIENCED   BY FAR TOO MANY PERSONS WHO RECEIVE  SPECIAL EDUCATION  AND RELATED  SERVICES; TO HELP ANALYZE HOW WE THINK, WHAT WE DO AND WHY WE  SO ACT;  TO USE HUMOR, FOIBLES AND ABSURDITIES AS COMMUNICATIVE AIDS; AND, TO HELP NEW  PARENTS/GUARDIANS, POTENTIAL PROFESSIONALS  AND PERSONS WITH  DISABILITIES SEE  IMPORTANT PARTS OF OUR PAST SO THEY CAN AVOID THE  MISTAKES WE MADE. 

______________________

SINCERE APPRECIATION IS EXPRESSED TO PAT ROGAN OF INDIANA UNIVERSITY - PURDUE UNIVERSITY AT INDIANAPOLIS, CHARLOTTE ROSS OF BENEDICTINE UNIVERSITY AND NIC CERTO OF SAN FRAMCISCO STATE UNIVERSITY FOR THEIR EXTREMELY HELPFUL EDITORIAL AND OTHER CONTRIBUTIONS.  THREE DISCS ENTITLED “LOU BROWN UNPLUGGED” CONTAIN VIDEO PRESENTATIONS OF MOST OF THESE STORIES AS WELL AS A PRINTED VERSION OF THIS MANUSCRIPT.  THESE VIDEO DISCS CAN BE OBTAINED BY CONTACTING www.forumoneducation.org OR BY CALLING 812-855-5090.  

TO WHOM ARE THESE STORIES AND RELATED INFORMATION ADDRESSED?

MANY CITIZENS  WITH  DISABILITIES  WHO  PROGRESSED  THROUGH  SCHOOL  SYSTEMS  RECEIVING  SPECIAL EDUCATION  AND  RELATED  SERVICES  ARE NOW ENJOYING  PRODUCTIVE  AND INTEGRATED  POST SCHOOL  LIVES.  SOME WERE FUNCTIONING IN JOBS THAT PAID AT LEAST MINIMUM WAGES AND EMPLOYER PROVIDED BENEFITS AT THE POINT OF SCHOOL EXIT.  SOME MATRICULATED IN POST SECONDARY EDUCATION AND TRAINING   PROGRAMS WHICH RESULTED IN REAL JOBS IN THE REAL WORLD.  THEY LIVE IN APARTMENTS AND FAMILY STYLE HOMES WITH MINIMAL SUPPORT AND WITH NO MORE THAN ONE OTHER UNRELATED PERSON WHO HAS A DISABILITY.  THEY  ENJOY REASONABLE  SOCIAL LIVES  INTERACTING WITH A WIDE ARRAY  OF  FAMILY  MEMBERS  AND  OTHERS   WHO HAVE AND DO NOT HAVE  DISABLILITIES  AND WHO ARE NOT PAID TO BE WITH THEM.   THEY TRAVEL TO AND FROM, AND ENGAGE   EFFECTIVELY IN, A WIDE VARIETY OF INTEGRATED COMMUNITY ENVIRONMENTS AND ACTIVITIES.   THEY ARE CARING AND RESPONSIBLE PARENTS.  THEIR  PARENTS – GUARDIANS   AND  OTHER  FAMILY MEMBERS  ARE  PLEASED WITH  THE  SPECIAL EDUCATION AND RELATED  SERVICES  THEY  RECEIVED.  THE PROFESSIONALS WHO PROVIDED THEM ARE JUSTIFIABLY PROUD OF THEIR IMPORTANT CONTRIBUTIONS TO SUCH WORTHY OUTCOMES.  IF THESE PERSONS WITH DISABILITIES, THEIR  FAMILY MEMBERS  AND  THE  PROFESSIONALS WHO SERVED  THEM  COULD  RELIVE THE  SCHOOL  EXPERIENCES  PROVIDED,  THEY WOULD  STRIVE  FOR  REPLICATIONS.   WE SHOULD ALL SALUTE THOSE WHO PARTICIPATED IN THE PRODUCTION OF SUCH SUCCESSFUL SCHOOLING.  THESE STORIES AND THE RELATED INFORMATION SHOULD NOT BE OF MUCH INTEREST TO THEM.

· FAR  TOO MANY THOUSANDS OF  CITIZENS  WITH  DISABILITIES WHO PROGRESSED THROUGH   SCHOOL  SYSTEMS  RECEIVING  SPECIAL  EDUCATION AND RELATED SERVICES ARE NOT ENJOYING INTEGRATED OR  PRODUCTIVE  POST  SCHOOL  LIVES.   THEY WERE NOT FUNCTIONING IN REAL JOBS IN THE REAL WORLD FOR AT LEAST MINIMUM WAGES AND EMPLOYER PROVIDED BENEFITS WHEN THEY EXITED SCHOOL, NOR ARE THEY NOW. THE POST  SECONDARY EDUCATIONAL  AND TRAINING PROGRAMS  IN WHICH THEY MATRICULATED  DID NOT  RESULT  IN THE  REPERTOIRES  NECESSARY  TO MEET THE MINIMALLY ACCEPTABLE  PERFORMANCE  STANDARDS OF  THE  REAL WORLD OF WORK.  INDEED, SHORTLY AFTER GEORGE W. BUSH BECAME PRESIDENT HE CONVENED A GROUP OF PERSONS HE RESPECTED AND ASKED THEM TO ADDRESS THE ISSUE OF EXCELLENCE IN SPECIAL EDUCATION.  IN 2001, AFTER OVER ONE YEAR OF COMPREHENSIVE STUDY, THIS GROUP REPORTED THAT APPROXIMATELY 70% OF ALL PERSONS WITH DISABILITIES IN THE UNITED STATES BETWEEN THE AGES OF 18 AND 64 WERE UNEMPLOYED OR GROSSLY UNDEREMPLOYED.  IN 2004, THE PRESIDENT’S COMMITTEE FOR PEOPLE WITH INTELLECTUAL DISABILITIES REPORTED THAT 90% OF ADULTS IN THE UNITED STATES SO LABELED WERE UNEMPLOYED.  IN 2004, A TASK FORCE ESTABLISHED BY GOVERNOR BUSH OF FLORIDA REPORTED THAT APPROXIMATELY 85% OF ALL ADULT FLORIDIANS WHO WERE CONSIDERED DEVELOPMENTALLY DISABLED AND/OR HAD CEREBRAL PALSY WERE UNEMPLOYED. TRAGICALLY, UNEMPLOYMENT IS ONLY PART OF THE STORY.  FAR TOO MANY ADULTS WITH DISABILITIES LIVE WITH THEIR AGING PARENTS OR IN GROUP HOMES.  THEY HAVE SOCIAL LIVES THAT ARE DOMINATED BY LONELINESS AND PERSONS WHO ARE PAID TO BE WITH THEM.   THEY FUNCTION IN DEPRESSINGLY CIRCUMSCRIBED ARRAYS OF SEGREGATED ENVIRONMENTS AND ACTIVITIES. THEY ARE DEPENDENT UPON AND/OR ADDICTED TO GOVERNMENT ADMINISTERED TAX DOLLARS IN RELATIVELY UNSYMPATHETIC ECONOMIC AND POLITICAL TIMES.   THEIR PARENTS – GUARDIANS AND OTHER FAMILY MEMBERS ARE NOT PLEASED WITH THE SPECIAL EDUCATION AND RELATED SERVICES THEY RECEIVED.   AS ONE WHO   PROVIDED SOME OF THOSE SERVICES FOR MORE THAN FORTY YEARS, I AM NOT THE LEAST BIT PROUD OF MY CONTRIBUTIONS TO SUCH TERRIBLE OUTCOMES.  IF YOU ARE A STUDENT  WITH  DISABILITIES,  A  PARENT - GUARDIAN, A FAMILY MEMBER  OR  A  SERVICE  PROVIDER WHO IS  NOT INTERESTED IN  EXPERIENCING  OR  PRODUCING  POST   SCHOOL LIVES THAT ARE SEGREGATED, OVERLY DEPENDENT OR OTHERWISE CONSTRICTED, THESE  STORIES AND THE ASSOCIATED INFORMATION  MAY BE  HELPFUL.

 WHEN CHILDREN  ARE  IN  SCHOOL, PROFESSIONALS  FEEL COMPELLED TO REFER TO THEM AS LEVELS (MILDLY - MODERATELY - SEVERELY - PROFOUNDLY ), POINTS  ON  A CONTINUUM OR SPECTRUM,  GRADES,  ( HE IS SEVENTEEN,  BUT  CAN  ONLY DO  FIRST  GRADE  MATH AND  READING)  AND  LABELS (EMOTIONALLY DISTURBED - MENTALLY  RETARDED - LEARNING  DISABLED ).  HOWEVER, IN POST SCHOOL  WHERE  YOU  WERE PLACED ON  A  SPECTRUM, THE LEVEL OR  LABEL YOU WERE  ASSIGNED,  HOW WELL YOU COULD ADD AND MANY OTHER SCHOOL  IMPORTANT  PHENOMENA  MAY NOT MEAN  MUCH  IF  YOU  ARE UNEMPLOYED,  LONELY, OVERLY DEPENDENT UPON FAMILY MEMBERS  OR TAXPAYERS,  PRODUCING CHILDREN YOU CANNOT  SUPPORT, INCARCERATED  OR  OTHERWISE  LEADING AN UNHAPPY AND  UNPRODUCTIVE LIFE.  IN SHORT, THE TERRIBLE OUTCOMES OF MANY OF OUR EDUCATIONAL POLICIES AND PRACTICES DEMAND THAT WE STOP WHAT WE ARE DOING.   IF WE  ARE TO PARTICIPATE IN THE PRODUCTION OF BETTER OUTCOMES, WE   MUST MAKE  SUBSTANTIAL  IMPROVEMENTS IN OUR VALUES, GOALS, SERVICE  DELIVERY  MODELS, PERSONNEL PREPARATION  PROGRAMS, CURRICULUM  DEVELOPMENT  STRATEGIES, INSTRUCTIONAL PRACTICES  AND A WIDE ARRAY OF OTHER  IMPORTANT  PHENOMENA.

GOALS OF EDUCATIONAL AND RELATED SERVICES FOR STUDENTS WITH DISABILITIES

IF YOU ARE A YOUNG PERSON WITH DISABILITIES, WHAT KIND OF LIFE WOULD YOU LIKE US TO HELP YOU EXPERIENCE?  IF YOU ARE A PARENT - GUARDIAN OF A CHILD WITH DISABILITIES, WHAT ARE SOME OF THE OPPORTUNITIES YOU SHOULD STRIVE TO ENGENDER   FOR YOUR CHILD?  IF YOU ARE A PROFESSIONAL WHO WANTS TO PROVIDE  “STATE OF THE ART  SERVICES“  OR “BEST  PRACTICES“ , WHAT VALUES  SHOULD GUIDE YOU THROUGH TOUGH DECISIONS?   WHAT TARGETS SHOULD YOU SHOOT FOR?   HOW CAN YOU REMAIN OPEN TO NEW AND BETTER WAYS?  SOME OF THE VALUES, TARGETS AND PRACTICES CONSIDERED IMPORTANT ARE OUTLINED BELOW.  

· ATTENDING A HOME SCHOOL - THE SCHOOL YOU WOULD LIKELY ATTEND IF YOU DID NOT HAVE A DISABILITY.

· FUNCTIONING IN NATURALLY DISTRIBUTED REGULAR EDUCATION CLASSES.

· PROVIDING INDIVIDUALLY MEANINGFUL SUPPLEMENTARY AIDS AND SERVICES.

· UTILIZING TEACHING STYLES THAT ARE APPROPRIATE FOR INDIVIDUAL LEARNING STYLES.  


· PREPARING FOR SUCCESS IN THE REAL WORLD OF WORK AND OTHER IMPORTANT ASPECTS OF INTEGRATED POST SCHOOL LIFE.

· LIVING IN SUPPORTED APARTMENTS OR HOMES WITH NO MORE THAN ONE OTHER UNRELATED PERSON WITH DISABILITIES.

· ENJOYING A MEANINGFUL SOCIAL LIFE WITH A WIDE ARRAY OF OTHERS WHO DO AND DO NOT HAVE DISABILITIES AND ARE NOT PAID TO BE WITH YOU.

· FUNCTIONING IN THE SAME ARRAY OF ENVIRONMENTS AND ACTIVITIES IN WHICH YOU WOULD LIKELY FUNCTION IF YOU DID  NOT HAVE  DISABLILITIES.  
INTEGRATED SCHOOLING 

INTEGRATED SCHOOLING OR SCHOOL INCLUSION REFERS TO STUDENTS WITH   DISABILITIES FUNCTIONING IN REGULAR EDUCATION CLASSES IN HOME SCHOOLS WITH INDIVIDUALLY APPROPRIATE SUPPLEMENTARY AIDS AND SERVICES.  IN THE VAST MAJORITY OF INSTANCES, INCLUSIVE OR INTEGRATED SCHOOLING IS THE SUPERIOR OPTION.  THIS JUDGMENT IS PREDICATED ON THE PREMISES THAT SEGREGATION BEGETS SEGREGATION AND THAT INTEGRATION BEGETS INTEGRATION.   IT IS HARD TO ARGUE THAT THE BEST WAY TO  PREPARE  STUDENTS WITH  DISABILITIES TO FUNCTION EFFECTIVELY IN A WIDE ARRAY OF INTEGRATED POST SCHOOL  ENVIRONMENTS AND ACTIVITIES IS TO CONFINE THEIR EDUCATIONAL CAREERS TO ENVIRONMENTS AND ACTIVITIES THAT ONLY  INCLUDE OTHERS WITH DISABILITIES AND PERSONS WHO ARE PAID TO INTERACT WITH THEM.   

EDUCATION FOR ALL - THE BOY ON THE SLAB

DOES ALL MEAN ALL?  DID THE UNITED STATES CONGRESS REALLY MEAN THAT ONE?  SHOULD EVERY CHILD HAVE A  RIGHT TO A TAX SUPPORTED EDUCATION?   LEGALLY, SUCH QUESTIONS ARE MOOT.  THIS WAS NOT ALWAYS SO.  ONE YEAR A STUDENT WHO WAS NEW TO OUR DISTRICT CAME TO SCHOOL ATTACHED TO A SLAB.  HE HAD A HALO BRACE AROUND HIS HEAD AND A STAINLESS STEEL ROD DOWN HIS SPINE.  HE WAS STRAPPED TO A PLYWOOD PLATFORM WITH FOUR WHEELS.  HIS MOTHER USED A ROPE TO PULL HIM DOWN THE HALL AND INTO THE PRINCIPAL’S OFFICE.  MANY WHO WITNESSED THIS QUESTIONED WHETHER WE SHOULD ALLOW SUCH A CHILD IN PUBLIC SCHOOLS.  THE PRINCIPAL CONVENED AN EMERGENCY MEETING OF HER LEADERSHIP TEAM.  SHE, A PEDIATRIC NEUROLOGIST, A UNIVERSITY PROFESSOR, A PSYCHOLOGIST, PHYSICAL AND OCCUPATIONAL THERAPISTS, THE SCHOOL ATTORNEY, THE DIRECTOR OF NURSING AND THE DIRECTOR OF SPECIAL EDUCATION DELIBERATED AS FOLLOWS.

· A  SLAB CLASS WOULD BE ESTABLISHED.  THE CONSENSUS WAS THAT SLABS AND NON SLABS COULD NOT FUNCTION IN THE SAME CLASSROOM.

· A  TEACHER WITH A MASTERS  DEGREE IN SLABS WOULD BE HIRED.  WE COULD NOT FIND ONE.

· SURROUNDING SCHOOL DISTRICTS WOULD BE SCOURED FOR SLABS.   NOT ENOUGH FOR A SLAB CLASS WERE FOUND NEARBY.  HOWEVER, STATE DEPARTMENT OF EDUCATION PERSONNEL IDENTIFIED SIX SLABS IN THE STATE.  ATTEMPTS TO ARRANGE FOR THE DAILY USE OF HELICOPTERS TO TRANSPORT THE DISPERSED SIX SLABS TO MADISON EACH SCHOOL DAY WERE UNSUCCESSFUL.

· A  GROUP HOME FOR SLABS WAS THE OBVIOUS SOLUTION.  THEN AN OLD BREAD TRUCK WITH RACKS IN THE BACK THAT COULD ACCOMMODATE SIX LARGE TRAYS COULD BE PURCHASED.  “INDEPENDENT LIVING” WOULD BE PRINTED ON IT. 

· THEN THE SIX SLABS COULD GO FROM THE SLAB HOME TO THE SLAB VAN TO THE SLAB CLASS TO THE SLAB VAN TO THE SLAB HOME TO THE SLAB-----

DO ENVIRONMENTS AFFECT QUALITY OF LIFE?  IF YOU ANSWER "NO", YOU SHOULD NOT BE IN EDUCATION.  IF YOU ANSWER "YES", WHAT ENVIRONMENTAL CHARACTERISTICS SHOULD WE ARRANGE?  EDUCATIONAL ENVIRONMENTS SHOULD BE RICH, STIMULATING, COLORFUL, VARIED AND CHALLENGING.  THEY SHOULD HAVE GOOD COMMUNICATION MODELS, THEY SHOULD STIMULATE MAXIMUM ENGAGEMENT AND FACILITATE THE DEVELOPMENT OF A WIDE ARRAY OF SOCIAL RELATIONSHIPS.  THESE CHARACTERISTICS CANNOT BE PRODUCED IN A SLAB CLASS, A SLAB HOME OR A SLAB VAN.  INDEED, IF YOU WERE ON A SLAB, THE LAST THING  YOU  WOULD NEED OR  WANT  WOULD BE TO BE  NEXT TO FIVE OTHER PERSONS ON SLABS ALL DAY. 

COMMUNITY VERSUS INSTITUTIONAL SCHOOLING
DID YOU EVER VISIT A SPECIAL SCHOOL, A CAMP FOR PERSONS WITH AUTISM, A SHELTERED WORKSHOP, AN EIGHT BED GROUP HOME ON A SATURDAY NIGHT, A RESIDENTIAL INSTITUTION OR ANOTHER SEGREGATED SETTING?  DID YOU BECOME  OVERWHELMED BY THE SOUNDS,  SMELLS,  AMOUNTS OF STAINLESS  STEEL  AND  CERAMIC  TILE,  THE ABSENCE OF COLOR,  THE SHOCKING BEHAVIORS  MANIFESTED BY THE PERSONS WITH  DISABILITIES  AND  THOSE WHO WERE BEING PAID TO BE  WITH THEM?   DID YOU WONDER, “WHO ARRANGED THIS AND WHY?”  “ISN’T THIS UNNATURAL?”  “DOES   IT HAVE TO BE THIS WAY?”

CONSIDER THE PARENT FROM CALIFORNIA WITH A CHILD WITH PRADER WILLI SYNDROME WHO ASKED ME TO HELP HER ESTABLISH A RESIDENTIAL INSTITUTION IN THE CENTRAL PART OF THE UNITED STATES, MISSOURI OR KANSAS, FOR SUCH CHILDREN.  WE TALKED ABOUT OUR EXPERIENCES WITH PERSONS ASCRIBED THAT LABEL.  SPECIFICALLY, ABOUT THEIR POWERFUL URGES TO EAT, OBESITY, FOOD MANAGEMENT PROBLEMS, HEALTH RISKS AND ACADEMIC AND SOCIAL DIFFICULTIES.   IN CASE SHE HAD NOT SEEN A PACKER GAME ON TV, I INFORMED HER THAT GREEN BAY, WISCONSIN IS QUITE PROBABLY THE PRADER WILLI CAPITAL OF THE WORLD.  WHEN I INFORMED HER THAT I WOULD NOT HELP HER, SHE BECAME QUITE UPSET AND ASKED WHY NOT.  I TOLD HER THAT TAKING CHILDREN AWAY FROM MOTHERS, FATHERS, BROTHERS, SISTERS, FRIENDS AND RELATIVES, VIOLATIONS OF THE NATURAL PROPORTION, HOMOGENEOUS   GROUPINGS, SEGREGATION, ETC.  RARELY WORK TO THE BENEFIT OF PERSONS WITH DISABILITIES.  I THEN DESCRIBED HOW I THOUGHT THE INSTITUTION WOULD LIKELY FUNCTION.

· ALL FOOD WOULD BE UNDER LOCK AND KEY.

· FOOD WOULD BE DISPENSED ONLY BY RIGIDLY TRAINED PROFESSIONALS.     

· FOOD TALK BY STAFF, INMATES OR VISITORS WOULD NOT BE ALLOWED.

· NO FOOD COMMERCIALS OR COOKING SHOWS ON TV WOULD BE TOLERATED.  

· ALL FOOD REFERENCES WOULD BE REMOVED FROM VIDEO DISCS, BOOKS AND MAGAZINES.

· INMATES COULD NOT VISIT STORES THAT SELL OR DISPLAY FOODS.

· INMATES COULD NOT DRIVE ON ROADS THAT CONTAINED BILLBOARDS WITH PICTURES OF FOODS.

SHE AGREED WITH MY DEPICTION AND ASKED, “WHAT IS WRONG WITH THAT?”  I SAID, “THAT IS A HORRIBLE WAY TO RAISE CHILDREN.   BESIDES, WHO COULD YOU GET TO WORK UNDER THOSE CONDITIONS? “THEN I THOUGHT, “WHAT A GREAT CAREER OPPORTUNITY FOR ANOREXICS.”

_________
SEGREGATION AND HOMOGENEOUS GROUPINGS FORCE US TO THINK AND DO THAT WHICH WE WOULD OTHERWISE VIEW AS TERRIBLE, INHUMANE, SADISTIC, HARMFUL, INAPPROPRIATE, INTOLERABLE OR OTHERWISE IRRATIONAL.  CAN CHILDREN WITH PRADER WILLI SYNDROME BE EDUCATED EFFECTIVELY IN REGULAR   EDUCATION CLASSES IN HOME SCHOOLS?   YES AND INTEGRATED SCHOOLS ARE BETTER.  WHAT CAN BE DONE IN A REGULAR SCHOOL? 

· EXPLAIN THE SITUATION TO CLASSMATES AND RELEVANT SCHOOLMATES.

· INVOLVE CLASSMATES AND OTHER SCHOOLMATES IN SOLUTION STRATEGIES.

· RATION FOOD AND DISPENSE SMALL AMOUNTS MANY TIMES A DAY.

· BUILD SOCIAL RELATIONSHIPS AT SCHOOL AND ARRANGE FOR THEM TO BE MANIFESTED  DURING NONSCHOOL DAYS AND TIMES IN THE ABSENCE OF SCHOOL PERSONNEL.

· ANTICIPATE PROBLEMS AND HAVE SOLUTIONS READY. 

· ARRANGE FOR REASONABLE EXERCISE.

· BE CONSTANTLY VIGILANT.

__________

CONSIDER THE COUNSELOR AT A SUMMER CAMP EXCLUSIVELY FOR CHILDREN WITH AUTISM WHO SAID TO ME, “YES, ALL THOSE MOVEMENTS LOOK WEIRD, BUT THERE AIN‘T NO MOSQUITO PROBLEM AT OUR CAMP.”   IF I HAD MY WAY, ANY  PROFESSIONAL WHO RECOMMENDED THAT ONE  PERSON WITH  AUTISM  FUNCTION  WITHIN 500 MILES  OF  ANOTHER PERSON SO LABELED WOULD BE REQUIRED TO  LIVE IN A  GROUP HOME  WITH  SIX PERSONS WITH AUTISM;  SIT AT A  TABLE  IN  A  SHELTERED  WORKSHOP  WITH  ELEVEN  PERSONS WITH AUTISM;  ATTEND  RELIGIOUS  SERVICES  SPECIFICALLY FOR PERSONS WITH AUTISM; AND, VACATION  ONLY ON THE "ISLE OF  AUTISM ”  AS LONG AS THEY LIVE.

REGULAR VERSUS SEGREGATED SCHOOLS - THE REGS AND THE SEGS

REGS ARE STUDENTS WITH DISABILITIES WHO ATTEND REGULAR HOME SCHOOLS – THE SAME SCHOOLS THEY WOULD ATTEND IF THEY DID NOT HAVE A  DISABLITY.  SEGS ARE STUDENTS WITH DISABILITIES WHO ATTEND SEGREGATED SCHOOLS - SCHOOLS ATTENDED ONLY BY STUDENTS WITH DISABILITIES.  SHOULD STUDENTS WITH DISABILITIES ATTEND HOME SCHOOLS OR SEGREGATED SCHOOLS?  SHOULD  ALL  PARENTS  BE  ALLOWED  TO CHOOSE  A  HOME  OR SEGREGATED  SCHOOL  FOR  THEIR  CHILDREN WITH DISABILITIES?  IF SOME PARENTS ARE GIVEN A CHOICE, WHY SHOULD OTHERS BE DENIED THE SAME OPPORTUNITY?

ASSUME SOME  PARENTS  IN  A  NEIGHBORHOOD WANT THEIR  CHILDREN  TO ATTEND A  SEGREGATED  AND  OTHERS  WANT THEIR CHILDREN TO ATTEND A REGULAR HOME  SCHOOL.  CAN THEY BOTH HAVE WHAT THEY WANT?  YES.  THE REGS AND THE SEGS CAN ATTEND THE SAME HOME SCHOOL, BUT IN TWO DIFFERENT TRACKS.

THE SEGREGATED TRACK                                             THE REGULAR TRACK 

SPECIAL BUS TO SCHOOL                                             REGULAR BUS TO SCHOOL   

SEGREGATED PLAY AREA                                             INTEGRATED PLAY AREA

SEGREGATED CLASSROOM                                          INTEGRATED CLASSROOM

SPECIAL TOILET                                                              REGULAR TOILET

SEGREGATED RECESS                                                  INTEGRATED RECESS

SEGREGATED LUNCH                                                    INTEGRATED LUNCH

SEGREGATED ART - MUSIC - PE                                  INTEGRATED ART - MUSIC- PE

SPECIAL BUS TO HOME                                                 REGULAR BUS TO HOME

__________

WHICH TRACK IS MORE FUN?  WHICH TRACK IS MORE STIMULATING?  WHICH TRACK OFFERS BETTER PREPARATION FOR INTEGRATED POST SCHOOL LIFE?  MANIFESTATIONS OF OUR VALUES, POLICIES AND PRACTICES HAVE IMPORTANT LONG TERM CONSEQUENCES ON PERSONS WITH DISABILITIES AND THEIR FAMILIES.  WE MUST CONSIDER PREFERRED POST SCHOOL OUTCOMES AND THE BEST WAYS TO REALIZE THEM.  THAT WHICH LEADS TO INTEGRATED OUTCOMES, WE DO.  THAT WHICH LEADS TO SEGREGATED OUTCOMES, WE REFRAIN FROM DOING.

REGULAR VERSUS SEGREGATED SCHOOLS - THE BOY WITH THE BIG ARM

IN THE PROCESS OF CONDUCTING AN EXTERNAL EVALUATION OF A SEGREGATED    SCHOOL, I VISITED A KINDERGARTEN CLASS WITH THE PRINCIPAL.  ALMOST ALL THE STUDENTS THEREIN MANIFESTED SYMPTOMS OF AUTISM, DOWN SYNDROME, CORNELIA DE LANGE SYNDROME AND SEVERE CEREBRAL PALSY.  ONE STUDENT WAS NOTABLE ONLY BECAUSE HE HAD AN EXTRAORDINARILY LARGE LEFT ARM AND HAND.  I OBSERVED HIM SWING HIS ARM BACK AND FORTH UNTIL HE RAISED IT HIGH ENOUGH TO REACH THE LEFT HANDLEBAR OF A TRICYCLE.  HE THEN MOUNTED THE TRIKE, RODE IT AROUND THE CLASSROOM, ASKED OTHERS TO MOVE OUT OF HIS WAY AND DEFTLY AVOIDED MOVING AND STATIONARY OBJECTS.  I ASKED THE PRINCIPAL WHY HE WAS IN THE CLASS.  SHE SAID, “ISN’T IT OBVIOUS?”  I SAID, “NO, IT IS NOT.”  SHE SAID, “HE CANNOT GO TO A REGULAR SCHOOL WITH AN ARM LIKE THAT.”  I SAID, “WHY NOT?”  SHE SAID, “IF HE WAS YOUR SON, WOULD YOU WANT HIM TO BE TEASED AND RIDICULED OR TO SCARE OTHER CHILDREN?  WHAT ABOUT HIGH SCHOOL?  WOULD YOU WANT YOUR DAUGHTER TO DATE HIM?”  FINALLY, SHE SAID, “WHAT WOULD YOU DO WITH HIM DR. BROWN?” 

WHAT WOULD I HAVE DONE THEN?  I WOULD HAVE PLACED HIM IN A REGULAR KINDERGARTEN CLASS IN HIS HOME SCHOOL.  THEN I WOULD HAVE PLAYED “HE AIN’T HEAVY, HE’S MY BROTHER” - “WE ARE THE WORLD, WE ARE THE CHILDREN” - “I BELIEVE I CAN FLY” - AND OTHER WARM AND FUZZY SONGS CONTINUOUSLY ON THE PUBLIC ADDRESS SYSTEM.  IN ADDITION, I WOULD HAVE REQUIRED THAT RANDOMLY SELECTED STUDENTS WITHOUT DISABILITIES COME TO SCHOOL, IN WHEELCHAIRS, WITH THEIR EYES COVERED, WITH THEIR HEARING BLOCKED, ETC.  FINALLY, FOR ONE HOUR EVERY AFTERNOON BEFORE DISMISSAL THE ENTIRE SCHOOL WOULD BE REQUIRED TO PARTICIPATE IN ENLIGHTENMENT, SENSITIVITY, DIVERSITY AND TOLERANCE EXPERIENCES THAT INCLUDED PUPPETS WITH A WIDE ARRAY OF DISABILITIES.

WHAT WOULD I DO NOW?  NOW I AM OLDER, ANGRY, FRUSTRATED AND RUNNING OUT OF TIME.  NOW, IF HE WAS MY SON, I WOULD CUT OFF HIS ARM.  THEN I WOULD TELL EVERYONE THAT HE LOST IT HELPING HIS GRANDMOTHER AND SISTER   ESCAPE FROM A SHARK ATTACK.  THEN I WOULD SIT BACK AND WATCH HIM GET AWARDS FOR COURAGE. I WOULD REALLY ENJOY HEARING PEOPLE CALL HIM AN INSPIRATION AND A REMARKABLE YOUNG MAN.  I WOULD SMILE WHEN PARENTS OF OTHER CHILDREN REFERRED TO HIM AS A ROLE MODEL AND ASKED FOR HIS AUTOGRAPH.

________________  

WHAT WOULD YOU DO NOW IF HE WERE YOUR SON? 

REGULAR EDUCATION CLASSES IN HOME SCHOOLS - THE LOONEY LADY WITH A LAWYER

WE HAD A GREAT RETARDED SCHOOL.  OUR STAFF LOVED IT.  WE HAD LOTS OF TEAMS, PARTIES AND GOSSIP.  WE THOUGHT OUR PARENTS WERE HAPPY WITH IT.  EACH YEAR BROUGHT NEW CROPS OF PARENTS AND STUDENTS WITH DISABILITIES.  MOST NEW PARENTS WANTED WHAT WE LIKED TO PROVIDE - SEGREGATION.  HOWEVER, A FEW OF THE HERETICAL NEW PARENTS STARTED TO TALK ABOUT INTEGRATION.  ONE LOONY PARENT TOLD US THAT THEIR FAITH COMMUNITY, THE PARKS, LIBRARIES AND MUSEUMS THEY USED AND THE PARTIES, CONCERTS AND PICNICS THEY ATTENDED WERE INTEGRATED. “WHY SHOULD THE ONLY SEGREGATED EXPERIENCE OF MY CHILD’S LIFE BE A PUBLIC SCHOOL?”  WE TOLD HER THAT SHE WAS TYPICAL OF A PARENT IN THE “DENIAL PHASE” AND THAT SHE NEEDED PSYCHOTHERAPY IN ORDER TO PROGRESS TO THE “REALITY PHASE."  SHE WANTED TO KNOW WHY HER CHILD COULD NOT GO TO A REAL SCHOOL.  WE TOLD HER THE THERAPIES HER CHILD NEEDED WERE AT OUR SEGREGATED SCHOOL AND HE HAD TO BE THERE TO GET THEM.  WE ALSO TOLD HER THAT HER CHILD WILL BE RAPED, RIDICULED, LEFT OUT AND TEASED AT A REGULAR SCHOOL.  THEN WE TOLD HER THAT NORMAL CHILDREN WERE ROTTEN.  WE   POINTED OUT THAT SADAAM HUSSEIN, FIDEL CASTRO AND OSAMA BIN LADEN ONCE ATTENDED REGULAR SCHOOLS.  SHE SAID, “LAWYER.”  IN SPECIAL EDUCATION, THERE IS NOTHING WORSE THAN A LOONY LADY WITH A LAWYER.

A HEARING WAS SCHEDULED.  THUS, IT WAS NECESSARY FOR US TO HAVE A SERIES OF EXPENSIVE HEARING PREPARATION MEETINGS.  THE STRATEGY WE USED TO PREPARE,  WAS TO ARTICULATE THE POINTS EACH SIDE WOULD MAKE AND THE ASSOCIATED COUNTERPOINTS.  WHEN THE FIRST EXPENSIVE THREE HOUR MEETING STARTED, ALL 20 OF US WERE CONVINCED SHE WAS CRAZY.  AT THE END OF THE FIRST THREE HOUR EXPENSIVE MEETING, 16 WERE STILL CONVINCED SHE WAS CRAZY, TWO WERE UNDECIDED AND TWO THOUGHT SHE WOULD MAKE SEVERAL IMPORTANT POINTS.  THE SECOND EXPENSIVE THREE HOUR MEETING ENDED IN A 10-10 SPLIT.  AT THE THIRD EXPENSIVE THREE HOUR MEETING THE GROUP DECIDED THE CHILD SHOULD GO TO A REGULAR SCHOOL. 

__________

PARENTS HAVE FORCED US TO SCRUTINIZE OUR VALUES, POLICIES AND PRACTICES AND THUS SEE THE BENEFITS INHERENT IN INTEGRATED EDUCATIONAL SETTINGS AND ACTIVITIES.  IN SPECIAL EDUCATION, MORE PROGRESS HAS ACCRUED FROM THE ACTIONS OF LOONY LADIES WITH GOOD LAWYERS THAN FROM THE EXPENDITURE OF BILLIONS OF DOLLARS ON RESEARCH.  CHANGES ARE EASY FOR THOSE WHO WORK IN COMPUTERS, AUTOMOBILES, CHEMISTRY, PLUMBING, PLASTICS, ETC.  CHANGES ARE SOOOOOOO HARD FOR EDUCATORS.  IN SUM, IF PROFESSIONALS ARE TO GROW, PARENTS MUST WATER THEM.

REGULAR EDUCATION CLASSES IN HOME SCHOOLS - LET HIM BURN

A CHILD WAS BORN WITH SIGNIFICANT PHYSICAL DISABILITIES.  SHORTLY AFTER HIS BIRTH HIS MOTHER JOINED A “PARENT GROUP”, WHICH IS ANOTHER NAME FOR A GATHERING OF LOONY LADIES.   SHE LISTENED TO STORIES ABOUT THE EXPERIENCES OF THE PARENTS OF CHILDREN WITH DISABILITIES WHO PRECEDED HER.  WHEN HER CHILD BECAME FIVE YEARS OLD, SHE WHEELED HIM FOUR BLOCKS TO THE SCHOOL, INTO THE BUILDING, DOWN THE HALL AND TO THE FRONT ROW OF A KINDERGARTEN CLASS.  SHE THEN PUT A BAG OF PARAPHERNALIA BESIDE HIS WHEELCHAIR AND TOLD THE TEACHER SHE WOULD PICK HIM UP AT 11: 30.  THEN SHE DASHED HOME, DEACTIVATED HER PHONE, PACED AND PRAYED ALL WOULD GO WELL.  THE SHOCKED KINDERGARTEN TEACHER CALLED THE PRINCIPAL.  THE PRINCIPAL CALLED THE CENTRAL OFFICE.  AT 11: 30, THE MOTHER WAS GREETED AT THE SCHOOL BY NINETEEN PROFESSIONALS IN THREE PIECE SUITS.

THE PROFESSIONALS ASKED HER TO SIGN A DOCUMENT THAT WOULD ALLOW SCHOOL PERSONNEL TO ASSESS HER SON.   SHE TOLD THEM HE HAD ALREADY BEEN ASSESSED BY COMPETENT PERSONS AND THAT HE RECEIVES PHYSICAL, SPEECH AND LANGUAGE AND OCCUPATIONAL THERAPIES PRIVATELY AND TOOK HER CHILD HOME. WHEN THEY CAME THE SECOND DAY, SHE WAS TOLD THAT IN ORDER FOR HER SON TO RECEIVE SPECIAL EDUCATION AND RELATED SERVICES, SHE WOULD HAVE TO CONSENT TO HAVING HIM ASSESSED.  IF FOUND IN NEED OF SPECIAL EDUCATION AND RELATED SERVICES, HE WOULD BE TRANSPORTED TO A SCHOOL THAT CONTAINED A “REGIONAL PROGRAM” AND PLACED IN A SPECIAL EDUCATION CLASS.  WHY?  BECAUSE THAT WAS THE SCHOOL AT WHICH THE PRESUMABLY NEEDED SERVICES WERE LOCATED.  SHE SAID THE FOLLOWING.  FIRST, ALL SHE WANTED WAS FOR HER SON TO FUNCTION IN A REGULAR EDUCATION CLASS IN HIS HOME SCHOOL.  SHE DID NOT THINK SPECIAL EDUCATION AND RELATED SERVICES WERE MORE IMPORTANT THAN THAT IN HIS LIFE AT THIS TIME.  SHE SUGGESTED THAT THOSE EXPENSIVE SERVICES COULD BE OFFERED OTHER CHILDREN WHO MIGHT NEED THEM MORE.  SECOND, IT APPEARED TO HER THAT ALL THE SERVICES OFFERED AT THE SCHOOL THAT HOUSED THE REGIONAL PROGRAM WERE PORTABLE AND COULD EASILY BE PROVIDED IN HIS HOME SCHOOL.  THIRD, IT WAS HER LEGAL RIGHT TO REFUSE SPECIAL EDUCATION AND RELATED SERVICES.  IF SCHOOL DISTRICT PERSONNEL WANTED HIM TO ATTEND ANOTHER SCHOOL SO AS TO RECEIVE SERVICES THEY DEEMED APPROPRIATE, THEY SHOULD START THE NECESSARY LEGAL PROCESS.  

WHEN SHE BROUGHT HER SON TO THE SCHOOL THE FOURTH DAY, SHE WAS GREETED BY THE PRINCIPAL AND A MARSHALL FROM THE FIRE DEPARTMENT.  SHE WAS INFORMED THAT HER CHILD COULD NO LONGER ATTEND THE SCHOOL.  WHEN SHE ASKED WHY NOT, SHE WAS TOLD THAT IT WAS BECAUSE IN THE FIRE DRILL THE DAY BEFORE THEY COULD NOT GET HIM OUT OF THE BUILDING IN THE REQUIRED TIME.  “LET HIM BURN” WAS HER RESPONSE.  SHE ALSO SAID THAT SHE AND HER HUSBAND WOULD RELEASE SCHOOL OFFICIALS FROM ALL RESPONSIBILITIES IN CASE OF FIRE.  WE ASKED, “WHAT KIND OF A MOTHER ARE YOU.  HAVE YOU EVER BEEN REPORTED FOR CHILD ABUSE?  HOW COULD YOU BE SO CALLOUS?”

SHE SAID THAT MEMBERS OF HER PARENT GROUP INFORMED HER THAT SCHOOL OFFICIALS WOULD TRY TO PULL THE “FIRE TRICK” ON HER AND THAT SHE SHOULD GATHER PREEMPTIVE INFORMATION.  SPECIFICALLY, PARENT GROUP MEMBERS TOLD HER TO GO TO THE FIRE STATION THAT SERVED THE SCHOOL AND REQUEST RECORDS OF ALL RELEVANT FIRES.  SHE DID SO AND DETERMINED THAT THE SCHOOL WAS OVER 50 YEARS OLD AND THAT A FIRE THEREIN HAD NEVER BEEN REPORTED.  SHE THEN SAID THAT SHE WOULD TAKE HER CHANCES AND ASKED IF THERE WAS ANYTHING ELSE THEY WANTED TO DISCUSS.  SCHOOL OFFICIALS DECIDED NOT TO PURSUE A PLACEMENT CHANGE.  RATHER, TO PROVIDE ALL NEEDED SERVICES IN THE REGULAR KINDERGARTEN CLASSROOM AND IN OTHER PARTS OF THE SCHOOL.  AN ASSESSMENT PROCESS WAS THEN INITIATED.

__________
FIRST WE PLACE A CHILD IN A REGULAR EDUCATION CLASS IN A HOME SCHOOL.  THEN WE PROVIDE INDIVIDUALLY APPROPRIATE AND PROFESSIONALLY RESPONSIBLE SUPPLEMENTARY AIDS AND SERVICES.  ONLY AFTER WE DO AT LEAST THOSE CAN WE CONSIDER ALTERNATIVE PLACEMENTS.  WE CANNOT DEPRIVE STUDENTS   WITH DISABILITIES OF OPPORTUNITIES TO GROW UP WITH BROTHERS, SISTERS, FRIENDS AND NEIGHBORS.  FURTHER, MOST OF THE BEST TEACHERS ON THE PLANET FUNCTION IN REGULAR EDUCATION CLASSES.  WE CANNOT DEPRIVE STUDENTS WITH DISABILITIES OF OPPORTUNITIES TO LEARN FROM THEM.  

CHANGING SCHOOL PLACEMENTS

A WOMAN CALLED AND ASKED IF I WOULD HELP HER.  SHE EXPLAINED THAT SHE WAS SINGLE AND DID NOT HAVE MUCH MONEY.  HER DAUGHTER, WHO HAS AUTISM, WAS PICKED UP AT HER APARTMENT AT AROUND 7 AM EACH SCHOOL DAY AND TRANSPORTED TO A KINDERGARTEN CLASSROOM AT A SCHOOL FAR AWAY FROM HER NEIGHBORHOOD.  WHEN HER DAUGHTER RETURNED TO HER APARTMENT AROUND 4 PM, SHE WOULD DASH TO THE WINDOW THAT OVERLOOKED THE COMMONS AREA AND WATCH CHILDREN PLAY.  WHILE WATCHING, SHE WOULD LAUGH, JUMP UP AND DOWN AND CLAP HER HANDS.  HER MOTHER INTERPRETED THESE ACTIONS AS INDICATIONS THAT HER DAUGHTER WANTED TO PLAY WITH HER NEIGHBORS.   HOWEVER, SHE REASONED THAT THE OTHER CHILDREN DID NOT KNOW HER AND SHE DID NOT KNOW THEM.  WITHOUT COMMON EXPERIENCES AND FREQUENT CONTACTS OVER EXTENDED PERIODS OF TIME, UNWANTED DIFFICULTIES WOULD BE EXPERIENCED.  SHE ASKED IF I WOULD GO TO THE SCHOOL ATTENDED BY THE CHILDREN IN THE NEIGHBORHOOD AND ASK THE PRINCIPAL IF HER DAUGHTER COULD ATTEND THE FIRST GRADE THERE DURING THE NEXT SCHOOL YEAR.  SHE SAID SHE WAS AFRAID TO DO SO.  I MET WITH THE PRINCIPAL AND EXPLAINED THE SITUATION.  HE LISTENED ATTENTIVELY, REITERATED THE BASICS TO ENSURE HE UNDERSTOOD EXACTLY WHAT WAS BEING REQUESTED AND ASKED THAT I RETURN FOR AN ANSWER IN TWO WEEKS.  I HAD LITTLE DOUBT THAT HE WOULD HONOR THE REQUEST.  WHY?  BECAUSE HE WORE A “WWJD” PIN ON THE LAPEL OF HIS SUIT.  TWO WEEKS LATER HE INFORMED ME, “THE STAFF HAD SEVERAL HEATED DISCUSSIONS OF THE ASSOCIATED PRECEDENTS AND ISSUES AND ALL INVOLVED VOTED NO.  THE CHILD COULD NOT COME TO OUR SCHOOL NEXT YEAR.”

I SAID, “YOU MUST NOT HAVE ANY JEWS WORKING AT THIS SCHOOL.  I CANNOT IMAGINE THAT AFTER 5000 YEARS OF EXCLUSION, PERSECUTION, POGROMS AND THE HOLOCAUST, ANY JEW WOULD VOTE NO. “HE LOOKED SURPRISED.  I THEN SAID, “YOU MUST NOT HAVE ANY AFRICAN AMERICANS WORKING HERE.  I CANNOT IMAGINE THAT AFTER BEING BLOCKED AT SCHOOL HOUSE DOORS FOR CENTURIES, ANY BLACK PERSON WOULD VOTE NO.”   HE BECAME SORT OF TENSE.  I THEN SAID, “YOU MUST NOT HAVE ANY CHRISTIANS WORKING HERE.  BY THE WAY, IS THAT A WHAT WOULD JESUS DO? PIN ON THE LAPEL OF YOUR SUIT?”  HE IMMEDIATELY COVERED THE PIN WITH HIS HAND AND INDIGNANTLY SAID, “THAT IS NOT RELEVANT HERE."  FINALLY I SAID, “YOU MUST NOT HAVE ANY WOMEN WORKING HERE.  I CANNOT IMAGINE A WOMAN-----.” HE ASKED ME TO LEAVE.  THE MOTHER WAS THEN TOLD THAT SHE AGREED TO THE SCHOOL IN WHICH HER DAUGHTER WAS PLACED.   IF SHE WANTED TO CHANGE THE PLACEMENT, SHE WOULD HAVE TO SUE THE SCHOOL DISTRICT.  SHE WAS DISAPPOINTED AND HURT, BUT DID NOT KNOW HOW AND COULD NOT AFFORD TO DO SO.

I  ONCE AGREED TO BE AN EXPERT WITNESS ON BEHALF OF A GROUP OF STUDENTS WITH A WIDE ARRAY OF DISABILITIES AND THEIR FAMILY MEMBERS IN A CLASS ACTION LAW SUIT IN A LARGE CITY.  ONE OF MY RESPONSIBILITIES WAS TO INTERVIEW A MOTHER AND HER SON, DARIN, WITH ASPERGER’S SYNDROME.  HE OFTEN MANIFESTED HIS DISABILITY BY MAKING NOISES AND SPEAKING ALOUD WHEN NOT SPOKEN TO.  IN EFFECT, MANIFESTING THESE ACTIONS ALLOWED PROFESSIONALS TO DECLARE HIM ELIGIBLE FOR SPECIAL EDUCATION AND INDIVIDUALLY APPROPRIATE AND PROFESSIONALLY RESPONSIBLE SUPPLEMENTARY AIDS AND SERVICES.  HE WAS A TALENTED PIANIST AND COMPOSER OF MUSIC WHO HAD EARNED ADMISSION TO A LOCAL “HIGH SCHOOL FOR THE ARTS”.  ONE OF HIS CLASSES WAS COTAUGHT BY A REGULAR AND A SPECIAL EDUCATION TEACHER.  ONE DAY THE SPECIAL EDUCATION TEACHER ASKED THE CLASS TO VOTE WHETHER OR NOT DARIN SHOULD BE ALLOWED TO REMAIN.  THE CLASS VOTED THAT HE SHOULD BE REMOVED.  DARIN TOLD ME HE WAS SHOCKED, EXTREMELY HURT AND EMBARRASSED.  FOR A LONG TIME HE REFUSED TO GO TO SCHOOL.  EVENTUALLY HE REENTERED, BUT WAS PLACED IN A SMALL ROOM IN A SCHOOL ADMINISTRATION BUILDING.  NO OTHER STUDENTS WERE IN ATTENDANCE.  HE RECEIVED ALL OF HIS INSTRUCTION FROM A PARAPROFESSIONAL.  MUSIC WAS NOT INCLUDED IN HIS CURRICULUM.

__________

WHAT IS THE “STAY PUT RULE” AND WHEN SHOULD PARENTS FIND OUT ABOUT IT?  WHAT IS   MEANT BY “DISABILITY MANIFESTATION “?  WHAT IS THE PLACE OF VOTING IN SERVICES FOR STUDENTS WITH DISABILITIES?  IS DEMOCRACY BETTER THAN AUTOCRACY?   SOME LAWS, RULES, REGULATIONS, TRADITIONS, VALUES, PRINCIPLES, BEST PRACTICES, ETC.  SHOULD  TRANSCEND  DECISIONS  BY  A  MAJORITY  AND/ OR  BY  AN  AUTOCRAT.

INTEGRATED RECESS

DURING RETARDED RECESS SALLY WOULD GO IMMEDIATELY TO A PARTICULAR SWING AND STAY ON IT UNTIL IT WAS TIME TO RETURN TO HER SPECIAL EDUCATION CLASSROOM.  ONE SEPTEMBER WE DECIDED THAT WE WOULD NO LONGER HAVE “RETARDED RECESS”.  WE SET A DATE WHEN STUDENTS WITH AND WITHOUT DISABILITIES WOULD ENJOY RECESSES DURING THE SAME TIMES AND IN THE SAME SPACES.  IN THE PROCESS OF PREPARING FOR INTEGRATED RECESS, SOMEONE ASKED WHAT WE WERE GOING TO DO WHEN SALLY DID NOT GET OFF THE SWING.  WE WERE QUITE SURE THAT SCHOOLMATES WITHOUT IEP’S WOULD EXPECT HER TO SHARE IT; THAT SOME WOULD SAY, “HEY, YOU DON’T OWN THAT SWING; THAT SOME WOULD ASK RECESS MONITORS IF THEY COULD HAVE A TURN; ETC.  WE HAD A MEETING AND CONSIDERED THE FOLLOWING.

· MAYBE WE SHOULD CALL IN THAT GUY FROM CALIFORNIA.  HE WOULD ALLOW TEN BACK AND FORTHS’ AND THEN SLAP HER FACE HARD.

· MAYBE WE SHOULD CALL IN THAT FELLOW FROM RHODE ISLAND.  HE WOULD  ALLOW HER TO SWING FOR TWO MINUTES.  THEN HE WOULD SQUIRT AMMONIA IN HER FACE.

· MAYBE WE SHOULD CALL THAT IN FELLOW FROM OHIO.  HE WOULD PUT AN ELECTRIFIED HELMET ON HER.  IF SHE DID NOT GET OFF THE SWING IN A TIMELY MANNER, HE WOULD SHOCK HER REMOTELY.

THE DAY TO START INTEGRATED RECESS ARRIVED.  WE STILL HAD NOT DECIDED ON A PLAN, BUT IT DID NOT MATTER.  SALLY DID NOT GO NEAR THE SWINGS.  SHE WENT TO THE GROUP OF SCHOOLMATES WITHOUT DISABILITIES THAT WAS JUMPING ROPE AND INDICATED SHE WANTED TO PARTICIPATE.  THIS WAS A SHOCK TO US AS ROPE JUMPING WAS NOT AN OPTION IN RETARDED RECESS.   WE LISTED THE REASONS WHY WE WANTED INTEGRATED RECESS.  ONE OF THE MOST IMPORTANT WAS SO STUDENTS WITH AND WITHOUT DISABILITIES COULD LEARN TO PLAY TOGETHER IN ACTIVITIES OF THEIR CHOICE.  WE DECIDED TO SEE IF WE COULD ARRANGE FOR HER TO JUMP ROPE WITH HER SCHOOLMATES.  I WAS A PROFESSOR OF EDUCATION AT THE UNIVERSITY OF WISCONSIN FOR MANY YEARS.  A MAJOR RESPONSIBILITY WAS TO TRAIN SPECIAL EDUCATION TEACHERS. UNTIL THIS INCIDENT I HAD NEVER TRAINED A SPECIAL EDUCATION TEACHER FOR INTEGRATED ROPE JUMPING.  I GATHERED A STOPWATCH, A HAND COUNTER AND A CLIPBOARD THAT WERE LEFT OVER FROM A DISBANDED “AUTISTIC CLASS” AND WENT TO THE RECESS AREA TO LEARN ABOUT ROPE JUMPING.  I STUDIED LATERAL DOMINANCE, BODY PART POSITIONS AND MOVEMENTS, THE NUMBER OF ROPE REVOLUTIONS PER MINUTE, ETC.  ONCE, WHEN I WAS COUNTING THE NUMBER OF ROPE REVOLUTIONS PER MINUTE, I HAD AN UPSETTING THOUGHT. “WHAT IF THE DEAN COMES BY AND ASKS ME WHAT I AM DOING?  WHAT AM I GOING TO SAY?  WHAT IF I SAID, I AM COUNTING THE NUMBER OF TIMES PER MINUTE NORMAL CHILDREN TURN A JUMP ROPE?  I WANT TENURE AND A RAISE.  WHAT WOULD BE HER RESPONSE?”

SUBSEQUENTLY, WE TOOK SALLY TO THE GYM AND TAUGHT HER HOW TO POSITION HER BODY, HOW TO USE HER WRIST PROPERLY, AND THE RATE RANGE PER MINUTE WITHIN WHICH SHE SHOULD TURN THE ROPE.   WHEN SHE ACQUIRED THESE SKILLS, SHE AND THE ACTIVITY WERE TRANSFERRED TO THE PLAYGROUND DURING INTEGRATED RECESS.  HER TEACHER TOOK ONE END OF THE ROPE, SALLY TOOK THE OTHER AND THEY STARTED TURNING.  HER SCHOOLMATES WITHOUT DISABILITIES WERE ENCOURAGED TO START JUMPING.  THEY DID.  AFTER SEVERAL SUCCESSFUL MINUTES, THE TEACHER ASKED A JUMP MATE TO TAKE HER PLACE TURNING WITH SALLY.  HE DID.  ALL WAS WELL UNTIL SOMEONE SAID “COOL IT” TO SALLY AND HER TURNING PARTNER.  IN THE LANGUAGE OF THE PLAYGROUND THIS MEANT STOP TURNING THE ROPE. HER TURNING PARTNER DID SO.  UNFORTUNATELY, SALLY HAD YET TO ACQUIRE THE VERBAL LANGUAGE OF THE PLAYGROUND SO SHE KEPT TURNING.  HER CLASSMATES AGAIN SAID “COOL IT."   SHE LOOKED LOST AND UNDECIDED AS TO WHAT TO DO.  WE FELT TERRIBLE.  WHY?  BECAUSE WE HAD CONFINED HER EDUCATIONAL CAREER TO SEGREGATED SPECIAL EDUCATION VANS AND CLASSES, RETARDED RECESS AND ISOLATED LUNCH, ART, PHYS ED AND MUSIC.  IN OUR “SPECIAL” SETTINGS, WHEN WE WANTED SOMEONE TO ACT A CERTAIN WAY WE SAID, “SALLY, LOOK AT ME.  ARE YOU READY? STOP.”  THE PROBLEM IS THAT NO ONE COMMUNICATES TO OTHERS LIKE THAT BUT SPECIAL EDUCATION PROFESSIONALS IN SEGREGATED SETTINGS.  

__________

SOME  SAY  FIRST  WE  MUST  FIGURE  OUT  HOW TO  INTEGRATE STUDENTS  WITH  DISABILITIES  AND THEN  DO IT.  WE  SAY YOU CANNOT  FIGURE  OUT  HOW  TO INTEGRATE STUDENTS  WITH  DISABILITIES  UNTIL YOU  ALLOW THEM TO FUNCTION IN INTEGRATED SETTINGS AND ACTIVITIES AND  THEN  FIGURE OUT  HOW TO  MAKE IT  WORK.  THE MORE TIME PERSONS WITH DISABILITIES SPEND IN SEGREGATED SETTINGS, THE LESS LIKELY IT IS THEY WILL FUNCTION SUCCESSFULLY IN INTEGRATED SETTINGS.  WHEN STUDENTS ARE SEGREGATED, SO ARE THE PROFESSIONALS WHO INTERACT WITH THEM.  A WIDE ARRAY OF EXPERIENCED PROFESSIONALS MUST BE PROVIDED WITH THE ATTITUDES, VALUES AND SKILLS NEEDED TO INTEGRATE STUDENTS WITH DISABILITIES.  THAT IS, EVEN IF YOU WORKED WITH STUDENTS WITH DISABILITIES FOR A LONG TIME IN SEGREGATED SETTINGS AND ACTIVITIES, YOU SHOULD NOT ASSUME THAT YOU ARE PREPARED TO FUNCTION EFFECTIVELY IN INTEGRATED SETTINGS.  CAN CHILDREN WITH AND WITHOUT DISABILITIES LEARN TO RELAX AND PLAY TOGETHER?  OF COURSE.  

INTEGRATED SWIMMING  

IN THE PAST, STUDENTS WITH CERTAIN KINDS OR DEGREES OF DISABILITIES COULD GO TO THE CIRCUS ON SATURDAY AFTERNOON.   THEY WERE NOT ALLOWED TO GO WITH THEIR SCHOOLMATES WITHOUT DISABILITIES ON WEDNESDAY.  THEY COULD RIDE THE PONTOON BOAT DOWN THE RIVER, BUT ONLY WITH OTHERS WITH DISABILITIES ON SUNDAY MORNINGS.   THEY COULD SWIM, BUT ONLY WITH OTHERS WITH DISABILITIES AND THEIR CARETAKERS AT THE HEATED AND RAMPED POOL AT THE SPECIAL SCHOOL.

 A FAMILY MOVED INTO OUR NEIGHBORHOOD FROM ANOTHER PART OF THE COUNTRY.   WE TOLD THEM WHAT A GREAT NEIGHBORHOOD THEY CHOSE.  WE EXPLAINED HOW TOLERANT OF INDIVIDUAL DIFFERENCES OUR COMMUNITY MEMBERS WERE.   WE POINTED OUT HOW ALMOST EVERYONE WORE BEADS, ROMAN SANDALS AND FLANNEL  CLOTHING; ATE ONLY VEGETABLES WITH BLEMISHES; HAD  LOTS  OF  FACIAL  AND ARMPIT HAIR; DROVE  SMALL AND OLD FOREIGN CARS;  INSTALLED SOLAR  PANELS ON THE ROOFS OF THEIR HOUSES; AND CRIED WHEN THEY SAW HUNGRY AFRICAN CHILDREN ON TELEVISION. 

WEDNESDAY FROM   5 : 00  TO  7 : 00  PM  WAS  FAMILY  SWIM  TIME  AT  THE PUBLIC SCHOOL  ACROSS  THE  STREET FROM OUR HOUSES .  BOTH OF OUR FAMILIES DECIDED TO GO.  FOUR  ADULTS  AND  FOUR  CHILDREN  MET  AT  OUR  HOUSE  AND WALKED AND WHEELED  TO  THE  POOL .  THE  ATTENDANT  WOULD  NOT  LET  US  IN BECAUSE  THEIR  DAUGHTER  WAS  OBVIOUSLY DISABLED AND USED A WHEELCHAIR.  HE INFORMED US THAT THE POOL AT JERRY LEWIS SCHOOL ON SATURDAYS WAS RESERVED EXCLUSIVELY FOR “THE HANDICAPPED.”  WE WERE SHOCKED THAT THIS COULD HAPPEN IN OUR GREAT NEIGHBORHOOD.  HUMBLED, WE WENT BACK TO OUR HOUSE.  AFTER A SHORT TIME AND UNINHIBITING AMOUNTS OF ALCOHOL, SOMEONE SAID, “DO YOU KNOW WHAT WE SHOULD HAVE DONE?”  SOMEONE ELSE SAID,” I AGREE AND WE ALSO SHOULD HAVE ……….”    SOON WE HAD AN INTERESTING LIST OF SHOULD HAVES.  

WE DECIDED THAT SOMETHING SHOULD BE DONE TO CORRECT THE SITUATION. THE FOLLOWING WEDNESDAY THE TWO MOTHERS QUICKLY WHEELED THE DAUGHTER PAST THE ATTENDANT, RUSHED THROUGH THE DRESSING ROOM AND HELPED HER INTO THE POOL.  I SHOWED THE ATTENDANT A PIECE OF PAPER AND TOLD HIM IT WAS A LETTER FROM THE SCHOOL BOARD GIVING THE GIRL PERMISSION TO SWIM IN THIS POOL AS I DASHED PAST HIM AND INTO THE DRESSING ROOM.  THE THREE OTHER CHILDREN SAID, “HURRY UP, WE WANT TO GO SWIMMING.”  “LETS GO, WE WANT TO SEE OUR FRIENDS.”  “WE ARE WASTING TIME.”   THE FATHER PAID THE EXACT AMOUNT OF MONEY FOR EIGHT SWIMMERS AND QUICKLY ENTERED THE DRESSING ROOM.  SOON, ALL EIGHT OF US WERE IN THE WATER.  AFTER A WHILE WE RELAXED.  THE THREE CHILDREN WITHOUT DISABILITIES LEFT US TO PLAY WITH THEIR FRIENDS AND NEIGHBORS.  THEN, ONE OF THE MOTHERS QUIETLY SAID, “WE HAVE A PROBLEM.”  SHE DIRECTED OUR ATTENTION TO THE STUFF FLOATING NEAR US.  WE PRAYED IT WOULD NOT HAPPEN.  WE POURED MANY CHEMICALS INTO HER BODY IN AN ATTEMPT TO PREVENT IT FROM HAPPENING.  NEVERTHELESS, THERE IT WAS.   BECAUSE OF HER HISTORY, WE HAD ADDRESSED SUCH A CONTINGENCY IN OUR REHEARSALS.  THUS, THE TWO MOTHERS TOOK HER OUT OF THE POOL IMMEDIATELY, RUSHED HER THROUGH THE DRESSING ROOM AND ACROSS THE STREET TO OUR HOUSE.  THE FATHER WENT TO THE OTHER END OF THE POOL.  WHEN I WAS THE ONLY ONE LEFT I EXCLAIMED, “OH DARN THAT CHINESE FOOD GOES RIGHT THROUGH ME.”   THE LIFE GUARD BLEW HER WHISTLE AND YELLED, “CLEAR THE POOL.”

THE NEXT WEDNESDAY WE REPEATED THE ROUTINE.  IN THE POOL, WE ONLY ATTENDED TO EACH OTHER, BUT WE COULD FEEL THE EYES THAT WE KNEW WERE FOCUSED UPON US.  WE KNEW THEY WERE WATCHING. THE MUSCLES IN OUR EYES WERE HURTING BECAUSE WE WERE TRYING SO HARD NOT TO LOOK AT THOSE WHO WE KNEW WERE LOOKING AT US.  CATHOLICS KNOW ABOUT EYES THAT FOLLOW YOU.   EVENTUALLY WE LOOKED AROUND.  THE LIFEGUARD WAS STARING AT US, BUT SHE WAS SMILING.   SHE POINTED AT SOMETHING HANGING ON HER WATCHTOWER.  WE LOOKED.  SHE BROUGHT A FISH SCOOPER.  WE RELAXED.  WHAT A GREAT NEIGHBORHOOD.

__________

SEGREGATED ENVIRONMENTS AND ACTIVITIES MIGHT BE ACCEPTABLE IN SOME CIRCUMSTANCES.  PUBLIC TOILETS,  WHEELCHAIR ONLY BASKETBALL TEAMS,  HEALTH CLUBS FOR WOMEN,  BLACK CONGRESSIONAL CAUCUSES, THE LADIES PROFESSIONAL GOLF ASSOCIATION TOUR, GOLF TOURNAMENTS ONLY FOR INDIVIDUALS WHO ARE BLIND AND THE FELLOWSHIP OF ATHEIST ATHLETES ARE EXAMPLES.  YOU MAY BE A MILITARY VETERAN WHO LOST LEGS IN BATTLE AND CLAIM THE RIGHT TO PLAY ON A BASKETBALL TEAM OF ONLY OTHERS WHO USE WHEELCHAIRS,   HOWEVER, YOU SHOULD NOT HAVE TO TOLERATE BEING TOLD THAT YOU COULD ONLY HAVE PIZZA AFTER THE GAME WITH PERSONS WHO USED WHEELCHAIRS, SWIM IN A PUBLIC POOL ONLY ON WHEELCHAIR DAY, ETC. THERE MUST BE COMPELLING REASONS FOR, AND REASONABLE OPTIONS TO, SEGREGATION.  ALL PROPOSED JUSTIFICATIONS MUST BE SCRUTINIZED CAREFULLY AND REJECTED WHENEVER FEASIBLE. 

RELATING TO ALL IN THE SCHOOL

DEBBIE WENT TO THE PRINCIPAL’S OFFICE FOR THE FIRST TIME TO DELIVER   INFORMATION TO THE SCHOOL SECRETARY.  IN THE PAST, IT WAS DELIVERED BY TEACHERS OR PARAPROFESSIONALS.  WHEN   DEBBIE ENTERED THE OFFICE, THE SECRETARY STARED AT HER AND YELLED, “WHAT ARE YOU DOING HERE?  WHAT DID YOU DO?   WHO SENT YOU?”  WHEN DEBBIE BECOMES SCARED, SHE MAKES LOUD NOISES, FLAPS HER HANDS AND ARMS AND SLAPS HERSELF ON THE SIDES OF HER HEAD.  THE ACTIONS OF THE SECRETARY SCARED HER.  PREDICTABLY, SHE MANIFESTED HER DISABILITY.  PREDICTABLY, THE SCHOOL SECRETARY BECAME UPSET AND YELLED AT HER TO “STOP THAT”.  THIS SCARED DEBBIE MORE.  THIS REVERBERATING CIRCUIT HAD TO END, SO WE INTERVENED.  THAT IS, WE GUIDED DEBBIE OUT OF THE OFFICE GENTLY. 

SUBSEQUENTLY, WE MET WITH THE SECRETARY PRIVATELY.  WE TOLD HER WE WERE TRYING TO TEACH OUR STUDENTS WITH DISABILITIES TO INTERACT SUCCESSFULLY WITH ALL WHO FUNCTIONED AT THE SCHOOL AND THAT WE WERE TRYING TO ARRANGE FOR ALL WHO FUNCTIONED AT THE SCHOOL TO INTERACT SUCCESSFULLY WITH OUR STUDENTS WITH DISABILITIES.  SHE SAID THAT SHE DID NOT WANT TO BE TREATED LIKE THAT AGAIN AND ASKED THAT THE TEACHER BRING THE INFORMATION TO THE OFFICE LIKE ALWAYS.  WE EXPLAINED THAT DEBBIE HAD AUTISM AND THAT WHEN SHE BECAME SCARED, SHE ACTED AS SHE DID IN THE OFFICE.  HOWEVER, WHEN PEOPLE WERE NICE AND CALM WHEN THEY INTERACTED WITH HER, SHE ACTED LIKE MOST OTHER TEENAGERS.  THE SECRETARY THEN ASKED, “WHAT KIND OF A FAMILY IS SHE FROM?”  WE EXPLAINED THAT THE MANIFESTATIONS OF HER DISABILITY HAVE LITTLE TO DO WITH THE NATURE OF HER FAMILY.  WE REITERATED THAT IF PEOPLE ARE NICE TO HER, THERE WAS RARELY A PROBLEM.  SHE THEN ASKED, “COULD YOU JUST SEND THE LITTLE FAT ONES?”   WE AGAIN TOLD  HER  THAT ALL OF OUR STUDENTS WITH DISABILITIES MUST  LEARN  TO INTERACT  WITH  ALL WHO FUNCTION AT THE  SCHOOL  AND  ALL WHO FUNCTION AT THE SCHOOL  MUST LEARN TO INTERACT  WITH  ALL OF OUR STUDENTS WITH DISABILITIES.

THE  NEXT  TIME  IT  WAS  DEBBIE’S  TURN TO GO  TO THE PRINCIPAL’S  OFFICE, A  REMARKABLE  TRANSFORMATION WAS OBSERVED.  SPECIFICALLY, AS DEBBIE AND HER TEACHER APPROACHED THE OFFICE, THE SECRETARY COULD BE HEARD REPRIMANDING A STUDENT WITHOUT DISABILITIES.  DEBBIE BECAME TENSE AND WAS QUITE RELUCTANT TO PROCEED.  HER TEACHER ASSURED HER THAT ALL WOULD BE OK AND GUIDED HER INTO THE OFFICE.  WHEN THE SECRETARY SAW DEBBIE, SHE STOPPED YELLING, WALKED OVER TO HER SLOWLY, SMILED AND QUIETLY SAID, “HI DEBBIE.  GOOD TO SEE YOU. CAN I HELP YOU WITH SOMETHING?”  DEBBIE DELIVERED THE INFORMATION AND LEFT THE OFFICE.

__________

IT WOULD HAVE BEEN BETTER IF THE SCHOOL SECRETARY HAD A PERSON WITH AUTISM IN HER IMMEDIATE FAMILY.    SHE SAID SHE DID NOT.  IT  WOULD  HAVE  BEEN  BETTER  IF  THE SCHOOL  SECRETARY WENT TO  SCHOOL  WITH  STUDENTS  WITH  DISABILITIES.  SHE SAID SHE DID NOT.  IT  WOULD HAVE BEEN  BETTER  IF THE SCHOOL  SECRETARY INTERACTED WITH  PEOPLE  WITH  DISABILITIES  IN HER  FAITH  COMMUNITY.  SHE SAID SHE DID NOT.  SOME PEOPLE WILL NEVER CHANGE BUT, GIVEN APPROPRIATE EXPERIENCES, TRAINING, MODELS, RULES AND GUIDANCE, MOST WILL.    THIS IS ENCOURAGING BECAUSE WE CANNOT AFFORD ANOTHER GENERATION OF DISABILITY BIGOTS.  

PROMOTION PRACTICES - WHO GETS MILLIE

MILLIE, A STUDENT WHO MOVED AROUND A LOT AND MADE NOISES FREQUENTLY, WAS SCHEDULED TO GO FROM A SECOND TO ONE OF THREE THIRD GRADE CLASSES THE FOLLOWING YEAR.  THIRD GRADE TEACHER X MET WITH THE PRINCIPAL PRIVATELY AND COMMUNICATED THAT SHE WAS THE NEWLY ELECTED UNION REPRESENTATIVE.  WITH ALL HER ADDITIONAL RESPONSIBILITIES NEXT YEAR, MILLIE WOULD BE TOO MUCH.  THIRD GRADE TEACHER Y MET WITH THE PRINCIPAL PRIVATELY AND ANNOUNCED THAT HE WILL RETIRE AFTER 40 YEARS OF TEACHING AT THE END OF THE NEXT SCHOOL YEAR. MILLIE WOULD BE TOO MUCH.  THIRD GRADE TEACHER Z MET WITH THE PRINCIPAL PRIVATELY AND COMMUNICATED THAT SHE WAS GOING THROUGH AN EXTREMELY DIFFICULT DIVORCE WHICH WAS LIKELY TO BE PROLONGED.  MILLIE WOULD BE TOO MUCH DURING THESE TRYING TIMES.  HOW WAS MILLIE’S THIRD GRADE CLASS PLACEMENT DECIDED?

THE PRINCIPAL MET WITH THE THIRD GRADE TEACHERS AND TOLD THEM ALL THREE HAD COME TO HIM PRIVATELY AND ASKED THAT MILLIE NOT BE ASSIGNED TO HIS OR HER CLASS NEXT YEAR.  HE THEN TOLD THEM THAT HE HELD THREE STRAWS IN HIS HAND.  ONE WAS SHORTER THAN THE OTHERS.  WHOEVER PICKED THE SHORT STRAW WOULD GET MILLIE.  THE TEACHER WHO GOT MILLIE WAS THEN ALLOWED TO REDUCE HER CLASS SIZE BY FOUR.  SPECIFICALLY, SHE COULD PICK FOUR STUDENTS ON HER CLASS LIST THAT SHE DID NOT WANT.  THOSE FOUR WOULD BE REASSIGNED TO THE OTHER TWO TEACHERS.  IN ADDITION, MILLIE’S TEACHER WOULD RECEIVE A 50% TIME PARAPROFESSIONAL AND A PRACTICE TEACHER FROM THE LOCAL UNIVERSITY.

__________

What are important factors that should be considered when distributing students with disabilities across REGULAR EDUCATION classes IN HOME SCHOOLS?  INSTRUCTIONAL Groupings, CLASS  SIZE, A GOOD  MATCH BETWEEN  TEACHING AND LEARNING STYLES, CUMULATIVE  SOCIAL  RELATIONSHIPS WITH PEERS, A HISTORY  OF SUCCESSFUL EXPERIENCES  WITH  STUDENTS WITH SIMILAR DISABILITIES AND SUCCESSFUL Collaboration  skills are SOME.  THERE ARE REASONABLE ADJUSTMENTS THAT CAN BE MADE TO MINIMIZE THE DIFFICULTIES - CHALLENGES SOMETIMES ASSOCIATED WITH STUDENTS WITH DISABILITIES WHO FUNCTION IN INTEGRATED SETTINGS AND ACTIVITIES.  IT WOULD BE NICE IF ALL TEACHERS LEARNED TO LIKE, RESPECT AND TEACH STUDENTS WITH DISABILITIES IN REGULAR EDUCATION CLASSES IN HOME SCHOOLS.  How would you like professionals to ARRIVE AT a CLASS placement decision FOR YOUR CHILD?

IEP MEETING STRATEGIES - WHO CRIES FIRST,

I WAS SCHEDULED TO GIVE A LECTURE AT A CONFERENCE.  A FRIEND ASKED IF I WOULD ASSIST TWO PARENTS AT THEIR DAUGHTER’S IEP MEETING NEARBY.  THEIR DAUGHTER WAS FUNCTIONING IN A SPECIAL EDUCATION CLASS IN A NONHOME MIDDLE SCHOOL.  THE PARENTS WANTED  SCHOOL DISTRICT PERSONNEL TO MOVE THEIR DAUGHTER TO A REGULAR EDUCATION CLASS IN HER HOME MIDDLE SCHOOL AND TO PROVIDE HER WITH INDIVIDUALLY APPROPRIATE SUPPLEMENTARY AIDS AND SERVICES THEREIN.  I AGREED TO ASSIST.  DURING THE MORNING BEFORE THE 1 PM IEP MEETING, THE PARENTS, THEIR LOCAL ADVOCATE AND I MET TO PREPARE.  I INSISTED THAT ONE OF OUR MAJOR RESPONSIBILITIES WAS TO BE CERTAIN THAT A SCHOOL OFFICIAL WAS THE FIRST TO CRY AT THE MEETING.  THEY ASKED WHY THAT WAS IMPORTANT.  I TOLD THEM THAT I HAD BEEN TO TOO MANY IEP MEETINGS RECENTLY AT WHICH PARENTS CRIED FIRST.  WHEN THEY DID, SCHOOL OFFICIALS REFERRED THEM TO A LOCAL MENTAL HEALTH CLINIC OR TO SOME OTHER PSYCHOTHERAPEUTIC SERVICE.   THE CRYING PARENTS WERE EMBARRASSED, FRUSTRATED, AND REALIZED THAT THEY WERE FUNCTIONING AT DISTINCT DISADVANTAGES.   TOO OFTEN THIS PREVENTED THEM FROM BEING THE BEST ADVOCATES FOR THEIR CHILDREN.  THE MOTHER WAS RELUCTANT TO DO SO BECAUSE SHE WAS AFRAID THAT SCHOOL OFFICIALS WOULD HURT HER DAUGHTER IN RETALIATION.  THE FATHER THOUGHT IT WAS A GOOD IDEA.

WHEN THE MEETING STARTED, I ASKED IF THE PERSON WHO CONDUCTED AND WROTE THE REPORT OF THE EDUCATIONAL EVALUATION WAS PRESENT.  THE PRINCIPAL SAID SHE WAS. I THEN ANNOUNCED THAT IT WAS THE WORST REPORT THAT I HAD EVER READ.  I ASKED HER IF SHE WAS CERTIFIED TO TEACH OR IF SHE WAS FUNCTIONING WITH AN EMERGENCY LICENSE.  THEN I ASKED HER IF THIS WAS HER FIRST REPORT AND IF SHE COULD THINK OF ANYONE WHO COULD HELP HER WITH GRAMMAR AND SPELLING.  SHE STARTED TO CRY AND LEFT THE ROOM.  THE FATHER ASKED THE DIRECTOR OF SPECIAL EDUCATION TO ARRANGE FOR PSYCHOTHERAPY FOR THE TEACHER.  HE ALSO OFFERED THAT SHE WAS TOO EMOTIONALLY BRITTLE TO FUNCTION AS THE TEACHER OF HIS DAUGHTER.  WE THEN ASKED IF THE PERSON WHO CONDUCTED THE PSYCHOLOGICAL ASSESSMENT WAS PRESENT.  HE WAS AND WE STARTED ON HIM.  THINGS WERE GOING VERY WELL FOR OUR SIDE WHEN BELLS STARTED TO RING.  A FIRE DRILL INTERRUPTED OUR MEETING.  OUR GROUP WENT OUTSIDE THE SCHOOL WITH AROUND FIFTY OTHER STUDENTS AND SCHOOL PERSONNEL.  THE FATHER NOTICED A MUCH LARGER GROUP ACROSS THE STREET.  HE YELLED, “I CANNOT BELIEVE THIS.  WE ARE PARTICIPATING IN A RETARDED FIRE DRILL.”   THE PRINCIPAL INFORMED US THAT STUDENTS WHO RECEIVED SPECIAL EDUCATION SERVICES WERE TAUGHT TO ESCAPE A FIRE ONE WAY AND STUDENTS WHO FUNCTIONED WITHOUT IEP’S ANOTHER.  IT WAS NOT CLEAR THAT HE UNDERSTOOD THE DANGER OR THE ABSURDITY OF THIS SCHOOL SANCTIONED PRACTICE.  BOTH PARENTS DID.  THE GIRL WAS MOVED TO A REGULAR EDUCATION CLASS IN HER HOME MIDDLE SCHOOL.

__________

ARE ALL PARTICIPANTS IN AN IEP MEETING EQUAL?  WHAT IS MEANT BY “REASONABLE REPRESENTATION?”  PARENTS SHOULD NOT BE INTIMIDATED BY LARGE NUMBERS OF PROFESSIONALS, SMALLER CHAIRS, TITLES, DEGREES, JARGON, ACRONYMS, ETC.  HOW CAN PARENTS BEST PREPARE FOR IEP MEETINGS?

· KNOW YOUR LEGAL RIGHTS.

· NEVER GO ALONE.

· MAKE YOUR PRIORITIES KNOWN TO ALL PARTIES BEFORE THE MEETING.

· AUDIO AND/OR VIDEO TAPE THE MEETING

· HAVE POSSESSON OF ALL RECORDS AVAILABLE TO PROFESSIONALS.

· BRING ADEQUATE PROFESSIONAL REPRESENTATION.

· ANALYZE AND COUNTER EACH IMPORTANT POINT OF CONTENTION.

· MAKE SOMEONE ON THEIR SIDE CRY FIRST.

RESISTING INTEGRATED EDUCATION

ALL  WE  WANT IS FOR CHILDREN WITH DISABILITIES TO BE ALLOWED OPPORTUNITIES TO  FUNCTION EFFECTIVELY WITH PROFESSIONALLY DEFENSIBLE AND INDIVIDUALLY APPROPRIATE  SUPPLEMENTARY AIDS AND SERVICES IN REGULAR EDUCATION CLASSES IN THEIR HOME SCHOOLS.  IF THAT DOES NOT WORK, WE CAN CONSIDER REASONABLE ALTERNATIVES.   WHY ARE SO MANY STUDENTS WITH DISABILITIES DENIED THESE BASIC AND IMPORTANT LEGAL, EDUCATIONAL AND MORAL ENTITLEMENTS?  WHY DO PEOPLE GET SO UPSET WHEN THEY ARE EVEN MENTIONED?   ACROSS MANY YEARS AND PLACES I HAVE HEARD A WIDE ARRAY OF REASONS WHY STUDENTS WITH DISABILITIES SHOULD NOT BE PROVIDED INDIVIDUALLY APPROPRIATE AND PROFESSIONALLY DEFENSIBLE SUPPLEMENTARY AIDS AND SERVICES IN THE REGULAR EDUCATION CLASSES AND SCHOOLS IN WHICH THEY WOULD FUNCTION IF THEY WERE NOT DISABLED.  IT SEEMS APPROPRIATE THAT I SHARE AND RESPOND TO SEVERAL OF THESE POINTS OF RESISTANCE HERE.  

 # 1- THIS CHILD WITH DISABILITIES WILL IMPEDE THE ACADEMIC ACHIEVEMENT OF STUDENTS WITHOUT DISABILITIES.  

RESPONSE - STUDENTS WITHOUT DISABILITIES DO BETTER WHEN THEY FUNCTION WITH SCHOOLMATES WITH DISABILITIES.  CONSIDER THE FOLLOWING.   STATE OF WISCONSIN STUDENTS CONSISTENTLY OBTAIN THE HIGHEST AVERAGE A.C.T. SCORES IN THE UNITED STATES.  MADISON METROPOLITAN SCHOOL DISTRICT (MMSD) STUDENTS CONSISTENTLY OBTAIN THE HIGHEST AVERAGE A.C.T. SCORES IN WISCONSIN.  THE ACADEMIC ACHIEVEMENT SCORES OF STUDENTS WITHOUT DISABILITIES OF THE MMSD HAVE RISEN CONSISTENTLY ACROSS MANY YEARS.  WHY?  EACH YEAR SINCE AROUND 1970, MORE AND MORE STUDENTS WITH DISABILITIES HAVE FUNCTIONED IN MMSD REGULAR EDUCATION SCHOOLS AND CLASSES.  THUS, IF YOU ARE INTERESTED IN RAISING THE A.C.T. AND STANDARDIZED ACADEMIC ACHIEVEMENT TEST SCORES OF STUDENTS WITHOUT DISABILITIES IN YOUR SCHOOL DISTRICT, ALL YOU HAVE TO DO IS INCREASE THE NUMBER OF STUDENTS WITH DISABILITIES WHO ATTEND REGULAR EDUCATION SCHOOLS AND CLASSES.  WHAT?  YOU SAY I CANNOT CLAIM A CAUSE AND EFFECT RELATIONSHIP BETWEEN THE INCREASES IN INTEGRATED EDUCATION AND INCREASES IN A.C.T. AND ACADEMIC ACHIEVEMENT TEST SCORES?  YOU SAY I SHOULD KNOW BETTER?  YOU SAY I SHOULD BE ASHAMED OF MYSELF?   YOU ARE RIGHT.  I CANNOT CLAIM A CAUSE AND EFFECT RELATIONSHIP BETWEEN SERVING STUDENTS WITH DISABILITIES IN INTEGRATED EDUCATIONAL SETTINGS AND INCREASES IN A.C.T. AND ACADEMIC ACHIEVEMENT TEST SCORES.  I AM SORRY FOR BEING SO IGNORANT AND MISINFORMED.  HOWEVER, IF I CANNOT CLAIM CAUSE AND EFFECT FOR INCREASES, HOW CAN YOU CLAIM CAUSE AND EFFECT FOR DECREASES?  

# 2 - WE MUST ESTABLISH A FUND OF KNOWLEDGE BASED ON QUALITY RESEARCH PRACTICES BEFORE WE INTEGRATE STUDENTS WITH AND WITHOUT DISABILITIES.

RESPONSE - IF YOU NEED HIGH QUALITY RESEARCH BASED INFORMATION TO JUSTIFY INTEGRATION, WHERE IS THE HIGH QUALITY RESEARCH BASED INFORMATION THAT WAS USED TO JUSTIFY SEGREGATION?  FURTHER, PLEASE CONSIDER THE LAST TIME AN IMPORTANT EDUCATIONAL DECISION WAS MADE BASED UPON RESEARCH OF ACCEPTABLE QUALITY?

#3 – PUTTING THOSE KIDS IN REGULAR EDUCATION CLASSES WOULD BE TOO COSTLY.

 RESPONSE – MAYBE IT IS. MAYBE IT IS NOT  HOWEVER, SPECIAL EDUCATION AND RELATED SERVICES ARE MUCH MORE EXPENSIVE THAN REGULAR EDUCATION.    WHEN WE CONSIDER THE TERRIBLE POST SCHOOL OUTCOMES OF THE RECIPIENTS OF OUR CURRENTSPECIAL EDUCATION POLICIES AND PRACTICES, IT IS OBVIOUS THAT  WE NEED HIGH QUALITY COST - BENEFIT ANALYSES OF ALL COSTS, NOT JUST THOSE RELATED TO THE STRUGGLE FOR QUALITY INTEGRATED EDUCATION.   

# 4 - SOME REGULAR EDUCATION TEACHERS SAY, “I HAVE NOTHING TO OFFER THAT CHILD.”

RESPONSE - AFTER STUDYING WHAT GOES ON IN MANY REGULAR EDUCATION CLASSES, I CONCLUDE THAT THIS THESIS IS TOO OFTEN VALID.  THAT IS, SOME REGULAR EDUCATORS DO NOT HAVE ANYTHING TO OFFER ANY CHILD.

# 5 - THE CHILD WITH DISABILITIES WILL TAKE DISPROPORTIONATE AMOUNTS OF VALUABLE TEACHER TIME AND ATTENTION AWAY FROM OTHERS.

RESPONSE - THIS THESIS COULD OR COULD NOT BE VALID.  MANY ARE RESEARCHING THIS HYPOTHESIS, BUT THE DATA ARE NOT IN YET.  HOWEVER, CONSIDER THE FOLLOWING.  OPTION A IS TO REMAND ANY STUDENT WHO DISRUPTS A CLASS, TAKES TOO MUCH TEACHER TIME, ETC. TO THE DISRUPTION ROOM OR SCHOOL.   THIS WOULD PLEASE MANY TEACHERS AND PARENTS. THE PROBLEM IS THAT BY MIDYEAR, ONLY TWO STUDENTS WOULD BE LEFT IN ANY CLASS.  THIS TENDS TO UPSET SCHOOL BOARD MEMBERS AND TAXPAYERS.  OPTION B IS TO PROVIDE INDIVIDUALLY APPROPRIATE AND PROFESSIONALLY RESPONSIBLE SUPPLEMENTARY AIDS AND SERVICES OVER REASONABLE PERIODS OF TIME.  THIS USUALLY DOES AWAY WITH THE VAST MAJORITY OF DIFFICULTIES.  IF DISRUPTIONS PERSIST, A STUDENT CAN FUNCTION ELSEWHERE.  THE SCHOOL LIBRARY AND INTEGRATED NONSCHOOL VOCATIONAL AND RELATED SETTINGS ARE EXAMPLES.  ELSEWHERE IS NOT A SEGREGATED CLASS OR SCHOOL. 

# 6 - IF WE INTEGRATE THEM, WHAT WILL BE THE EFFECTS ON THE NUMBER OF PATENTS WE FILE?

RESPONSE - WE DO NOT KNOW IF INTEGRATED SCHOOLING WILL PRODUCE MORE OR FEWER PATENTS.  IF IT RESULTS IN “DUMBING DOWN” THE CURRICULUM, IT WILL PROBABLY RESULT IN FEWER.  HOWEVER, IF ALL CHILDREN ARE EXPOSED TO EFFECTIVE COLLABORATIVE  TEAM  TEACHING  AND LEARNING AND IF INDIVIDUALIZED CURRICULAR MODIFICATIONS,  THE LATEST IN ASSISTIVE TECHNOLOGY AND OTHER PRACTICES THAT ALLOW  ACHIEVEMENT IN ACCORDANCE WITH POTENTIAL ARE IMPLEMENTED, WE WILL PROBABLY PRODUCE MORE.   THIS NATIONALLY SIGNIFICANT ISSUE NEEDS RESEARCH BASED INFORMATION OF THE HIGHEST QUALITY. 

# 7 - I WANT MY DAUGHTER TO BE AN ENGINEER.  I WANT MY SON TO BE A LAWYER.  IF STUDENTS WITH DISABILITIES GO TO SCHOOL WITH THEM, WILL IT AFFECT THE CAREERS THEY CHOOSE?    WILL THEY BECOME TEACHERS?  WILL THEY WORK IN GROUP HOMES?

RESPONSE - WE DO NOT KNOW YET.   I HOPE MANY ARE SEARCHING FOR THE RESOURCES NEEDED TO ANSWER THESE QUESTIONS WITH HIGH QUALITY RESEARCH PRACTICES.  

# 8 - HOW WILL INTEGRATED SCHOOLING EFFECT THE NUMBER OF CHILDREN WITH DISABILITIES PRODUCED?

RESPONSE - IT COULD RESULT IN MORE.  “I AM GOING TO KEEP TRYING UNTIL I GET ONE LIKE THAT BOY IN MY ART CLASS.”  IT COULD RESULT IN FEWER.  “I WILL ONLY HAVE ONE OR TWO.  WHY TAKE THE RISKS?”  WE DO NOT KNOW YET.  HOWEVER, IT MIGHT AID IN PREVENTION - MINIMIZATION.  WHY?  BECAUSE PEOPLE WILL TAKE BETTER CARE OF THEIR BODIES, PARTICULARLY WHILE PREGNANT.  RECKLESS DRIVING AND THE MISUSES OF ALCOHOL AND TOBACCO MAY BE REDUCED.

# 9 - WILL INTEGRATED SCHOOLING AFFECT HOW SOMEONE VOTES?

RESPONSE - DEFINITELY.  WE KNOW FROM  MANY EXPERIENCES THAT THOSE WHO HAVE  CLOSE RELATIONSHIPS WITH  PEOPLE  WITH DISABILITIES VOTE DIFFERENTLY THAN THOSE WHO DO NOT,  THUS, WE ARE TRYING TO GET A CONSTITUTIONAL  AMENDMENT PASSED THAT REQUIRES THAT IN ORDER TO BE ELIGIBLE TO RUN FOR PUBLIC OFFICE IN THE UNITED STATES, YOU MUST HAVE A PERSON WITH DISABILITIES IN YOUR IMMEDIATE FAMILY.  IF THAT EFFORT FAILS, WE WILL TRY TO PASS AN AMENDMENT THAT REQUIRES THAT TO RUN FOR PUBLIC OFFICE YOU  MUST HAVE GONE TO RELIGIOUS  SERVICES, SCHOOLS, CAMPS,  SCOUT  MEETINGS , THE  “Y “, OR A VARIETY OF OTHER PUBLIC VENUES, WITH PEERS WITH DISABILITIES.

# 10 - DOES INTEGRATED EDUCATION AFFECT THE BASIC POST SCHOOL LIFE QUALITIES OF CITIZENS WITH DISABILITIES?

RESPONSE - YES, INTEGRATION BEGETS INTEGRATION.  INTEGRATED LIVES ARE SAFER, MORE STIMULATING, HEALTHIER AND MORE FUN. AFTER ALL, WE CHOOSE IT FOR OURSELVES.

 # 11 - A WOMAN TOLD ME SHE WAS AGAINST INTEGRATED EDUCATION BECAUSE SHE WAS AGAINST ABORTION.  I ASKED HER IF SHE SAW A CAUSE AND EFFECT RELATIONSHIP BETWEEN INCREASES IN INTEGRATED EDUCATION AND INCREASES IN THE NUMBER OF ABORTIONS PERFORMED PER YEAR.  SHE SAID YES, BECAUSE PROSPECTIVE PARENTS WILL HAVE GROWN UP WITH CHILDREN WHO MANIFESTED MANY DIFFERENT KINDS AND DEGREES OF DISABILITIES.  WHEN THEY BECOME PREGNANT, THEY WILL TAKE THOSE TESTS. IF THE FETUS THEY ARE CARRYING HAS CHARACTERISTICS THEY DO NOT LIKE, THEY WILL ABORT IT.   IF THEY DID NOT GROW UP WITH CHILDREN WITH DISABILITIES, THEY WOULD NOT KNOW ABOUT SUCH POSSIBILITIES.

RESPONSE - SOME THINK INTEGRATED SCHOOLING WILL RESULT IN MORE ABORTIONS.  HOWEVER, SOME THINK IT WILL RESULT IN FEWER BECAUSE PROSPECTIVE PARENTS WILL HAVE HAD SUCCESSFUL DEVELOPMENTAL EXPERIENCES WITH CHILDREN WITH DISABILITIES.  THIS WILL PREVENT THEM FROM CROSSING THE ABORTION THRESHOLD.  HIGH QUALITY RESEARCH IS OBVIOUSLY NEEDED.

# 12 - IS INTEGRATED EDUCATION RELATED TO THE EMPLOYMENT OF PERSONS WITH DISABILITIES IN THE INTEGRATED WORLD OF WORK?

RESPONSE - YES. THE MORE INTEGRATED THE SCHOOLING, THE BETTER ARE THE PROBABILITIES OF EMPLOYMENT IN THE REAL WORLD OF WORK.   THE MORE SEGREGATED THE SCHOOLING, THE LOWER ARE THE PROBABILITIES OF FUNCTIONING IN INTEGRATED WORK SETTINGS AND ACTIVITIES.  IT IS HARD TO ARGUE THAT SEGREGATED SCHOOLING PREPARES ONE FOR INTEGRATED POST SCHOOL FUNCTIONING.  IT COULD BE THAT WORKERS WITHOUT DISABILITIES WILL SAY, “I WENT TO SCHOOL WITH THEM.  I DO NOT WANT TO WORK WITH THEM.”  IN CONTRAST, THEY COULD SAY, “I WENT TO SCHOOL WITH THEM.  I WOULD LOVE TO WORK WITH THEM.”  WHO KNOWS?  I HOPE SOMEONE IS DOING THE NECESSARY RESEARCH.

 # 13 - A TEACHER TOLD ME THAT HE WAS AGAINST INTEGRATED SCHOOLING BECAUSE HE WAS AGAINST GAYS IN THE MILITARY.  I ASKED HIM IF HE SAW A CLEAR CONNECTION. HE SAID HE DID.  

RESPONSE - IS INTEGRATED EDUCATION REALLY RELATED TO THE NUMBER OF GAYS IN THE MILITARY SERVICES?   PERHAPS WE SHOULD ASK PENTAGON OFFICIALS TO COOPERATE IN A HIGH QUALITY RESEARCH PROJECT DESIGNED TO ANSWER THE QUESTION.

# 14 - WILL INTEGRATED EDUCATION INCREASE THE NUMBER OF PERSONS WHO USE HANDGUNS?
RESPONSE - YES. THE MORE INTEGRATED THE EDUCATION, THE MORE HAND GUNS.

WHY?  BECAUSE MORE INTEGRATED EDUCATION WILL RESULT IN MORE CONSTITUTIONAL RIGHTS FOR CITIZENS WITH DISABILITIES, INCLUDING THE RIGHT TO BEAR AUTOMATIC AND SEMIAUTOMATIC ARMS.

__________

CAN YOU THINK OF, OR HAVE YOU HEARD OF, OTHER REASONS TO OPPOSE OR RESIST INTEGRATED SCHOOLING?

INSTRUCTIONAL PRACTICES

I ONCE TOLD A FARMER IT WAS MY PROFESSIONAL JUDGMENT THAT HIS SON HAD SIGNIFICANT INTELLECTUAL DISABLITIES AND WOULD LEARN FEWER SKILLS DURING HIS SCHOOL CAREER THAN 98 - 99% OF HIS SCHOOLMATES.  I THEN ASKED IF HE HAD ANYTHING TO SAY.   FIRST HE SAID, “PLEASE DO NOT TEACH MY SON DUMB STUFF. “  THEN HE SAID, “PLEASE DO NOT WASTE MY SON’S TIME.”  FINALLY HE SAID, “IF MY SON WILL LEARN LESS THAN ALL THE OTHER KIDS, PLEASE TEACH HIM THE MOST IMPORTANT THINGS HE NEEDS TO KNOW TO HAVE A DECENT LIFE IN OUR COMMUNITY.”

INSTRUCTIONAL PRACTICES REFER TO THE NATURE OF THE DIRECT SERVICES PROVIDED STUDENTS WITH DISABILITIES.  DECIDING WHAT TO TEACH AND WHY TO TEACH IT; HOW AND WHERE TO TEACH; WHAT INSTRUCTIONAL MATERIALS TO USE;  WHAT PERFORMANCE CRITERIA TO STRIVE FOR; HOW TO ACCOMMODATE TO INDIVIDUAL LEARNING AND PERFORMANCE  DIFFICULTIES IN SUCH AREAS AS GENERALIZATION, TRANSFER OF TRAINING, SYNTHESIS, LEVELS OF DIFFICULTY, MEMORY AND INSTRUCTIONAL TRIALS NEEDED TO REACH MEANINGFUL PERFORMANCE CRITERIA  ARE EXAMPLES.  ONLY A SAMPLE OF FACTORS RELATED TO INSTRUCTIONAL PRACTICES CAN BE ADDRESSED HERE.

FUNCTIONING IN REGULAR EDUCATION SCHOOLS AND CLASSES IS SUFFICIENT TO PREPARE SOME STUDENTS WITH DISABILITIES FOR MEANINGFUL FUNCTIONING IN INTEGRATED POST SCHOOL SOCIETY.   HOWEVER, IN FAR TOO MANY INSTANCES, IT IS NEITHER NECESSARY NOR SUFFICIENT.   SPECIFICALLY, TOO MANY PERSONS WITH DISABILITIES WHO SPENT 100% OF THEIR SCHOOL CAREERS IN REGULAR EDUCATION SCHOOLS AND CLASSES ARE UNEMPLOYED, CONFINED TO SHELTERED WORKSHOPS AND ACTIVITY CENTERS, SITTING AT HOME WITH A PARENT - GUARDIAN OR OTHERWISE NOT ENGAGING IN THE PRODUCTIVE LIVES OF WHICH THEY ARE CAPABLE.  CONVERSELY, SOME  PERSONS WITH DISABILITIES WHO SPENT 100% OF THEIR SCHOOL CAREERS  IN  SEGREGATED SCHOOLS AND CLASSES ARE FUNCTIONING  EFFECTIVELY IN A WIDE  ARRAY OF INTEGRATED POST  SCHOOL SETTINGS AND ACTIVITIES.  THE VAST MAJORITY OF  STUDENTS  WITH DISABILITIES WILL  HAVE THE BEST CHANCES OF SUCCESS  IN THE INTEGRATED POST SCHOOL  WORLD IF THEY GROW UP FUNCTIONING IN  REGULAR EDUCATION CLASSES IN HOME  SCHOOLS WITH INDIVIDUALLY  APPROPRIATE  AND PROFESSIONALLY RESPONSIBLE SUPPLEMENTARY AIDS  AND SERVICES;  AND, IF  INSTRUCTIONAL PRACTICES THAT PREPARE THEM  FOR  SUCCESS IN A  REASONABLE ARRAY OF IMPORTANT INTEGRATED NONSCHOOL  SETTINGS AND ACTIVITIES AT  SCHOOL  EXIT ARE  UTILIZED.

AUTHENTIC ASSESSMENT AND INSTRUCTION AND DISCRETE TRIAL TRAINING WITH REPEATED PRACTICE

AUTHENTIC ASSESSMENT REFERS TO PUTTING A PERSON IN REAL LIFE SETTINGS AND ACTIVITIES AND DETERMINING MEANINGFUL DISCREPANCIES BETWEEN HER EXPRESSED REPERTOIRE AND THE ACTUAL REQUIREMENTS OF MINIMALLY ACCEPTABLE FUNCTIONING.  AUTHENTIC INSTRUCTION REFERS TO TEACHING THAT WHICH  ACTUALLY IS NEEDED TO PARTICIPATE MEANINGFULLY IN IMPORTANT REAL LIFE SETTINGS AND ACTIVITIES.  AUTHENTIC ASSESSMENT AND INSTRUCTION ARE EXTREMELY VALUABLE FOR PERSONS WITH SIGNIFICANT LEARNING DISABILITIES FOR SEVERAL REASONS.  FIRST, INSTRUCTION IN REAL LIFE SETTINGS AND ACTIVITIES MINIMIZES RELIANCE UPON GENERALIZATION - TRANSFER OF TRAINING SKILLS THAT CANNOT BE DEPENDED UPON WITH REASONABLE CONFIDENCE AND SAFETY.  SECOND, VALUABLE RESOURCES ARE DISPENSED ONLY ON TEACHING THAT WHICH IS ACTUALLY NEEDED FOR MINIMALLY ACCEPTABLY FUNCTIONING IN IMPORTANT REAL LIFE SETTINGS AND ACTIVITIES.  THIRD, THE ACTUAL MATERIALS, PERFORMANCE CRITERIA, DISTRACTIONS, ETC. THAT WILL BE EXPERIENCED IN THE REAL WORLD ARE ACCOUNTED FOR IN THE INSTRUCTIONAL PROCESS.  

DISCRETE TRIAL TRAINING WITH REPEATED PRACTICE REFERS TO SELECTING A RELATIVELY SIMPLE, CONCRETE AND CIRCUMSCRIBED SKILL WITH AN ARBITRARY  BEGINNING AND END AND PROVIDING  UNNATURALLY  LARGE NUMBERS OF OPPORTUNITIES TO LEARN IT IN SHORT PERIODS OF TIME.  PROVIDING A CHILD WITH 15 OPPORTUNITIES TO LEARN TO OPEN A JAR OF PEANUT BUTTER IN THE KITCHEN OF HIS HOME IN A ONE HOUR PERIOD AND PROVIDING A STUDENT WITH 25 OPPORTUNITIES TO TOUCH A RED BLOCK IN RESPONSE TO THE PRECISE VERBAL CUES  OF A TEACHER IN A TEN MINUTE PERIOD ARE EXAMPLES.  

ONCE WE THOUGHT IT WOULD BE APPROPRIATE FOR SCHOOL PERSONNEL TO TEACH AN ADOLESCENT WITH SIGNIFICANT ACQUISITION DISABILITIES TO SHOP FOR GOODS HER FAMILY MEMBERS WOULD BUY IF SHE DID NOT.  WHEN SHE LEARNED THE ACTUAL SKILLS NEEDED TO FUNCTION IN ACCORDANCE WITH THE MINIMALLY ACCEPTABLE PERFORMANCE REQUIREMENTS OF THE REAL SHOPPING AND RELATED SETTINGS AND ACTIVITIES, WE HOPED HER PARENTS WOULD ARRANGE FOR HER TO EXPRESS THEM DURING NONSCHOOL DAYS AND TIMES WITHOUT THE INVOLVEMENT OF SCHOOL PERSONNEL.  IN ORDER TO DO SO, WE NEEDED THE PERMISSION OF HER PARENTS AND A COMMITMENT FROM THEM THAT THEY WOULD TAKE OVER PRACTICE RESPONSIBILITIES WHEN WE TAUGHT THE APPROPRIATE SKILL CLUSTERS.  A CONCERN OF HER PARENTS WAS WHAT WE AND SHE WOULD DO IF SHE BECAME LOST AT THE SHOPPING MALL.  AT THAT TIME WE WERE BECOMING INCREASINGLY DISENCHANTED WITH CONFINING DIRECT INSTRUCTION TO THE PHYSICAL PROPERTY OF SCHOOLS.  IN CONTRAST, WE WERE BECOMING INCREASINGLY EXCITED ABOUT COMBINING PRINCIPLES OF AUTHENTIC ASSESSMENT AND INSTRUCTION AND DISCRETE TRIAL TRAINING WITH REPEATED PRACTICE.  THUS, WE TOLD HER PARENTS THAT WE DID NOT KNOW WHAT WE OR SHE WOULD DO IF LOST UNTIL WE TOOK HER TO THE ACTUAL MALL AND LOST HER SEVERAL TIMES. THIS WOULD ALLOW US TO ANSWER THEIR QUESTION WITH GOOD EMPIRICAL INFORMATION AS WELL AS TO DETERMINE THE ACTUAL SKILLS SHE NEEDED TO LEARN TO PERFORM WHEN LOST.  THEN, WE WOULD LOSE HER AT LEAST TWICE A DAY AND TEACH HER WHAT TO DO UNTIL SHE ACTED APPROPRIATELY WHEN LOST AT THIS PARTICULAR MALL.  HER PARENTS WERE NOT THRILLED WITH OUR PLAN.

ONE SUMMER PUBLIC SCHOOL OFFICIALS SUBLET AN APARTMENT FROM UNIVERSITY STUDENTS.  THE PLAN WAS TO HAVE TEACHERS LIVE IN THE APARTMENT WITH FOUR STUDENTS WITH SIGNIFICANT ACQUISITION DIFFICULTIES FOR TWO WEEKS.  DURING THIS TIME THE STUDENTS WOULD BE PROVIDED AUTHENTIC ASSESSMENT AND INSTRUCTION AND DISCRETE TRIAL TRAINING WITH REPEATED PRACTICE IN REAL LIFE ENVIRONMENTS AND ACTIVITIES.   SHOPPING, COOKING, CLEANING, USING PUBLIC TRANSPORTATION, SOCIALIZING AND ENJOYING PARKS AND THEATRES ARE EXAMPLES.   AT THE END OF TWO WEEKS, THEIR PARENTS WOULD BE INVITED FOR A MEAL PREPARED BY THEIR SONS AND DAUGHTERS IN A CLEAN APARTMENT AND THEN GO ON PUBLIC BUSES TO AND FROM A REAL MOVIE THEATRE.  AFTER THIS INSTRUCTION AND THE ASSOCIATED DEMONSTRATIONS, THE PARENTS WOULD AGREE TO ARRANGE FOR THEIR CHILDREN TO PERFORM THE NEWLY ACQUIRED SKILL CLUSTERS IN THEIR HOMES AND COMMUNITIES WITHOUT THE INVOLVEMENT OF SCHOOL PERSONNEL.

WHEN PRESENTED WITH THE PLAN, ONE PARENT WANTED TO KNOW WHAT WE AND HIS SON WOULD DO IF HE CUT HIMSELF WHILE PREPARING A REAL MEAL.  WE TOLD HER THAT WE DID NOT KNOW, BUT WE WOULD USE AUTHENTIC ASSESSMENT STRATEGIES TO FIND OUT.  THEN WE WOULD USE AUTHENTIC INSTRUCTION STRATEGIES WITH DISCRETE TRIAL TRAINING AND REPEATED PRACTICE TO TEACH HIM THE SKILLS ACTUALLY NEEDED.   SPECIFICALLY, WE TOLD HER THAT WE WOULD CUT HIM WITH A KNIFE SEVERAL TIMES WHILE HE WAS PREPARING MEALS DURING HIS FIRST DAY AT THE APARTMENT.  THIS WOULD ALLOW US TO DETERMINE THE ACTUAL CUT REPAIR SKILLS HE NEEDED TO LEARN.  THEN, WE WOULD CUT HIM SEVERAL TIMES PER MEAL UNTIL HE LEARNED HOW TO ACT APPROPRIATELY.   SHE WOULD NOT GIVE US WRITTEN APPROVAL TO PROVIDE HER SON WITH AUTHENTIC ASSESSMENT AND INSTRUCTION AND DISCRETE TRIAL TRAINING WITH REPEATED PRACTICE.      

A SECOND PARENT WANTED TO KNOW WHAT WE AND HER DAUGHTER WOULD DO IF THERE WAS A FIRE IN THE APARTMENT.  WE SAID WE DID NOT KNOW, BUT WE WOULD FIND OUT.  WE ASKED SCHOOL OFFICIALS FOR PERMISSION TO TAKE THE STUDENT TO THE LIVING ROOM OF THE APARTMENT.  THERE WE WOULD SQUIRT CIGARETTE LIGHTER FLUID ON AN UPHOLSTERED COUCH, IGNITE IT AND LEAVE.   WE WOULD WATCH WHAT SHE DID FROM ANOTHER ROOM.   SCHOOL OFFICIALS SENT A MARSHAL FROM THE LOCAL FIRE DEPARTMENT.  WHEN WE EXPLAINED OUR PLAN, HE MADE A SERIES OF RATHER ODD FACIAL EXPRESSIONS AND LEFT.  A WEEK LATER HE RETURNED AND TOLD US WE COULD TAKE A FIRE EXTINGUISHER, THE STUDENT, TWO TEACHERS, ONE KLEENEX TISSUE, A CIGARETTE LIGHTER AND A METAL WASTE BASKET TO THE MIDDLE OF THE OUTDOOR BASKETBALL COURT IN THE PARK ADJACENT TO THE APARTMENT.  THERE WE COULD LIGHT THE TISSUE, DROP IT IN THE METAL BASKET AND RECORD THE ACTIONS OF THE STUDENT.  WE THOUGHT OF THE FARMER WHO ASKED US NEITHER TO WASTE HIS SON'S TIME NOR TO TEACH HIM DUMB STUFF.  RATHER, WE SHOULD TEACH HIM THE MOST IMPORTANT THINGS HE NEEDS TO KNOW IN ORDER TO LIVE A DECENT LIFE IN HIS COMMUNITY.  WE THANKED THE FIRE MARSHAL FOR HIS TIME, EXPERTISE AND INSIGHTS.  WE TOLD THE PARENT THAT HER DAUGHTER WOULD NEVER BE LEFT WITHOUT SOMEONE WHO KNEW WHAT TO DO IN CASE OF A FIRE.  WHILE THIS WAS SUFFICIENT TO SECURE THE NECESSARY PERMISSION, WE STILL DO NOT KNOW WHAT SHE WOULD DO IN CASE OF AN ACTUAL FIRE.  

__________

MANY PROFESSIONALS WHO WORK WITH PERSONS WHO EXPRESS SERIOUS LEARNING AND BEHAVIORAL DIFFICULTIES OPERATE FROM THE PREMISE THAT DISCRETE TRIAL TRAINING WITH REPEATED PRACTICE IS THE BEST, OR THE ONLY, APPROPRIATE INSTRUCTIONAL STRATEGY FOR SEVERAL REASONS.  FIRST, BECAUSE IT IS OFTEN ASSUMED THAT SUCH PERSONS NEED MORE DIRECT INSTRUCTIONAL TRIALS TO REACH PERFORMANCE CRITERIA THAN MOST OTHERS.  SECOND, BECAUSE THEIR USE ALMOST ALWAYS RESULTS IN DEMONSTRATIONS OF ACQUISITION ACROSS INSTRUCTIONAL TRIALS.  THIS ALLOWS PROFESSIONALS TO FEEL AS THOUGH THEY ARE MAKING AT LEAST SOME PROGRESS.   HOWEVER, A MAJOR PROBLEM IS THAT PROFESSIONALS BECOME ADDICTED TO AND DEPENDENT UPON THEM.  THIS HAS UNFORTUNATE CONSEQUENCES FOR TOO MANY INDIVIDUALS WITH DISABILITIES AND THEIR FAMILY MEMBERS.  SPECIFICALLY, THE PERVASIVE USE OF DISCRETE TRIAL TRAINING WITH REPEATED PRACTICE TOO OFTEN RESULTS IN AT LEAST THE FOLLOWING.

· WASTING VALUABLE TAX DOLLARS ON PREPACKAGED "KITS" OR OTHER ARBITRARY INSTRUCTIONAL SYSTEMS THAT DENY OR NEGATE INDIVIDUALITY AND SEVERELY LIMIT INSTRUCTIONAL ENVIRONMENTS, ACTIVITIES, GROUPINGS, PERFORMANCE CRITERIA AND MATERIALS.  THIS FORCES UNACCEPTABLE INFERENCES ABOUT AND RELIANCE UPON GENERALIZATION - TRANSFER OF TRAINING SKILLS THAT ARE NOT WARRANTED OR THAT ARE DANGEROUS.

· SELECTING LOW PRIORITY, CHRONOLOGICAL AGE INAPPROPRIATE OR OTHERWISE RELATIVELY UNIMPORTANT SKILLS FOR INSTRUCTION, PRIMARILY BECAUSE THEY CAN BE TAUGHT USING DISCRETE TRIAL TRAINING WITH REPEATED PRACTICE.  

· LIMITING THE DEVELOPMENT OF FUNCTIONAL SKILL REPERTOIRES BECAUSE IT IS DIFFICULT TO GENERATE THE NECESSARY INSTRUCTIONAL TRIALS. 

· DEVELOPING ROBOTIC STUDENTS WHO ONLY RESPOND IF PERSONS IN AUTHORITY PROVIDE SPECIFIC CUES TO DO SO.

· INTERFERING WITH OR INHIBITING THE DEVELOPMENT AND MAINTENANCE OF IMPORTANT SOCIAL RELATIONSHIPS WITH SCHOOLMATES, NEIGHBORHOOD MATES AND FAMILY MEMBERS WITH AND WITHOUT DISABILITIES.

· SUBSTITUTING THERAPEUTIC FOR BROTHERLY, SISTERLY, MOTHERLY AND FATHERLY RELATIONSHIPS.

· BORING STUDENTS WITH DISABILITIES AND “BURNING OUT” PARENTS, NEIGHBORS AND PROFESSIONALS.


IF A SKILL IS REALLY IMPORTANT, IT IS PROBABLY BETTER TO ATTEMPT TO TEACH IT BY PROVIDING FEW INSTRUCTIONAL TRIALS OVER EXTENDED PERIODS OF TIME IN AUTHENTIC SETTINGS AND ACTIVITIES.  IF A SKILL IS NOT IMPORTANT, IT IS PROBABLY BETTER TO ATTEMPT TO TEACH IT BY PROVIDING LARGE NUMBERS OF INSTRUCTIONAL TRIALS IN SHORT PERIODS OF TIME IN ARTIFICIAL SETTINGS AND ACTIVITIES.  BUT WHY BOTHER?   THE RATIONAL  USES OF AUTHENTIC ASSESSMENT AND INSTRUCTION STRATEGIES ARE ENDORSED HERE BECAUSE THEY WILL RESULT IN MORE INDIVIDUALS WITH DISABILITIES LEARNING TO FUNCTION EFFECTIVELY IN RESPECTED AND INTEGRATED SCHOOL  AND POST  SCHOOL  ENVIRONMENTS AND ACTIVITIES.  OBVIOUSLY, AUTHENTIC ASSESSMENT AND INSTRUCTION STRATEGIES ARE AT TIMES LOGISTICALLY DIFFICULT, FRUSTRATING, DANGEROUS AND ABSURD.  THUS, WE MUST USE A VARIETY OF INSTRUCTIONAL STRATEGIES, INCLUDING REASONABLE PORTIONS OF DISCRETE TRIAL TRAINING WITH REPEATED PRACTICE AND COMMON SENSE. 

FINALLY, I ONCE INTERACTED WITH A TEACHER WHO WAS ADDICTED TO DISCRETE TRIAL TRAINING WITH REPEATED PRACTICE.  I ASKED HER TO LIST THE REPERTOIRE  A  PARTICULAR STUDENT IN HER CHARGE  CAN LEARN AND WILL  ACTUALLY  NEED AT  SCHOOL EXIT IN ORDER TO FUNCTION MEANINGFULLY IN A REASONABLE  ARRAY OF INTEGRATED AND RESPECTED POST  SCHOOL  SETTINGS AND ACTIVITIES.  THEN, I ASKED HER TO LIST THE SKILLS HE HAS LEARNED THROUGH THE USE OF DISCRETE TRIAL TRAINING WITH REPEATED PRACTICE STRATEGIES AND THE TIME CONSUMED TO TEACH THEM.  THEN, I ASKED HER TO CONSIDER HIS EMPIRICALLY VALIDATED RATE OF ACQUISITION AND PROJECT HOW MUCH MORE TIME WOULD BE NEEDED TO DEVELOP THE REPERTOIRE NEEDED TO FUNCTION IN INTEGRATED SOCIETY AT SCHOOL EXIT.  SHE ESTIMATED THAT HE WOULD HAVE TO REMAIN ALIVE AND IN SCHOOL FOR 800 -1000 YEARS.  IF YOU ARE INVOLVED IN SUCH A DILEMMA, PLEASE CONSIDER UTILIZING REASONABLE VERSIONS OF AUTHENTIC ASSESSMENT AND INSTRUCTION BEFORE YOU BURN OUT.

PERFORMANCE CRITERIA

IT IS GENERALLY ACCEPTED THAT INSTRUCTIONAL OBJECTIVES SHOULD BE OPERATIONALIZED SO THAT PROGRESS TOWARD THEIR REALIZATION CAN BE VALIDATED EMPIRICALLY.   A RECOGNIZED  WAY OF OPERATIONALIZING AN INSTRUCTIONAL OBJECTIVE IS TO DESCRIBE IT  SO THAT IT CAN BE CAN BE SEEN, HEARD, SMELLED, FELT OR OTHERWISE SENSED BY RATIONAL AND HONEST PERSONS.  IF AN INSTRUCTIONAL OBJECTIVE IS PROPERLY OPERATIONALIZED, IT IS RELATIVELY EASY TO SENSE - TO EMPIRICALLY VERIFY - PROGRESS TOWARD THE REALIZATION OF IT OR THE LACK THEREOF.  IF AN INSTRUCTIONAL OBJECTIVE IS NOT PROPERLY OPERATIONALIZED, IT IS USUALLY VERY DIFFICULT OR IMPOSSIBLE TO SENSE - TO EMPIRICALLY VERIFY - PROGRESS TOWARD THE REALIZATION OF IT OR THE LACK THEREOF.  THE OBJECTIVE “SUE WILL UNDERSTAND SHAKESPEARE” MAY BE APPROPRIATE AND IMPORTANT, BUT IT MUST BE OPERATIONALIZED IN ORDER FOR HER PROGRESS TOWARD THE REALIZATION OF IT TO BE VALIDATED EMPIRICALLY IN PROFESSIONALLY ACCEPTABLE WAYS.  PERFORMANCE CRITERIA REFER TO CHARACTERISTICS OF AN INSTRUCTIONAL OBJECTIVE AND THE CONDITIONS UNDER WHICH IT WILL OR SHOULD BE PERFORMED IN ORDER FOR A PROFESSIONAL TO MAKE A CLAIM THAT A STUDENT HAS REALIZED IT.

IN MANY INSTANCES, LEGAL MANDATES FOR EMPIRICALLY VERIFIABLE OBJECTIVES AND PERFORMANCE CRITERIA HAVE RESULTED IN CHANGES IN INSTRUCTIONAL PLANNING AND PRACTICES.  FOR EXAMPLE, IN THE PAST ONE MIGHT HAVE EXAMINED IEPS AND READ “MO WILL DO BETTER IN MATH THIS YEAR” AND “LYDIA IS LEARNING RED.”  NOW, ONE MIGHT READ “MO CORRECTLY ADDED TWO NUMBERS THAT TOTALED LESS THAN TEN ON THREE CONSECUTIVE OCCASIONS ACROSS THREE CONSECUTIVE SCHOOL DAYS” AND “LYDIA TOUCHED A RED BLOCK WITH HER INDEX FINGER IN RESPONSE TO A VERBAL CUE PROVIDED BY THE TEACHER TWO OUT OF THREE TIMES ACROSS FOUR OUT OF FIVE SCHOOL DAYS.  SOME THINK THIS IS PROGRESS.  THEY MAY OR MAY NOT BE CORRECT.  CONSIDER THE FOLLOWING.  “TRACY WILL GET OFF AT THE CORRECT BUS STOP THREE OUT OF FIVE TIMES.”   “JOSE WILL STOP HIS ELECTRIC WHEELCHAIR CORRECTLY AT THE CURB OF A BUSY STREET SIX OUT OF TEN TIMES ACROSS FIVE SCHOOL  DAYS.”

__________

IF A SKILL IS NOT IMPORTANT, WHO CARES WHAT PERFORMANCE CRITERIA ARE SPECIFIED?  MAKE THEM UP.  FIVE OUT OF TWELVE TIMES, 33% OF THE TIME, A LOT, A LITTLE, 82% OF THE TIME, IT DOES NOT MATTER.  HOWEVER, PLEASE REMEMBER THE FARMER WHO WOULD PROBABLY SAY, “IF A SKILL IS NOT IMPORTANT, WHY DO YOU WANT TO WASTE MY SON’S TIME?"  THE MORE IMPORTANT THE SKILL, THE MORE AUTHENTIC, NATURAL, REAL MUST BE THE PERFORMANCE CRITERIA.  AUTHENTIC, NATURAL AND REAL REFER TO THE MINIMALLY ACCEPTABLE REQUIREMENTS OF SAFE AND EFFECTIVE FUNCTIONING IN IMPORTANT INTEGRATED SCHOOL AND NONSCHOOL ENVIRONMENTS AND ACTIVITIES.  IF YOU HIT A BASEBALL SAFELY 33% OF YOUR 600 AT BATS ACROSS 160 MAJOR LEAGUE GAMES, YOU WOULD BE DOING QUITE WELL.  IF YOU PERFORMED IN ACCORDANCE WITH THE MINIMALLY ACCEPTABLE STANDARDS OF YOUR EMPLOYER FOR EIGHT HOURS PER DAY ACROSS 220 DAYS IN A CALENDAR YEAR, YOU WOULD PROBABLY KEEP YOUR JOB.  IN SUM, SPECIFYING OBJECTIVES AND PERFORMANCE CRITERIA IN EMPIRICALLY VERIFIABLE WAYS IS NECESSARY, BUT CERTAINLY NOT SUFFICIENT.  OBJECTIVES ALSO MUST BE CHRONOLOGICAL AGE APPROPRIATE, IMPORTANT AND RESPECTED, DIRECTLY RELATED TO ENHANCED FUNCTIONING IN INTEGRATED SOCIETY, LIKELY TO MINIMIZE DIFFERENCES BETWEEN THE STUDENT AND PEERS WITHOUT DISABILITIES, ETC.   

INSTRUCTIONAL MATERIALS

ASSUME IT IS YOUR INTENTION TO TEACH A STUDENT WITH SEVERE INTELLECTUAL DISABILITIES WHAT AN APPLE IS.  WOULD YOU TELL HIM TO READ ABOUT APPLES?  NO, BECAUSE IF HE COULD SO READ, HE WOULD NOT HAVE  SEVERE INTELLECTUAL DISABLITIES.  WOULD YOU TELL HIM TO SEARCH FOR “APPLE “ON HIS COMPUTER AND STUDY THE RESULTS?  NO, BECAUSE IF HE COULD USE A COMPUTER IN SUCH A FASHION, HE WOULD NOT HAVE SEVERE INTELLECTUAL DISABLITIES.  WOULD YOU TELL HIM ABOUT AN APPLE?  IF SO, WHAT WOULD YOU SAY?  MOST APPLES ARE SPHERICAL.  SOME ARE RED AND SOME ARE GREEN.  SOME ARE SWEET AND SOME ARE SOUR. THEY VARY IN SIZE AND WEIGHT.  THOSE WITH BLOTCHES THAT WERE TOO ROTTEN TO SELL YESTERDAY ARE IN THE ORGANIC SECTION TODAY?  NO, BECAUSE IF HE COULD UNDERSTAND YOUR COMPLEX VERBALIZATIONS, HE WOULD NOT HAVE SEVERE INTELLECTUAL DISABLITIES.   WOULD YOU SHOW HIM A PHOTOGRAPH OF PICASSO’S SILHOUETTE OF AN APPLE?  NO, BECAUSE IT IS TOO ABSTRACT.  WOULD YOU LET HIM FEEL A PLASTIC APPLE?  YOU MIGHT, BUT WHAT DEGREE OF CONFIDENCE WOULD YOU HAVE THAT HE UNDERSTANDS WHAT REAL APPLES ARE?  WOULD YOU GIVE HIM SEVERAL DIFFERENT KINDS OF REAL APPLES ACROSS SCHOOL DAYS AND LET HIM TOUCH, HOLD, SMELL, COOK, CUT, SQUEEZE, BITE AND TASTE THEM?  OF COURSE YOU WOULD.   YOU UNDERSTAND THAT HE LEARNS BEST WHEN PROVIDED WITH CONCRETE, TANGIBLE, CLEAR, ACTUAL, AUTHENTIC, REAL LIFE EXPERIENCES.  YOU ALSO UNDERSTAND THAT HE LEARNS VERY LITTLE, IF ANYTHING, FROM ABSTRACT, VERBALLY LADEN, COMPLICATED AND AMORPHOUS EXPERIENCES AND THAT AN IRRATIONAL DEPENDENCE UPON LIMITED GENERALIZATION - TRANSFER OF TRAINING SKILLS IS WASTEFUL AND HARMFUL.

ONE YEAR WE REACHED THE POINT AT WHICH WE HAD TO PUBLICLY ACKNOWLEDGE THAT OUR STUDENTS WERE MANIFESTING DIFFICULTIES IN THE AREA OF SEXUALITY.  MENSTRUAL ACCIDENTS, OUT OF CONTEXT SEXUALLY EXPLICIT VERBAL LANGUAGE, CLOTHING MALFUNCTIONS, INAPPROPRIATE TOUCHING OF OTHERS, PUBLIC MASTURBATION, EXPOSING BODY PARTS AND ASSUMING UNACCEPTABLE POSITIONS ARE EXAMPLES.  AFTER MUCH CONTEMPLATION AND DISCUSSIONS WITH PARENTS/ GUARDIANS AND COLLEAGUES, A FEW TEACHERS DECIDED TO INITIATE A SEXUALITY CURRICULUM.  MOST OF THE TEACHERS AT THE SCHOOL WERE NOT INTERESTED IN PARTICIPATING.  WE THOUGHT WE WOULD START BY ATTEMPTING TO TEACH OUR STUDENTS ABOUT THEIR BODIES.  SPECIFICALLY, WE MADE TWO LARGE DRAWINGS OF A SEXUALLY MATURE MALE AND FEMALE.  THE TEACHER THEN TOUCHED A BODY PART ON A DRAWING WITH A 36” WOOD POINTER AND ASKED A STUDENT TO VERBALLY LABEL IT.  SOME STUDENTS WERE GIVEN THE POINTER AND ASKED TO TOUCH A BODY PART ON A DRAWING IN RESPONSE TO A SPECIFIC VERBAL CUE.   WHEN A STUDENT COULD VERBALLY LABEL OR TOUCH A BODY PART IN RESPONSE TO A VERBAL CUE APPROPRIATELY, INSTRUCTION RELATED TO UNDERSTANDING THE FUNCTION OF THE PART WAS INITIATED.

ONE OF THE TEACHERS INVOLVED WAS SPONSORING A PRACTICE TEACHER FROM THE LOCAL UNIVERSITY WHO WORKED PART TIME IN A CLOTHING STORE.  ONE MONDAY MORNING SHE BROUGHT TWO MANIKINS, A MALE AND A FEMALE, TO THE CLASSROOM.  WE QUICKLY REALIZED THAT THE THREE DIMENSIONAL MANIKINS WERE MORE LIFELIKE AND THEREFORE BETTER INSTRUCTIONAL MATERIALS THAN THE RELATIVELY ABSTRACT TWO DIMENSIONAL DRAWINGS.  HOWEVER, THE MALE MANIKIN DID NOT COME WITH GENITALIA.  IT WAS NECESSARY TO HAVE A MEETING ABOUT THE ABSENT BODY PARTS.  ONE TEACHER SUGGESTED THAT WE SHOULD NOT USE THE MANIKINS.  THIS WAS VOTED DOWN BECAUSE MOST INVOLVED CONSIDERED THE THREE DIMENSIONAL MANIKINS SUPERIOR TO THE TWO DIMENSIONAL DRAWINGS.  ANOTHER TEACHER SUGGESTED THAT WE TEACH ALL THE BODY PARTS BUT “THAT ONE”.  THIS WAS VOTED DOWN BECAUSE MOST FELT THAT “THAT ONE” WAS SORT OF IMPORTANT, CAUSING A LOT OF PROBLEMS, ETC.  EVENTUALLY, WE DECIDED TO PURCHASE A DILDO.   A REQUISITION WAS SENT THROUGH CHANNELS.  TWO WEEKS LATER IT CAME BACK STAMPED “APPROVED - PETTY CASH."  THE TEACHER WHO SIGNED THE REQUISITION ASKED WHERE WE COULD GET ONE.  I SAID, “WHAT DO YOU MEAN WE.  IT IS YOUR CLASSROOM.  YOU SIGNED THE REQUISITION. IT IS YOUR RESPONSIBILITY TO GO DOWNTOWN AND BUY ONE.”  ONE OF OUR VERY RELIGIOUS TEACHERS SAID THAT SHE WAS TOLD THAT IF YOU ARE SEEN SHOPPING IN THE RUBBER GOODS SECTION OF AN ADULT BOOKSTORE, YOU CANNOT BE BURIED IN A NATIONAL CEMETERY.

__________

CONSIDER THE TRAINING OF AIRPLANE PILOTS.  PILOT Q HAD A PROVEN RECORD OF COMPETENCE FLYING A TWO ENGINE PROPELLER DRIVEN PLANE.  ONE DAY SHE DECIDED TO TRY TO FLY A 747.  WOULD YOU FLY WITH HER?  OF COURSE NOT.  YOU WOULD WANT TO BE SURE SHE PRACTICED SUCCESSFULLY ON AN ACTUAL 747 BEFORE YOU WOULD FLY WITH HER.  CONSIDER THE TRAINING OF EYE SURGEONS.  ONE OF OUR SONS HURT HIS EYE PLAYING BASEBALL.  WE TOOK HIM TO OUR FAMILY PHYSICIAN.  SHE SAID HE NEEDED SURGERY.  WE ASKED IF SHE COULD DO IT.  SHE SAID YES, BECAUSE SHE DID AN OPERATION LIKE THIS ON A MONKEY WHEN SHE WAS IN MEDICAL SCHOOL.  WE SAID NO.  WE WANTED SOMEONE WHO PRACTICED ON THE EYES OF THE CHILDREN OF MANY OTHERS BEFORE SHE TOUCHED OURS.  THE CLOSER THE TRAINING MATERIALS ARE TO THE REAL MATERIALS, THE BETTER WILL BE THE GENERALIZATION - TRANSFER OF TRAINING, THE MORE CONFIDENCE YOU CAN HAVE THAT YOUR TEACHING IS MEANINGFUL AND THE BETTER YOU WILL PREPARE YOUR STUDENTS FOR FUNCTIONING IN THE REAL WORLD.

FUNCTIONAL SKILLS

IN THE EARLY 1970’S WE BECAME INTERESTED IN INCREASING THE NUMBER OF NONSCHOOL ENVIRONMENTS AND ACTIVITIES IN WHICH STUDENTS WITH SIGNIFICANT DISABILITIES FUNCTIONED EFFECTIVELY, INCREASING THE RANGE OF PERSONS WITH WHOM THEY INTERACTED APPROPRIATELY AND REDUCING THE DEMANDS  THEY MADE ON OTHERS BY INCREASING FUNCTIONAL SKILL REPERTOIRES.  A  FUNCTIONAL SKILL IS REFERRED TO AS FOLLOWS.   ASSUME A PERSON WITH DISABILITIES IS ASKED TO, IS REQUIRED TO, OR OTHERWISE SHOULD PERFORM AN ACTION, BUT DOES NOT.  IF SOMEONE ELSE MUST THEN PERFORM THAT ACTION, IT IS CONSIDERED A FUNCTIONAL SKILL.  IF NO ONE ELSE IS REQUIRED TO PERFORM THAT ACTION, IN THIS CONTEXT IT IS REFERRED TO AS AN OTHER THAN FUNCTIONAL SKILL.  

THE PARENTS OF LINDA BOTH WORKED.   HER SISTER AND BROTHER WERE ATTENDING COLLEGE AND LIVING AWAY FROM HOME.  HER PARENTS WERE ADDRESSING THE DAY WHEN LINDA WOULD FINISH HER SCHOOLING.  THEY ASKED US IF WE COULD HELP THEM GET HER READY FOR POST SCHOOL LIFE.  THEY ALSO COMMUNICATED THAT IT WOULD BE HELPFUL IF LINDA COULD LEARN TO PERFORM SOME OF THE TASKS HER BROTHER AND SISTER COMPLETED BEFORE THEY LEFT FOR COLLEGE.  WE ASKED THEM FOR A LIST OF TASKS THEY HAD TO PERFORM THAT WERE ONCE COMPLETED BY LINDA’S BROTHER AND SISTER.  THEN WE ASKED THEM TO DELINEATE THE TASKS THEY THOUGHT SHE COULD LEARN THAT WOULD BE THE MOST HELPFUL TO THEM.  ONE OF THE TASKS THEY SELECTED WAS FOR LINDA TO PICK UP A FEW ITEMS AT THE GROCERY STORE THE FAMILY FREQUENTED AND THAT SHE PASSED ON HER WAY HOME FROM SCHOOL.  LINDA DID NOT SPEAK, READ OR WRITE.  SHE WALKED WITH AN UNSTEADY GAIT AND OFTEN LOST ITEMS IN HER POSSESSION.  ONE REASON WAS BECAUSE SHE HAD DIFFICULTY CARRYING MATERIALS.  MANY OPTIONS WERE CONSIDERED, BUT THE INITIAL PLAN WAS AS FOLLOWS.  

THE PARENTS WOULD OPEN A CHARGE ACCOUNT AT THE STORE.  THE TEACHER WOULD COMPILE A LIST OF GROCERIES THE PARENTS WOULD LIKELY WANT LINDA TO PURCHASE.  IN FACT, MOST OF THE ITEMS WERE IN THE DAIRY AND BAKERY SECTIONS.  THE TEACHER WOULD CONSTRUCT A PICTURE COMMUNICATION BOOKLET THAT INCLUDED ALL THE ITEMS ON THE LIST.  THEN, THE TEACHER WOULD ASK THE PERSON IN CHARGE OF THE BAKERY IF SHE WOULD AGREE TO KEEP A COPY OF THE COMMUNICATION BOOKLET IN A CONVENIENT PLACE.   EACH DAY LINDA WOULD COME TO SCHOOL WITH A LIST OF THE GROCERIES NEEDED BY HER FAMILY.   PRIOR TO LEAVING SCHOOL, THE TEACHER WOULD REHEARSE THE NEEDED ITEMS WITH LINDA.  SHE WAS GOOD AT REMEMBERING THE DAIRY ITEMS, BUT NOT SO GOOD AT REMEMBERING THE BAKERY ITEMS.  THEN, LINDA WOULD GET OFF HER SCHOOL BUS, WALK TO THE GROCERY STORE, FIND THE DAIRY AREA AND SELECT THE NEEDED ITEMS.  THEN SHE WOULD GO TO THE BAKERY AND GAIN THE ATTENTION OF A WORKER WHO WOULD PRODUCE THE STORED COMMUNICATION BOOKLET SO THAT LINDA COULD COMMUNICATE THE ITEMS SHE WANTED TO PURCHASE.  THEN SHE WOULD GO TO THE CHECKOUT COUNTER AND CHARGE THE ITEMS TO THE FAMILY ACCOUNT.

IMPLEMENTATION OF THE PLAN REQUIRED THAT THE TEACHER PRESENT IT TO THE STORE MANAGER.  HE SAID IT WAS OK WITH HIM, IF IT WAS OK WITH THOSE WHO WORKED IN THE BAKERY.  UNFORTUNATELY, THE MANAGER OF THE BAKERY REJECTED THE PLAN AND REFERRED THE FAMILY TO OTHER GROCERY STORES IN THE AREA.  THIS REJECTION PRESENTED SIGNIFICANT PROBLEMS IN THE AREAS OF PROXIMITY TO THE HOME, BUS ACCESS, STREET CROSSING, THE DISTANCE FOOD ITEMS HAD TO BE CARRIED, ETC.  AFTER MUCH DISCUSSION, IT WAS DECIDED TO SEND LINDA TO THE BAKERY FOR NEEDED ITEMS, STUDY WHAT HAPPENED AND DECIDE ACCORDINGLY.

ONE DAY AFTER SCHOOL LINDA EXITED AT THE CORRECT BUS STOP, WENT TO THE BAKERY AREA OF THE GROCERY STORE AND WAITED FOR SOMEONE TO ASK HER WHAT SHE WANTED.  WHEN SOMEONE DID, SHE BENT OVER TO GET CLOSE TO THE ANGLED GLASS, POINTED AND MADE SOUNDS.  THE WOMAN ON THE OTHER SIDE OF THE COUNTER SQUATTED AND ASKED HER TO REPEAT HER ORDER.  AGAIN LINDA POINTED AND MADE SOUNDS.  THE WOMAN THEN SAID, “WHAT ARE YOU POINTING AT?”  THIS WAS FOLLOWED BY MORE POINTING AND SOUNDS.  THE WORKER CALLED A COLLEAGUE OVER TO HELP.  AFTER SEVERAL UNSUCCESSFUL TRIES, SHE CALLED THE MANAGER OVER.  THE MANAGER DID HER BEST TO SOLVE THE PROBLEM, BUT FAILED.  

IN THE PROCESS OF STUDYING THESE INTERACTIONS WE LEARNED THE FOLLOWING ABOUT PERSONS WHO WORK IN THE BAKERY AREAS OF LARGE GROCERY STORES.

· THEY ARE RELATIVELY SHORT AND ROUND.

· THEY WEAR HAIRNETS THAT NEVER COVER ALL THEIR HAIR.

· THEY WEAR PINK OR WHITE POLYESTER UNIFORMS THAT ARE RESISTANT TO  ABSORBING POWDERED SUGAR, FLOUR AND OTHER FINE PARTICLES.

· THEY DO NOT LIKE TO SQUAT.

· THEY WEAR HOSE THEY CAN TIE KNOTS IN JUST ABOVE THEIR KNEES.

· WHEN THEY SQUAT AND ARE REQUIRED TO HOLD THEIR LOWERED POSITION, THEIR FACES GET QUITE RED, THEY START TO BREATHE QUICKLY, THEY START YELLING TO HURRY UP AND FAT TENDS  TO POP OUT JUST ABOVE THE  KNOTS.

AFTER TWO DAYS OF SUCH UNCOMFORTABLE INTERACTIONS, THE MANAGER OF THE BAKERY AGREED TO STORE AND USE THE COMMUNICATION BOOKLET.

__________

READY OR NOT - HERE WE COME

THE WHY QUESTION

ONCE I WITNESSED A SPEECH AND LANGUAGE SESSION IN WHICH A THERAPIST AND SIX STUDENTS WITH MULTIPLE DISABILITIES WERE SEATED AROUND A SEMICIRCULAR TABLE IN A SMALL ROOM.  THE THERAPIST SAID, “MAKE THIS SOUND.”  THEN SHE MADE THE SSSSSSSSSSSSSSSSSSSSSSSSS SOUND AS SHE MOVED HER HEAD AND INDEX FINGER FROM LEFT TO RIGHT ACROSS THE FACES OF THE SIX STUDENTS AT EYE LEVEL.  IN RESPONSE, MOST OF THE STUDENTS SPIT AT OR ON HER.  I ASKED, “OF ALL THE THINGS YOU CAN PICK TO TEACH, WHY DID YOU PICK THAT?  SHE SAID THAT SHE WAS TRAINED ON THE PEADIS – FLIPPYDIP – PSYCHOSALAD – TEACHVAAS – LANGUAGE COGNITION RECOVERY CURE KIT.  I SAID, “I KNOW THE GUYS WHO DEVELOPED THAT KIT.  THEY LIVE IN HAWAII.  AT THIS MOMENT THEY ARE PROBABLY SMILING, SIPPING THEIR EXOTIC DRINKS ON LOUNGE CHAIRS NEXT TO THEIR POOLS THAT OVERLOOK THE OCEAN AND ENJOYING ANOTHER BEAUTIFUL PACIFIC SUNSET.  YOU ARE SITTING IN THIS ROOM GETTING SPIT ON ALL DAY.  CERTAINLY YOU CAN THINK OF MORE MEANINGFUL THINGS TO TEACH THAT ARE MORE INSTRUCTOR FRIENDLY.”  SHE LOOKED UP AT ME AND MADE AN ANGRY FACE.

__________

SPECIAL EDUCATORS ARE NOTED FOR EXPOSING STUDENTS WITH DISABILITIES TO SUBSTANTIAL KINDS AND AMOUNTS OF HIGHLY EXPENSIVE THERAPIES, PREPACKAGED KITS AND CANNED INSTRUCTIONAL PROGRAMS.  INDEED, PARENTS OF CHILDREN WITH DISABILITIES TOO OFTEN EMPTY FAMILY TREASURIES ARRANGING FOR MORE AND MORE “THERAPY.”   AFTER HAVING OBSERVED  AND  PARTICIPATED  IN THESE AND RELATED ACTIVITIES  FOR MANY  YEARS,  I WOULD LIKE  TO  ASK  THAT YOU CAREFULLY EXAMINE THE SCHOOL AND POST SCHOOL LIVES OF LARGE  NUMBERS OF  PERSONS  WITH DISABILITIES IN MANY LOCATIONS WHO WERE  ASCRIBED  A  WIDE  ARRAY  OF  LABELS  AND LEVELS.   THEN CONSIDER THE FOLLOWING.  THE MORE  THERAPY THEY RECEIVED, THE MORE ONE  TO ONE INSTRUCTION GIVEN THEM, THE MORE DOOR TO DOOR  SERVICES THAT  WERE PROVIDED AND  THE MORE TIME THEY  SPENT  WITH  OTHERS  WHO HAD DISABLITIES AND PERSONS WHO WERE PAID TO BE WITH THEM, THE GREATER IS THE LIKELIHOOD THAT THEY ARE EXPERIENCING  ISOLATED, SEGREGATED, CIRCUMSCRIBED OR OTHERWISE  LESS  THAN  REASONABLY  STIMULATING, PRODUCTIVE AND INTEGRATED  POST SCHOOL LIVES.   

IF A STUDENT IS LIKELY TO LEARN RELATIVELY FEW SKILLS, THOSE SELECTED FOR INSTRUCTION MUST BE THE MOST IMPORTANT.  THIS ALWAYS SOUNDS NICE, BUT HOW DOES ONE DETERMINE IF A PARTICULAR SKILL IS IMPORTANT?  THE FOLLOWING ARE OFFERED AS GOOD REASONS FOR SELECTING A SKILL FOR INSTRUCTIONAL PURPOSES - “GOOD WHYS."  I SELECTED THAT SKILL for the following reasons.

· It is Chronological Age Appropriate.

 

· It is Functional - IT WILL REDUCE DEMANDS MADE ON OTHERS.

· It is a Student Preference - SHE ASKED THAT I HELP HER LEARN IT.

· IT IS A CLEARLY EXPRESSED Parent - Guardian Preference.

· It is a JUSTIFIABLE Professional Preference.

· It will INCREASE THE NUMBER OF ENVIRONMENTS AND ACTIVITIES EXPERIENCED. 

· IT WILL INCREASE HER SOCIAL RELATIONSHIP RANGE.

· It will enhance Physical STATUS, Appearance AND STAMINA.

· There is a reasonable CHANCE HE CAN LEARN IT.

· There ARE reasonable Transfer, Practice AND NATURAL SUPERVISION  Opportunities.

· IT WILL HELP GENERATE CURRICULAR BALANCE.

· It is Important Vocationally.

· It enhances Privacy, Choices, Respect, Pride AND STATUS.

· IT WILL reduce Government Involvement IN HER LIFE.

· It will increase Expectations.

· It will enhance FEELINGS OF Belonging AND Connectedness.

· It is Logistically Feasible.

· Research results OF ACCEPTABLE QUALITY support TEACHING it.

· WHEN HER PARENTS SEE HER DO IT, TEARS WILL RUN DOWN THEIR CHEEKS.

IN CONTRAST, THERE ARE REASONS WHY A SKILL IS SELECTED FOR INSTRUCTION THAT ARE NOT SO GOOD - "BAD WHYS."  I SELECTED THAT SKILL BECAUSE:

· I WAS TRAINED THAT WAY;

· THE LAST TEACHER LEFT THE KIT IN THE CLOSET;

· MY SUPERVISOR WENT TO A CONFERENCE, HAD DINNER WITH A SALESMAN, BOUGHT IT AND TOLD ME TO USE IT; AND/OR,

· WHAT ELSE AM I GOING TO DO ALL DAY WITH ALL THESE KIDS IN ONE LITTLE ROOM?

IF YOU INCREASE THE SCHOOL AND NONSCHOOL ENVIRONMENTS AND ACTIVITIES YOU USE FOR INSTRUCTION, YOU RUN OUT OF TIME TO TEACH THE MANY IMPORTANT SKILLS A STUDENT CAN AND SHOULD LEARN.  YOU NEVER RUN OUT OF GOOD IDEAS.  IN THE PROCESS, YOU GET TO USE “GOOD WHYS.”   YOUR STUDENTS LEARN MORE.   YOU FEEL BETTER.   PARENTS THINK MORE OF YOU AND YOU DO NOT BURN OUT.  IF YOU CONFINE THE ENVIRONMENTS AND ACTIVITIES YOU USE FOR INSTRUCTION TO THE PHYSICAL PROPERTY OF THE SCHOOL, YOU EXHAUST YOUR REPERTOIRE OF IMPORTANT SKILLS TO TEACH RATHER QUICKLY.  THEN YOU START USING “BAD WHYS.”   YOUR STUDENTS DO NOT LEARN MUCH THAT IS IMPORTANT.   PARENTS MAY BE NICE TO YOU, BUT THEY DO NOT REALLY RESPECT YOU.   IT BECOMES HARD TO TELL OTHERS WHAT YOU DO AT WORK ALL DAY WITH ANY MEANINGFUL DEGREE OF PRIDE.  YOU BURN OUT.

SYNTHESIS SKILLS

TAYLOR IS IN THE ADVANCED PLACEMENT, COLLEGE PREPARATORY, ACADEMIC HONORS PROGRAM AT HER HIGH SCHOOL.  ONE DAY LAST SEMESTER SHE WENT TO HER FIRST PERIOD MATH CLASS, PAID ATTENTION AND LEARNED SOMETHING.  THAT SAME DAY SHE WENT TO HER FOURTH PERIOD CHEMISTRY CLASS, PAID ATTENTION AND LEARNED SOMETHING.  DURING THE SIXTH PERIOD SHE SPENT AN HOUR IN THE COMPUTER LAB AND LEARNED MUCH.   AFTER SCHOOL THAT DAY SHE WENT HOME, HAD A SNACK, WENT INTO HER GARAGE AND MADE A BOMB.  ONE THING THAT BEING VERY INTELLIGENT MEANS IS THAT YOU HAVE THE WONDERFUL ABILITY TO ACQUIRE ISOLATED BITS OF INFORMATION, FUSE, COMMINGLE, INTEGRATE, SYNTHESIZE THEM AND PRODUCE SOMETHING NEW, DIFFERENT, INTERESTING, CREATIVE.  INDIVIDUALS WHO CAN SYNTHESIZE DISPARATE BITS OF INFORMATION GET US TO MARS, MAKE GREAT CHILI, BUILD SKYSCRAPERS AND FIND CURES FOR TERRIBLE DISEASES.  

INDIVIDUALS WHO ARE NOT SO INTELLIGENT DO NOT SYNTHESIZE WELL.  THIS PRESENTS SERIOUS PROBLEMS GENERALLY, BUT PARTICULARLY TO EDUCATORS WHO WORK WITH STUDENTS WITH SEVERE ACQUISITION AND PERFORMANCE DIFFICULTIES.  WHY?  BECAUSE THE SCHOOL DAY FOR SUCH STUDENTS IS TYPICALLY DIVIDED INTO BLOCKS OF TIME.   IN THESE SEGMENTED TIME PERIODS, RELATIVELY ISOLATED BITS OF INFORMATION ARE DISPENSED.  UNFORTUNATELY, THE STUDENTS ARE RESPONSIBLE FOR SYNTHESIZING THE “SPLINTER SKILLS” THEY LEARN.  THE OBVIOUS PROBLEM IS THEY ARE INTELLECTUALLY AND/OR OTHERWISE INCAPABLE OF MEANINGFUL SYNTHESIS.  THIS, COUPLED WITH THEIR NOTORIOUS DIFFICULTIES IN THE AREA OF GENERALIZATION - TRANSFER OF TRAINING, TOO OFTEN RESULTS IN MEANINGLESS INSTRUCTION.  THIS IS EXTREMELY FRUSTRATING AND DEPRESSING FOR STUDENTS, THEIR PARENTS - GUARDIANS, TAXPAYERS AND THE RAPIDLY BURNING OUT PROFESSIONALS INVOLVED.

KYLER WAS FIFTEEN YEARS OLD AND HAS DOWN SYNDROME AND SEVERE INTELLECTUAL DISABLITIES, MANIFESTED SIGNIFICANT SPEECH DIFFICULTIES AND WAS A WONDERFUL YOUNG MAN.  AT SCHOOL HE WAS LEARNING ABOUT FOODS, SEXUALITY, MATH, HOW TO COMPLETE SIMPLE DISCRETE TASKS IN HIS DIFFICULTY RANGE AT A TABLE AND HOW TO COMMUNICATE BETTER VERBALLY.   HE SEEMED TO BE DOING WELL, BUT HIS TEACHER REALIZED HE MIGHT BE LEARNING “SPLINTER SKILLS” AND THAT HIS DIFFICULTIES IN THE AREAS OF SYNTHESIS AND GENERALIZATION - TRANSFER OF TRAINING HAD TO BE ADDRESSED EMPIRICALLY.  THUS, SHE ARRANGED FOR HIM TO FUNCTION AT A FAST FOOD RESTAURANT TO SEE HOW HE PERFORMED WHEN COORDINATED CLUSTERS OF SKILLS WERE REQUIRED IN AUTHENTIC CONTEXTS.

HE GOT OFF THE PUBLIC BUS AT THE CORRECT STOP, LOCATED THE RESTAURANT, OPENED TWO DOORS AND WENT IN.  NO PROBLEM SO FAR.  HE GOT IN LINE AND GRADUALLY AND APPROPRIATELY MOVED TO THE FRONT.   HE THEN HAD TO COMMUNICATE WITH AN ANONYMOUS PERSON.  HE COULD HAVE USED PICTURES, BUT ALL INVOLVED THOUGHT THAT WOULD INHIBIT THE DEVELOPMENT OF HIS VERBAL COMMUNICATION SKILLS.   THE SERVER ASKED WHAT HE WANTED.  HE STRUGGLED TO PRODUCE THE PROPER VERBALIZATIONS.  THE SERVER WAS VERY PLEASANT AND PATIENT.  SHE SEEMED TO APPRECIATE THE EFFORT HE WAS MAKING TO COMMUNICATE AND WANTED HIM TO SUCCEED.  EVENTUALLY HE REPLIED, “HAHAHAHAHAHAHAHAMBURGER."  THE CARING, SENSITIVE, INSIGHTFUL AND HELPFUL SERVER THEN SAID, “HAMBURGER.”  HE INDICATED YES WITH HIS HEAD. THEY BOTH SMILED.  WHEN SHE ASKED IF HE WANTED ANYTHING ELSE, SEVERAL PERSONS IN THE LINE BEHIND HIM MOVED TO HIS SIDES SO THEY COULD SEE.  IN ADDITION, TWO OTHER SERVERS PAUSED SO THEY AND THOSE IN THEIR LINES COULD WATCH.  WITH THIS ATTENTIVE SEMICIRCLE OBSERVING HIS EVERY MOVE, HE STARTED HIS RESPONSE.  AGAIN, HE HAD GREAT DIFFICULTY.  EVENTUALLY HE GOT IT OUT.  “FRAFRAFRAFRAFRAFRAFRAFRENCH FRIES.”   SOME MEMBERS OF THE GROUP SMILED AND CLAPPED.  SOME CHEERED, "YESSS!  THE SERVER SAID, “FRENCH FRIES."  HE SMILED AND NODDED YES.  THE SERVER AGAIN ASKED HIM IF HE WANTED ANYTHING ELSE.  HE PUT A FIVE DOLLAR BILL ON THE COUNTER AND AGAIN STRUGGLED WITH HIS VERBAL RESPONSE.  EVENTUALLY, HE GOT IT OUT. “VAVAVAVAVAVAVAVAVAVAGINA SHAKE.”   ALL BECAME QUIET.  ALL EYES FOCUSED ON THE FLOOR.  ALL LINES REFORMED. THE ORDERED ITEMS WERE PRODUCED.  BUSINESS AS USUAL.

__________

WHO KNOWS WHAT WILL BE SYNTHESIZED AND GENERALIZED - TRANSFERRED PROPERLY AND/OR IMPROPERLY UNLESS AUTHENTIC ASSESSMENT STRATEGIES ARE USED?  IF SOMEONE DOES NOT SYNTHESIZE DISPARATE BITS OF INFORMATION IN EFFECTIVE WAYS, WHAT CAN WE DO?  WE CAN PUT THEM IN ENVIRONMENTS AND ACTIVITIES THAT INHERENTLY REQUIRE SYNTHESIS AND TEACH THEM TO PERFORM THE SKILL CLUSTERS ACTUALLY NEEDED.

VOCATIONAL PREPARATION

THE POST  SCHOOL  OUTCOMES  REALIZED  BY  STUDENTS  WHO  RECEIVED  SPECIAL  EDUCATION  AND  RELATED  SERVICES  ARE TRAGICALLY UNACCEPTABLE AND WASTEFUL OF HOPES, DREAMS, LIVES  AND  SCARCE  AND  VALUABLE  TAX  DOLLARS.  FAR TOO MANY EXIT SCHOOL AND ARE CONFINED TO SEGREGATED SHELTERED WORKSHOPS AND ACTIVITY CENTERS OR STAY AT HOME ALL DAY WITH FAMILY MEMBERS AND /OR WITH OTHERS WHO ARE PAID TO BE WITH THEM.  CERTAINLY, SOME STUDENTS WITH DISABILITIES EXIT HIGH SCHOOLS WITH A DIPLOMA AND ENROLL IN SKILL TRAINING PROGRAMS, VOCATIONAL - TECHNICAL SCHOOLS AND COMMUNITY COLLEGES.  HOWEVER, WHEN THEY COMPLETE OR EXIT THEM, UNEMPLOYMENT TOO OFTEN FOLLOWS.   AS REPORTED EARLIER IN THIS MANUSCRIPT, WHEN GEORGE W. BUSH BECAME PRESIDENT OF THE UNITED STATES, HE CONVENED A GROUP OF PERSONS HE RESPECTED AND ASKED IT TO ADDRESS THE ISSUE OF EXCELLENCE IN SPECIAL EDUCATION.  IN 2001, AFTER MORE THAN ONE YEAR OF COMPREHENSIVE STUDY, THIS GROUP REPORTED THAT APPROXIMATELY 70% OF ALL PERSONS WITH DISABILITIES IN THE UNITED STATES BETWEEN THE AGES OF 18 AND 64 WERE UNEMPLOYED OR GROSSLY UNDEREMPLOYED.  IN 2004, THE PRESIDENT’S COMMITTEE FOR PEOPLE WITH INTELLECTUAL DISABILITIES REPORTED THAT 90% OF ADULTS IN THE UNITED STATES SO LABELED WERE UNEMPLOYED.  IN 2004, A TASK FORCE ESTABLISHED BY GOVERNOR BUSH OF FLORIDA REPORTED THAT APPROXIMATELY 85% OF ALL ADULT FLORIDIANS WHO WERE CONSIDERED TO HAVE DEVELOPMENTAL DISABLITIES AND/OR  CEREBRAL PALSY WERE UNEMPLOYED.  WHY ARE THE UNEMPLOYMENT RATES OF ADULTS WITH DISABILITIES SO HIGH?  DOES IT HAVE TO BE THIS WAY?  SOME ARE WORKING, WHY AREN'T THE OTHERS?  CAN WE DO ANYTHING ABOUT THIS MOST UNFORTUNATE STATE OF AFFAIRS?  WE CAN AND MUST DO BETTER.

VOCATIONAL PREPARATION REFERS TO A STUDENT WITH DISABILITIES BEING PROVIDED THE ACTUAL EXPERIENCES, SKILLS, WORK ETHICS, ATTITUDES, VALUES AND OTHER PHENOMENA  NEEDED TO PERFORM  REAL WORK IN INTEGRATED NONSCHOOL SETTINGS AND ACTIVITIES IN ACCORDANCE WITH THE MINIMALLY ACCEPTABLY STANDARDS OF EMPLOYERS  FOR AT LEAST MINIMUM  WAGES AND EMPLOYER  PROVIDED BENEFITS AT  THE  POINT OF EXIT  FROM   SCHOOL.   IF A STUDENT WITH DISABILITIES IS LIKELY TO REALIZE THIS STANDARD BY EXPERIENCING TRADITIONAL SERVICE DELIVERY MODELS, CURRICULA AND INSTRUCTIONAL PRACTICES, CONTINUE TO USE THEM.  HOWEVER, IF THE MANIFESTED PROGRESS OF A STUDENT  IS  NOT LIKELY TO  RESULT  IN REALIZING  THE “ REAL WORK IN THE REAL WORLD  AT THE POINT OF  SCHOOL EXIT”  STANDARD, ALTERNATIVE AND SUPPLEMENTARY EXPERIENCES  MUST BE PROVIDED.

CHAMBER OF COMMERCE WORK

THE PARENTS OF CRAIG, A 21- YEAR - OLD STUDENT WITH SEVERE DISABILITIES, CAME TO THEIR FINAL IEP MEETING AND ASKED IF WE WOULD TRY TO PREPARE THEIR SON FOR POST SCHOOL LIFE.  WE TOLD THEM WE THOUGHT WE WERE DOING JUST THAT AND ASKED THEM TO BE MORE SPECIFIC.  THEY SAID IT WAS THEIR HOPE THAT HE COULD BE IN A JOB WHEN HE FINISHED SCHOOL THE FOLLOWING YEAR.  WE TOLD THEM WE WOULD CONSIDER THEIR HOPE AND MEET WITH THEM AGAIN.  AT A SUBSEQUENT MEETING, SOMEONE MENTIONED THAT CRAIG'S PARENTS WANTED US TO PREPARE HIM FOR THE REAL WORLD OF WORK WHEN HE EXITED OUR SCHOOL NEXT YEAR.  OUR OCCUPATIONAL THERAPIST BECAME QUITE UPSET AND LEFT THE MEETING.  A SHORT TIME LATER SHE RETURNED WITH CRAIG.  SHE   POSITIONED HIS WHEELCHAIR IN FRONT OF A TABLE, PLACED AN ADAPTED SPOON IN HIS HAND, PUT YOGURT ON THE SPOON AND SAID, “NOW WATCH.”   HE   IMMEDIATELY BEGAN TO STRUGGLE TO PULL THE SPOON TO HIS MOUTH.  HIS HAND SHOOK.  HE SPILLED SOME, BUT HE CONTINUED UNTIL THE SPOON TOUCHED HIS LIPS.   THE OCCUPATIONAL THERAPIST THEN SAID, “DID YOU SEE THAT?  FOR HIM THAT IS WORK.  WORK IS DIFFERENT FOR THESE PEOPLE.“ WE AGREED.  WE THEN TOLD HIS PARENTS THE JUDGMENT OF THE IEP TEAM WAS THAT WE SHOULD CONTINUE WITH OUR THERAPEUTIC EMPHASIS BECAUSE WE DID NOT THINK THAT REAL WORK IN THE REAL WORLD AT SCHOOL EXIT NEXT YEAR WAS AN APPROPRIATE OR REALISTIC GOAL.  THEY SEEMED DISAPPOINTED AND PERHAPS A LITTLE ANGRY.  THIS SURPRISED US BECAUSE WE THOUGHT THEY LIKED AND RESPECTED US.  THEN THEY SAID SOMETHING TYPICALLY PARENTAL, NAIVE AND UNINFORMED, “BUT HE HAS HAD 20 YEARS OF OCCUPATIONAL THERAPY.”   UNFORTUNATELY, THERE ARE FACTS OF SPECIAL EDUCATION LIFE THAT PARENTS OF CHILDREN WITH SEVERE DISABILITIES SIMPLY DO NOT GRASP.  THEY THINK OCCUPATIONAL THERAPISTS EXIST TO HELP THEIR CHILDREN GET JOBS.  THEY DO NOT UNDERSTAND THAT THEIR CHILDREN EXIST SO THAT OCCUPATIONAL THERAPISTS CAN HAVE JOBS.

SEVERAL DAYS LATER THE PARENTS OF TIM MET WITH HIS IEP TEAM ABOUT HIS LAST YEAR OF SCHOOLING.  THEY TOO WANTED US TO PREPARE HIM FOR REAL WORK BY SCHOOL EXIT.  WE TOLD THEM WE WOULD CONSIDER THEIR REQUEST AND MEET WITH THEM AGAIN.   WHEN THEIR REQUEST WAS BROUGHT UP AT A MEETING, OUR PHYSICAL THERAPIST BECAME VISIBLY UPSET AND SAID, “THE ONLY WORK I CAN THINK OF IS FOR HIM TO BE A STOP SIGN.   OUR RECREATION THERAPIST SAID, “TIM IS FOUR FEET AND NINE INCHES TALL.  HE WEIGHS NINE HUNDRED AND SIXTY POUNDS.  EVERY DAY HE PRACTICES FOR THE THREE YARD DASH IN THE SPECIAL OLYMPICS.  YOU SHOULD SEE HOW HARD HE TRIES.  FOR HIM THAT IS WORK. WORK IS NOT THE SAME FOR THESE PEOPLE.”  OUR SCHOOL PSYCHOLOGIST THEN SAID, "I DO NOT UNDERSTAND THEIR PROBLEM.  HE IS GOING TO GET A DIPLOMA."  LATER WE TOLD HIS PARENTS WE DID NOT THINK THAT REAL WORK AT SCHOOL EXIT WAS A REALISTIC GOAL FOR THEIR SON.  THEY WERE OBVIOUSLY DISAPPOINTED. 

UNFORTUNATELY, WE HAD BASICALLY THE SAME EXPERIENCES WITH TOO MANY OTHER PARENTS/GUARDIANS.   WE WONDERED, “WHAT IS WRONG?  HOW COME THEY DO NOT LIKE US IN THE END?  WE CANNOT GO ON LIKE THIS.  WHAT SHOULD WE DO?"  WE DECIDED TO ASK A GROUP FROM OUR LOCAL CHAMBER OF COMMERCE TO HELP.  WE TOLD THEM ABOUT OUR SERIOUS PROBLEMS WITH TOO MANY PARENTS, INTRODUCED THEM TO CRAIG AND SHOWED THEM HOW HARD HE WORKED WITH THE SPOON AND YOGURT.  THEN WE ASKED THEM HOW THEY WOULD DESCRIBE HIS ACTIONS.  THEY LOOKED AT EACH OTHER, MADE STRANGE FACES AND SAID, “WE CANNOT SPEAK FOR EVERY MEMBER OF THE CHAMBER OF COMMERCE, BUT WE CALL THAT EATING.”  WE REALIZED THE NATURE OF OUR PROBLEM.  TWO GROUPS WERE SAYING THE SAME WORD - WORK, BUT USING DIFFERENT DEFINITIONS.   THEN WE SAID, “YOU PEOPLE OWN AND/OR RUN THE BUSINESSES IN OUR COMMUNITY.   WHAT DEFINITION OF WORK DO YOU USE?”   THEY HAD A SHORT PRIVATE MEETING AND THEN SAID, “IF YOU DO NOT HAVE TO PAY SOMEONE TO DO IT, IT IS NOT CHAMBER OF COMMERCE WORK.  IF YOU WANT US TO OPEN THE DOORS OF OUR BUSINESSES TO YOUR STUDENTS, YOU SHOULD START TEACHING THEM TO DO CHAMBER OF COMMERCE WORK. “ 

BECAUSE WE HAVE BEEN WRONG SO MANY TIMES IN THE PAST, WE NOW OPERATE FROM THE PREMISE THAT THERE ARE TWO CRITERIA FOR BEING ABLE TO PERFORM REAL WORK IN THE REAL WORLD – CHAMBER OF COMMERCE WORK.  YOU MUST BREATHE AND YOU MUST BE ABLE TO PERFORM ONE VOLITIONAL MOVEMENT.    IF YOU DO NOT BREATHE, WE REFER YOU TO ANOTHER PROGRAM.  IF YOU BREATHE, BUT CANNOT VOLUNTARILY CONTROL THE MOVEMENT OF ONE PART OF YOUR BODY – AN EYELASH, A THUMB, A PLOSION RESPONSE - WE TRY TO HELP YOU DEVELOP ONE.  AGAIN, CONSIDER THE FOLLOWING.  THE MORE  THERAPY YOU RECEIVE, THE MORE DOOR TO DOOR TRAVEL SERVICES YOU USE, THE MORE ONE TO ONE INSTRUCTION YOU ARE GIVEN AND THE MORE TIME YOU SPEND SITTING WITH A PARAPROFESSIONAL  IN HIGH  SCHOOL  ACADEMIC CLASSES, THE LESS PREPARED YOU ARE  FOR THE  INTEGRATED WORLD OF  WORK AT  SCHOOL  EXIT.  FURTHER, IF YOU ARE NOT IN A REAL JOB AT SCHOOL EXIT, THE PROBABILITY THAT YOU WILL BE UNEMPLOYED FOR YEARS THEREAFTER ARE OVERWHELMING.  THE LONGER YOU ARE UNEMPLOYED, THE HARDER IT IS TO GET A REAL JOB.

DIPLOMAS AND STUDENTS WITH DISABILITIES

SHOULD EVERYONE RECEIVE A HIGH SCHOOL DIPLOMA?  IF NO, WHO SHOULD RECEIVE ONE AND WHO SHOULD NOT?  SHOULD EVERY ONE RECEIVE THE SAME HIGH SCHOOL DIPLOMA?  IF NOT, HOW MANY KINDS OR LEVELS SHOULD WE AWARD?  IF SOMEONE HAS A HIGH SCHOOL DIPLOMA, WHAT CAN WE SAFELY ASSUME ABOUT THEM?  SHOULD A DIPLOMA BE A BIRTHRIGHT?  IS INTELLIGENCE EVEN REMOTELY RELATED TO THE AWARDING OF A DIPLOMA?  IMAGINE A MORATORIUM ON THE AWARDING OF HIGH SCHOOL DIPLOMAS. WHAT WOULD WE DO?  WOULD IT MATTER?  WOULD IT HELP US DEVELOP BETTER ALTERNATIVES?  CONSIDER THE FOLLOWING KINDS OF DIPLOMAS.

THE SPERM X EGG DIPLOMA.   AS LONG AS A DIPLOMA IS MYOPICALLY EMPHASIZED AS A HIGH PRIORITY EDUCATIONAL OUTCOME, FAR TOO MANY STUDENTS WITH DISABILITIES, PARENTS, POLITICIANS, TAXPAYERS AND BUSINESSPERSONS WILL BE DISAPPOINTED, DISILLUSIONED AND FRUSTRATED.  WHY?  BECAUSE IF  DIPLOMAS ARE  NECESSARY TO GET A JOB, TO BE GIVEN ACCESS TO A POST  SECONDARY EDUCATIONAL INSTITUTION OR A MILITARY SERVICE,  SCHOOL OFFICIALS WILL FIND WAYS TO AWARD THEM.  TO DO SO MAKES THEM FEEL GOOD, VALIDATED, SUCCESSFUL AND WORTHY OF HIGHER WAGES AND BETTER BENEFITS.   TO COUNTER THIS IRRATIONAL AND SIMPLISTIC PERSPECTIVE, THE SPERM X EGG DIPLOMA IS PROPOSED.  IT IS AWARDED IMMEDIATELY AFTER A SPERM CONNECTS WITH AN EGG.  THE PURPOSE IS TO MINIMIZE OR DO AWAY WITH "DIPLOMA ISSUES” SO THE REAL PHENOMENA ASSOCIATED WITH INDIVIDUALLY MEANINGFUL EDUCATION CAN BE ADDRESSED.   

THE GRADE TWELVE DIPLOMA.   THIS IS THE DIPLOMA OF PRESIDENTS, GOVERNORS AND OTHER POLITICIANS, SUCCESSFUL BUSINESSPERSONS, HUMAN RESOURCE PROFESSIONALS WHO CANNOT FIND ENOUGH ENTRY LEVEL WORKERS WITH THE COMPETENCIES THEY NEED AND OTHER WELL SITUATED FOLKS WHO FONDLY  REMEMBER THE GOOD OLD  DAYS  BEFORE  SOCIAL  PROMOTION, THE GI BILL OF RIGHTS AND OTHER "AFFIRMATIVE ACTION PROGRAMS."  THIS  DIPLOMA TYPICALLY  REQUIRES 25 TO 30 " LEGITIMATE " ACADEMIC CREDITS EARNED FROM PASSING COURSES SUCH AS GRADE LEVEL ALGEBRA, GEOMETRY AND TRIGONOMETRY AND SCIENCE, HISTORY AND LITERATURE COURSES THAT ARE SEQUENCED IN LEVELS OF DIFFICULTY.  THAT IS, THERE ARE FRESHPERSON, SOPHOMORE, JUNIOR AND SENIOR LEVEL COURSES.  EACH LEVEL UP THE HIERARCHY IS MORE DIFFICULT AND AN ARRAY OF COURSES AT THE SENIOR LEVEL MUST BE PASSED.  PASSING THESE COURSES IS NOT ENOUGH BECAUSE TEACHERS GRADE DIFFERENTLY, BECAUSE ACHIEVEMENT STANDARDS VARY ACROSS SCHOOL DISTRICTS, BECAUSE SYMPATHY TOO OFTEN TRUMPS PERFORMANCE STANDARDS AND BECAUSE MANY SIMPLY DO NOT TRUST EDUCATORS.  THUS, THIS DIPLOMA ALSO REQUIRES THE PASSING OF OBJECTIVE AND STANDARDIZED GRADE TWELVE LEVEL ACADEMIC ACHIEVEMENT TESTS.   THE MAJOR PROBLEM ASSOCIATED WITH THIS DIPLOMA IS THAT PROPORTIONATELY FEW HIGH SCHOOL STUDENTS ARE INTELLECTUALLY OR OTHERWISE SITUATED SO THEY CAN EARN ONE.  THOSE THAT CAN AND DO ARE NOT OF CONCERN HERE. 

THE STANDARD DIPLOMA.   THIS DIPLOMA IS THE MOST FREQUENTLY AWARDED.  TYPICALLY, IT REQUIRES FROM 16 TO 25 CREDITS EARNED ACROSS A VARIETY OF SUBJECTS.  HOWEVER, IT DOES NOT REQUIRE PASSING OBJECTIVE AND STANDARDIZED ACADEMIC ACHIEVEMENT TESTS AND IT DOES NOT REQUIRE THAT COURSES BE AT GRADE LEVELS OF DIFFICULTY.  THAT IS, A SENIOR LEVEL COURSE IN MATH MAY BE HARDER, EASIER OR AT ABOUT THE SAME LEVEL OF DIFFICULTY AS ONE OFFERED AT THE FRESHPERSON LEVEL.  SCHOOLS THAT OFFER THIS DIPLOMA TYPICALLY OPERATE "TRACKS".  COLLEGE BOUND STUDENTS ARE PLACED IN THE "ADVANCED PLACEMENT" - "HONORS" TRACK. OTHERS ARE PLACED IN LESS ACADEMICALLY DEMANDING TRACKS SO THEY CAN EARN THIS DIPLOMA.

THE GENERAL EDUCATION DIPLOMA.   THIS DIPLOMA IS AWARDED TO STUDENTS WHO PASS OBJECTIVE AND STANDARDIZED TESTS.  SCHOOL ATTENDANCE IS NOT REQUIRED.

THE OCCUPATIONAL DIPLOMA.    THIS DIPLOMA IS AWARDED TO STUDENTS WHO ARE EXPOSED TO CURRICULAR CONTENT THAT IS MORE PRACTICAL THAN ACADEMIC, MORE CONCRETE THAN ABSTRACT AND MORE SIMPLE THAN COMPLEX.  ENTRY LEVEL FOOD SERVICE, AUTOMOBILE MAINTENANCE AND BUILDING CONSTRUCTION ARE EXAMPLES.  THIS KIND OF A DIPLOMA IS RAPIDLY FADING FROM HIGH SCHOOLS IN THE UNITED STATES FOR MANY GOOD AND NOT SO GOOD REASONS.  IT, AND THE ASSOCIATED SCHOOLS, CLASSES AND CURRICULA WERE, AND IN SOME INSTANCES STILL ARE, CONSTRUCTIVE ALTERNATIVES FOR MANY WHO DID NOT THRIVE IN ACADEMIC TRACKS, BUT DID SO WHEN PROVIDED MEANINGFUL ALTERNATIVES.  HOWEVER, IT AND THE ASSOCIATED CLASSES AND SCHOOLS WERE TOO OFTEN INAPPROPRIATELY USED AS ETHNIC, RACIAL AND DISABILITY REPOSITORIES THAT DID NOT RESULT IN REAL WORK IN THE REAL WORLD AT SCHOOL EXIT. 

THE IEP DIPLOMA.  THIS DIPLOMA IS AVAILABLE TO THE WIDE RANGE OF STUDENTS WHO FUNCTION IN SCHOOLS RECEIVING SPECIAL EDUCATION AND RELATED SERVICES.  IT MAY BE AWARDED INDEPENDENT OF TESTS, COURSES, ATTENDANCE, GRADES, SKILLS, INTELLIGENCE AND EVEN MOLECULAR MOTION.   IT HAS IMPORTANT SUBJECTIVE VALUE FOR STUDENTS WITH DISABILITIES AND THEIR FAMILY MEMBERS AND ADVOCATES.  HOWEVER, ITS VALUE TO EMPLOYERS, ADMISSIONS PERSONNEL AT POST SECONDARY INSTITUTIONS, MILITARY SERVICE RECRUITERS AND MOST OTHERS IS HIGHLY SUSPECT.  THEY ALMOST ALWAYS ASK FOR OTHER EVIDENCE OF ACHIEVEMENT OR POTENTIAL SUCH AS RELATIVE PERFORMANCE ON STANDARDIZED AND OBJECTIVE TESTS.

THE WORK - COMMUNITY - CITIZENSHIP PORTFOLIO DIPLOMA.  THIS DIPLOMA IS ENDORSED HERE.  IT IS DESIGNED TO COMMUNICATE THAT THE STUDENTS WHO HAVE EARNED IT HAVE REALIZED INDIVIDUALLY MEANINGFUL COMPETENCE IN SUCH IMPORTANT AREAS AS PERFORMING REAL WORK IN THE REAL WORLD IN ACCORDANCE WITH THE MINIMALLY ACCEPTABLE STANDARDS OF AT LEAST FOUR DIFFERENT EMPLOYERS; TRAVELING ABOUT A COMMUNITY EFFICIENTLY AND SAFELY; MAINTAINING ACCEPTABLE HEALTH AND PHYSICAL CONDITION; MANAGING MONEY EARNED, AND/OR AVOIDING INVOLVEMENT IN CRIMINAL JUSTICE SYSTEMS.

__________
IF WE COMBINED THE GRADE TWELVE DIPLOMAS, THE STANDARD DIPLOMAS, THE OCCUPATIONAL DIPLOMAS, THE GENERAL EDUCATION  DIPLOMAS AND THE IEP DIPLOMAS AWARDED LAST YEAR, WE WOULD REALIZE THAT JUST ABOUT EVERYONE GETS ONE ANYWAY.  INDEED, RESEARCHERS AT THE CENTER FOR CIVIC INNOVATION AT THE MANHATTAN INSTITUTE CONCLUDED THAT IN 2000, THE STATE OF NEW JERSEY AWARDED DIPLOMAS TO 87% OF ITS HIGH SCHOOL SENIORS. THIS WAS THE HIGHEST DIPLOMA AWARDING RATE IN THE UNITED STATES.  THIS DID NOT INCLUDE INDIVIDUALS WHO EARNED GENERAL EDUCATION DIPLOMAS BY PASSING TESTS.  WHETHER OR NOT IEP DIPLOMAS WERE INCLUDED WAS NOT REPORTED.  THE STATE OF NEW JERSEY APPEARS QUITE CLOSE TO THE SPERM X EGG STANDARD, IF IT HAS NOT ALREADY REACHED IT.  WHO CARES?  THE UNEMPLOYMENT RATES OF PERSONS WITH DISABILITIES ARE STILL EXTREMELY HIGH.         

HOW TO KEEP POST SCHOOL UNEMPLOYMENT RATES HIGH

THERE ARE CAUSAL RELATIONSHIPS BETWEEN THE NATURE OF THE SPECIAL EDUCATION AND RELATED SERVICES PROVIDED AND THE POST SCHOOL VOCATIONAL FAILURES OF CITIZENS WITH DISABILITIES.   IF WE WANTED TO MAINTAIN OR INCREASE THESE POST SCHOOL FAILURE RATES, SOME OF THE ACTIONS WE SHOULD CONTINUE FOLLOW.

· MAINTAIN THE CURRENT MYOPIC VIEWS OF DIPLOMAS AND STANDARDIZED ACADEMIC ACHIEVEMENT TEST SCORES AS MEANINGFUL EDUCATIONAL OUTCOMES. 

· REDUCE CURRICULAR OPTIONS TO ONLY ACADEMIC COURSES THAT EMPHASIZE COMPLEX, ABSTRACT, GRADE LEVEL AND VERBALLY LADEN CONTENT.

· CONFINE STUDENTS WITH DISABILITIES TO SPECIAL EDUCATION SCHOOLS AND CLASSES OR PLACE THEM IN INCOMPREHENSIBLE REGULAR EDUCATION CLASSES GLUED TO PARAPROFESSIONALS.

· EXCLUDE OR MINIMIZE AUTHENTIC VOCATIONAL ASSESSMENT AND INSTRUCTION.  THAT IS, PROVIDE INSTRUCTION ONLY ON SCHOOL GROUNDS.

· MINIMIZE PARENT/GUARDIAN INVOLVEMENT IN SCHOOL POLICIES AND PRACTICES.

· TRANSPORT STUDENTS TO SCHOOLS THAT ARE FAR AWAY FROM THEIR HOMES IN SPECIAL VEHICLES.

· HIRE MANY TEACHERS WITH EMERGENCY CREDENTIALS.

· TEACH TO DEVELOPMENTAL RATHER THAN TO CHRONOLOGICAL AGE.

· ARRANGE FOR MORE STUDENTS TO RECEIVE SPECIAL EDUCATION AND RELATED  SERVICES.

· DO AWAY WITH SOCIAL PROMOTION.

· MAKE IT LEGAL TO QUIT SCHOOL AT AGE 14-13-12-11-10.

· ESTABLISH SPECIAL SCHOOLS FOR THOSE WHO DO NOT PASS HIGH SCHOOL ENTRANCE TESTS.  KEEP THEM THERE UNTIL THEY EITHER PASS THEM OR DROP OUT.  IN CHICAGO, 1485 STUDENTS QUIT BEFORE ENTERING HIGH SCHOOL IN 1996.  AFTER SEVERAL YEARS OF "NO SOCIAL PROMOTION” AND HIGH SCHOOL ENTRANCE TEST POLICIES AND PRACTICES, 2055 DROPPED OUT IN 2002.

· RESIST ALL  CHANGES  IN SERVICE  DELIVERY  MODELS, INSERVICE  AND PRESERVICE TRAINING PROGRAMS, FUNDING  PRIORITIES, CURRICULUM   DEVELOPMENT  STRATEGIES AND COLLABORATION BETWEEN SPECIAL  AND REGULAR EDUCATORS. 

· REFUSE TO PERFORM ANY ACTION THAT IS NOT CLEARLY REQUIRED BY THE MANAGEMENT - LABOR CONTRACT.  INDEED, DEMAND OVERTIME PAY FOR EACH MINUTE PAST THE TIMES SPECIFIED IN YOUR CONTRACT.

· NEVER CONDUCT OR BECOME INVOLVED IN RESEARCH.
HOW TO INCREASE POST SCHOOL EMPLOYMENT RATES

WHAT CAN WE DO TO PREPARE MORE STUDENTS WITH DISABILITIES TO FUNCTION EFFECTIVELY IN THE REAL WORLD OF WORK AT THE POINT OF SCHOOL EXIT? INDIVIDUALIZED SCHOOL EXIT PORTFOLIOS ARE OFFERED AS REASONABLE ALTERNATIVES OR SUPPLEMENTS TO DIPLOMAS,  GRADES, COURSES, CREDITS AND SCORES ON ACADEMIC ACHIEVEMENT TESTS.  WHAT SHOULD BE IN A SCHOOL EXIT PORTFOLIO?

· VIDEO RECORDS OF AT LEAST FOUR SUCCESSFUL EXPERIENCES IN REAL JOBS.

· EMPLOYER TESTIMONIALS OF COMPETENCE.

· VERIFICATION THAT THE STUDENT IS WORKING AT LEAST 20 HOURS PER WEEK IN A JOB THAT PAYS AT LEAST MINIMUM WAGES AND OFFERS EMPLOYER PROVIDED BENEFITS AT SCHOOL EXIT.

· EVIDENCE THAT THE STUDENT AND HER/HIS FAMILY ARE CONNECTED TO THE PERSONS  AND AGENCIES THAT WILL PROVIDE SUPPORT AFTER SCHOOL EXIT.

· EVIDENCE OF GOOD WORK ETHICS, RELIABILITY, TIMELINESS AND RESPECT FOR THE PROPERTY RIGHTS OF OTHERS.

· EVIDENCE OF REASONABLE PHYSICAL STATUS AND APPEARANCE.

· REASONABLE FUNCTIONAL, MONEY AND TOOL USE REPERTOIRES.

· MEANINGFUL READING, MATH AND COMMUNICATION SKILLS.

· MINIMALLY ACCEPTABLE SOCIAL AND LEISURE COMPETENCIES.

· APPROPRIATE TRAVEL, LUNCH AND BREAK TIME SKILLS.

· CLEAR DESCRIPTIONS OF INDIVIDUAL LEARNING AND PERFORMANCE       CHARACTERISTICS.

· REASONABLY VALID KNOWLEDGE OF SUCCESSFUL  ACCOMMODATIONS TO DISABILITY MANIFESTATIONS.

ONE AUTHENTIC VOCATIONAL CURRICULUM DEVELOPMENT STRATEGY

THERE ARE CURRICULUM  DEVELOPMENT STRATEGIES THAT, IF IMPLEMENTED  PROPERLY, CAN PREPARE SUBSTANTIALLY MORE  STUDENTS WITH DISABILITIES TO FUNCTION  EFFECTIVELY IN THE REAL  WORLD OF WORK AT THE  POINT OF  SCHOOL  EXIT.  ONE SUCH STRATEGY IS OUTLINED BELOW AND EACH COMPONENT WILL BE ADDRESSED IN MORE DETAIL SUBSEQUENTLY. 

· GENERATE REAL WORK TRAINING AND EMPLOYMENT SETTINGS.

· CONDUCT JOB ANALYSES.     

· MATCH WORKERS WITH JOBS.

· PROVIDE AUTHENTIC ASSESSMENT AND INSTRUCTION.

· SHIFT TO NATURAL SUPERVISION AND SUPPORTS.

· ARRANGE THE EXTRA SUPPORT THAT WILL BE NEEDED AT SCHOOL EXIT.

GENERATING REAL WORK TRAINING AND EMPLOYMENT SETTINGS

HOW CAN WE ARRANGE FOR LARGE NUMBERS OF BUSINESSPERSONS TO OPEN THEIR DOORS SO AS TO PROVIDE AUTHENTIC TRAINING AND EMPLOYMENT OPPORTUNITIES TO STUDENTS WITH DISABILITIES?  TEN OF MANY TRAINING AND PLACEMENT SITE DEVELOPMENT STRATEGIES THAT HAVE BEEN USED EFFECTIVELY ARE PRESENTED BELOW. 

SOLICIT AND HONOR PARENT DREAM LISTS.   I HAVE NEVER MET A PARENT OF A CHILD WITH DISABILITIES WHO DID NOT AWAKEN IN THE NIGHT FRIGHTENED BY THE THOUGHT OF WHAT WOULD HAPPEN IF SHE/HE DID NOT OUTLIVE HER/HIS CHILD.  THEY WONDER WHERE THEY WILL BE ALL DAY; WHO WILL THEY BE WITH; WILL THEY BE SAFE; AND, WILL THEY BE HAPPY.  ONE EFFECTIVE WAY TO HARVEST CONSTRUCTIVE PARENTAL  SUPPORT FOR  AUTHENTIC VOCATIONAL  ASSESSMENT AND INSTRUCTION IS TO ASK THEM TO DREAM  A LIST OF FIVE PLACES THEY WOULD REALLY  LIKE  THEIR CHILD TO BE  WORKING  AT  THE POINT  OF  SCHOOL EXIT.  ASK THEM WHAT THEY WOULD REALLY LIKE THEIR CHILD TO BE DOING AT WORK.  ASK THEM WITH  WHOM THEY WOULD REALLY LIKE THEIR CHILD TO INTERACT, 40 HOURS PER WEEK, 220 DAYS PER YEAR FOR 30 YEARS.   WHEN THEY PRODUCE THEIR LISTS OF DREAMS, HELP THEM BECOME REALITIES.   IF THEY DREAM OF THEIR CHILD WORKING IN A BANK, MAKE THE ARRANGEMENTS NECESSARY FOR HER/HIM TO AT LEAST TRY TO LEARN TO DO SO,   IF THEY DREAM OF A HOSPITAL, PROVIDE RELEVANT INSTRUCTION THEREIN.  A  GOOD TIME TO LEARN OF THE DREAMS OF PARENTS IS IMMEDIATELY BEFORE THEIR CHILD ENTERS HIGH SCHOOL AS PART OF A MIDDLE TO HIGH SCHOOL TRANSITION PLAN.  A BAD TIME IS JUST BEFORE THE LAST YEAR IN SCHOOL. 

SOLICIT AND HONOR STUDENT PREFERENCES.  WHEN STUDENTS ARE YOUNG, WE OFTEN ASK THEM WHAT THEY WANT TO DO OR BE WHEN THEY GROW UP.   WE REALIZE THEY MAY NOT KNOW WHAT FIREFIGHTERS, NURSES OR POLICE PERSONS ACTUALLY DO FOR A LIVING.   WE ALSO REALIZE THEIR GOALS MAY BE SET TOO LOW OR HIGH, MAY CHANGE WITH EXPERIENCES AND OPPORTUNITIES, AND MAY CONFLICT WITH THOSE WE HAVE SELECTED FOR THEM.  NEVERTHELESS, WE THINK IT  IS GOOD FOR THEM  TO SEEK CONSTRUCTIVE ROLE MODELS, TO LOOK TO THE FUTURE WITH PLANS AND DREAMS AND TO HAVE OBJECTIVES THAT HELP GUIDE IMPORTANT DECISIONS  ABOUT WHERE TO GO TO SCHOOL, WHAT TO STUDY, WHERE TO WORK DURING  SUMMERS, WITH WHOM TO ASSOCIATE  AND  AVOID.  WE ALSO REALIZE THAT IF WE HELP THEM APPROXIMATE THE REALIZATION OF THEIR DREAMS, THEY WILL WORK HARD, STAY OUT OF TROUBLE AND MAKE GOOD DECISIONS.  

SOME CHILDREN HAVE A VOCATIONAL DREAM AT A YOUNG AGE AND ACTUALLY LIVE AND ENJOY IT.  FOR BETTER OR WORSE, MOST CHILDHOOD VOCATIONAL DREAMS CHANGE OVER TIME.  THE MORE EXPERIENCES AND OPPORTUNITIES A CHILD HAS, THE MORE LIKELY IT IS THAT A GOOD MATCH BETWEEN DREAMS AND REALITIES WILL BE GENERATED.  CONVERSELY, IF CHILDREN HAVE FEW EXPERIENCES AND OPPORTUNITIES, THEIR DREAMS AND REALITIES WILL BE LIMITED.   PRIOR TO OR WHEN STUDENTS WITH DISABILITIES ENTER HIGH SCHOOL, A LIKELY EXIT DATE SHOULD BE ESTABLISHED.  IN ADDITION, TWO OR THREE POTENTIAL WORK ENVIRONMENTS SHOULD BE SELECTED.  ONE IMPORTANT EDUCATIONAL TASK THEN BECOMES PROVIDING THE INSTRUCTION AND RELATED EXPERIENCES NEEDED FOR THE STUDENT TO BE EMPLOYED IN AT LEAST ONE OF THE SETTINGS AT THE POINT OF EXIT FROM SCHOOL.   EACH YEAR THE APPROXIMATIONS MADE TOWARD THE REALIZATION OF THIS OBJECTIVE SHOULD BE EVALUATED.  IF REASONABLE PROGRESS IS NOT BEING MADE, CHANGES IN PREPARATORY EXPERIENCES ARE IN ORDER.  

ANOTHER IMPORTANT TASK IS TO EXPAND AUTHENTIC VOCATIONAL EXPERIENCES.  GENERALLY, IT IS RECOMMENDED THAT STUDENTS FUNCTION IN INTEGRATED NONSCHOOL WORK SETTINGS ONE HALF DAY PER WEEK DURING THE FIRST SEMESTER OF HIGH SCHOOL. THEY SHOULD EXPERIENCE A DIFFERENT INTEGRATED NONSCHOOL WORK SETTING DURING THE SECOND SEMESTER AND EACH SEMESTER THEREAFTER. THESE SHOULD BE SUPPLEMENTED WITH VISITS TO A WIDE ARRAY OF OTHER VOCATIONAL AND RELATED SETTINGS AND ACTIVITIES.  AS A STUDENT APPROACHES HER/HIS SCHOOL EXIT DATE, FOCUS MUST BE NARROWED.  AT OR JUST BEFORE THE LAST YEAR IN SCHOOL, SPECIFIC INTEGRATED VOCATIONAL ENVIRONMENTS AND MEANINGFUL ACTIVITIES MUST BE SELECTED.  THEN, THE AUTHENTIC ASSESSMENT AND INSTRUCTION NEEDED TO BE SUCCESSFUL THEREIN AT THE POINT OF EXIT FROM SCHOOL MUST BE PROVIDED. 

OPERATIONALIZE CORPORATE COMMITMENTS.

   MANY CORPORATIONS HAVE POLICIES THAT AFFIRM THE EMPLOYMENT OF WORKERS WITH DISABILITIES.  HOWEVER, MOST SUCH CORPORATIONS DO NOT REALIZE THEIR GOALS IN THIS REGARD BECAUSE THEIR PERSONNEL ARE NOT SUFFICIENTLY CONNECTED TO THE DISABILITY COMMUNITY.  THUS, THE TASK IS TO DETERMINE ALL LOCAL CORPORATIONS THAT HAVE RELEVANT POLICIES, ESTABLISH PERSONAL CONTACT WITH THE RESPONSIBLE PERSONNEL AND HELP THEM OPERATIONALIZE THEIR COMMITMENTS.

UTILIZE THE ENVIRONMENTS FIRST STRATEGY.  

WORKERS WITH DISABILITIES HAVE BEEN DENIED ACCESS TO A REASONABLE ARRAY OF VOCATIONAL ENVIRONMENTS AND ACTIVITIES BECAUSE OF MANY FAULTY ASSUMPTIONS AND RESTRICTIVE POLICIES AND PRACTICES.  INDEED, IN TOO MANY INSTANCES "FOOD, FILTH AND FLOWERS" ARE THE ONLY OPTIONS CONSIDERED.    THIS MUST CHANGE.  WORKERS WITH DISABILITIES SHOULD HAVE REASONABLE ACCESS TO THE SAME ARRAY OF JOBS TO WHICH THEY WOULD HAVE ACCESS  IF THEY DID NOT HAVE  DISABILITIES. ONE WAY TO INCREASE THE RANGE OF VOCATIONAL ENVIRONMENTS AND ACTIVITIES TO WHICH WORKERS WITH DISABILITIES HAVE ACCESS IS TO USE LOCALLY MEANINGFUL VERSIONS OF THE ENVIRONMENTS FIRST STRATEGY.  THIS STRATEGY REQUIRES A LISTING OF A WIDE ARRAY OF LOCAL VOCATIONAL SETTINGS IN WHICH WORKERS WITHOUT DISABILITIES FUNCTION.  THEN, THE TASK IS TO INSURE THAT WORKERS WITH DISABILITIES HAVE OPPORTUNITIES TO FUNCTION IN THE SAME ARRAY OF SETTINGS.  EXAMINE THE YELLOW PAGE SECTION OF YOUR PHONE BOOK.  IT WILL PROBABLY BE ORGANIZED IN HELPFUL WAYS BECAUSE ALMOST EVERY VOCATIONAL SETTING IN YOUR COMMUNITY WILL BE REPRESENTED AND BECAUSE VOCATIONAL SETTINGS WILL BE ORGANIZED INTO RELEVANT GROUPINGS.   BANKS, HOSPITALS, GOVERNMENT OFFICES, MEDICAL CLINICS, INSURANCE COMPANIES, CATERERS, VETERINARIANS, RESTAURANTS AND HOTELS ARE EXAMPLES.  THEN SELECT SPECIFIC ENVIRONMENTS WITHIN EACH GROUP AND DETERMINE WHETHER OR NOT THEY EMPLOY WORKERS WITH DISABILITIES.   IF THEY DO NOT, TAKE THE ACTIONS NECESSARY TO SECURE AT LEAST ONE VOCATIONAL SETTING IN 15 - 20 DIFFERENT GROUPINGS.  IF YOU GET IN ONE HOSPITAL, YOU CAN USE IT TO GET IN MORE.   IF YOU GET IN ONE BANK, YOU CAN USE IT TO GET IN MORE.      

UTILIZE RELATIONSHIPS WITH FRIENDS, NEIGHBORS AND ACQUAINTANCES.  

FOR MANY YEARS MY COLLEAGUES AND I ASSISTED A WONDERFUL FAMILY WHO HAD A CHILD WITH SIGNIFICANT AUTISM.  THE FATHER WAS A SUCCESSFUL ATTORNEY IN A LARGE CITY IN WHICH WE WERE PLANNING TO START AN AUTHENTIC VOCATIONAL PREPARATION PROGRAM.  I  COMMUNICATED THAT I NEEDED HELP.  SPECIFICALLY, I  SAID WE WOULD LIKE TO BRING TWO STUDENTS WITH DISABILITIES FROM A LOCAL  PUBLIC HIGH SCHOOL TO HIS DOWNTOWN LAW OFFICES TWO HALF DAYS PER WEEK FOR  REAL CLERICAL  TRAINING.  HE COULD HAVE SAID, "THANK YOU FOR HELPING ME WITH MY CHILD ALL THESE YEARS, BUT NO.”   INSTEAD HE ASKED, "WHEN DO YOU WANT TO START?”

MY WIFE AND I HAVE TWO SONS. ONE IS A LAWYER.  ONE NIGHT HE WENT TO A VERY FAMOUS RESTAURANT FOR DINNER AND MET A WOMAN WHO WAS RESPONSIBLE FOR ARRANGING BANQUETS THEREIN.  THEY AGREED TO MARRY.  THEY CAME TO MADISON SO MY WIFE AND I COULD GET TO KNOW HER.   AFTER DINNER AT OUR HOUSE I TOLD HER THAT I WOULD LIKE TO TALK TO HER PRIVATELY AND ASKED IF SHE WOULD JOIN ME FOR A WALK AROUND THE BLOCK.  SHE AGREED.  AS WE WALKED I TOLD HER THAT I WOULD LIKE TO TALK TO HER ABOUT OUR WILL AND HER INHERITANCE.  SHE SEEMED QUITE INTERESTED.   THEN I SAID, "BEFORE WE GET TO THAT, I WOULD LIKE TO TALK TO YOU ABOUT BRINGING TWO HIGH SCHOOL  STUDENTS WITH DISABILITIES TO YOUR RESTAURANT FOR JOB TRAINING."   SHE ARRANGED IT.

I HAVE A FRIEND WHO IS A PROFESSOR AT A PRIVATE LAW SCHOOL IN A CITY IN WHICH WE WERE WORKING.  I ASKED IF HE WOULD INTRODUCE ME TO THE HUMAN RESOURCES DIRECTOR OF HIS LAW SCHOOL.  HE AGREED.  SEVERAL TEACHERS, THE DIRECTOR OF SPECIAL EDUCATION OF THE SCHOOL DISTRICT AND I  MET WITH HUMAN RESOURCES PERSONNEL AND EXPLAINED HOW WONDERFUL IT WOULD BE IF WE COULD BRING TWO STUDENTS WITH DISABILITIES  FROM  ONE OF OUR  PUBLIC HIGH SCHOOLS TO THEIR FANTASTIC LAW SCHOOL FOR REAL WORK TRAINING.  THEY  ASKED THAT WE CONTACT THEM IN TWO WEEKS.  WE DID, BUT THEY DID NOT TAKE OUR CALL. WE LEFT A MESSAGE AND CALLED THE NEXT DAY.  THEY DID NOT RETURN THAT CALL EITHER.  WE CALLED ABOUT 30 TIMES. NO RETURN CALLS.  SOMETIMES PEOPLE IN RESPONSIBLE POSITIONS ARE NEITHER HELPFUL NOR NICE.

I HAVE A FRIEND WHO OWNS A SUCCESSFUL STORE FOR RUNNERS.  HE SELLS A LOT OF MERCHANDISE OF A PARTICULAR BRAND.  I  ASKED HIM IF HE COULD CONNECT ME WITH THE PROFESSIONAL AT THE STORE THAT SOLD ONLY THAT BRAND IN A LARGE CITY IN WHICH WE WERE WORKING.  HE DID.   A  TEACHER AND I TOLD THE STORE OFFICIALS HOW WONDERFUL IT WOULD BE IF WE COULD BRING TWO PUBLIC HIGH SCHOOL STUDENTS WITH DISABILITIES TWO HALF DAYS PER WEEK TO THEIR FAMOUS AND SUCCESSFUL ATHLETIC STORE FOR REAL JOB TRAINING.  THEY ASKED US TO CALL IN ABOUT A WEEK.  WE DID, BUT THEY DID NOT TAKE OUR CALL. WE CALLED AGAIN.  NO RESPONSE. WE CALLED AND LEFT MESSAGES ABOUT 30 TIMES.  NO RETURN CALL.  SOMETIMES PEOPLE IN RESPONSIBLE POSITIONS ARE NEITHER HELPFUL NOR NICE.

I ASKED A PROFESSOR OF PSYCHOLOGY AT LOYOLA UNIVERSITY IN CHICAGO IF SHE COULD HELP US GET OUR VOCATIONAL TRAINING PROGRAM STARTED.  SHE ASKED HOW SHE COULD HELP.  I  ASKED IF SHE COULD CONNECT US TO HUMAN RESOURCES OFFICIALS AT HER CAMPUS.  SHE DID.  A TEACHER AND I ASKED THE DIRECTOR OF HUMAN RESOURCES IF WE COULD BRING TWO STUDENTS WITH DISABILITIES  FROM A LOCAL PUBLIC HIGH SCHOOL TWO HALF DAYS PER WEEK TO HIS CAMPUS FOR REAL JOB TRAINING.  HE COMMUNICATED THAT LOYOLA UNIVERSITY WAS A JESUIT INSTITUTION THAT EXISTED TO DO GOOD WORKS AND THAT HE WOULD BE HAPPY TO OBLIGE US.  WE TOURED THE CAMPUS AND AGREED THAT THE SHIPPING AND RECEIVING AND MAINTENANCE DEPARTMENTS AND THE CAFETERIA WOULD BE GOOD PLACES TO START.   BEFORE WE LEFT HE SUGGESTED WE CONTACT THE HUMAN RESOURCES DIRECTOR AT ANOTHER LOYOLA CAMPUS.  WE DID AND SHE AGREED TO PARTICIPATE.  SHE THEN SUGGESTED WE CONTACT OFFICIALS AT LOYOLA UNIVERSITY HOSPITAL.  WE DID AND THEY AGREED TO PARTICIPATE.  SOMETIMES PEOPLE IN RESPONSIBLE POSITIONS ARE EXTREMELY HELPFUL AND NICE.    

UTILIZE JOB DEVELOPMENT CIRCLES.   I WAS ASKED TO PROVIDE INSERVICE TRAINING TO THE VOCATIONAL EDUCATION PERSONNEL OF A LARGE SCHOOL DISTRICT.   EACH HIGH SCHOOL HAD SELECTED A CAREER EMPHASIS; HOSPITALITY AND INFORMATION TECHNOLOGY ARE EXAMPLES.  UNFORTUNATELY, ALL INSTRUCTION WAS BEING PROVIDED ON SCHOOL GROUNDS; THE EQUIPMENT UTILIZED WAS TERRIBLY OUT OF DATE; AND, THE STUDENTS AND INSTRUCTIONAL PERSONNEL WERE QUITE DEPRESSED AND FRUSTRATED.  THEY FELT THAT THE INSTRUCTION PROVIDED WAS NOT MEANINGFULLY RELATED TO THE INFORMATION AND SKILLS ACTUALLY NEEDED FOR EMPLOYMENT IN A PARTICULAR INDUSTRY.   I AGREED.  THUS, WE FOCUSED UPON GENERATING AUTHENTIC NONSCHOOL TRAINING SITES.   ONE OF THE STRATEGIES WE USED WAS THE JOB DEVELOPMENT CIRCLE.  SPECIFICALLY, I ASKED A TEACHER AT THE SESSION IF SHE PERSONALLY KNEW FIVE PERSONS WHO WORKED OUTSIDE THEIR HOMES FOR MONEY.  SHE SAID SHE DID.  I ASKED HER TO SHARE HER LIST WITH OUR GROUP.  SHE SAID THAT HER SISTER  - IN -  LAW WORKED FOR AN INSURANCE FIRM IN A LARGE OFFICE BUILDING DOWNTOWN.  I ASKED HER IF SHE WOULD ASK HER SISTER - IN - LAW IF SHE WOULD INTRODUCE HER AND ME TO THE HUMAN RESOURCES DIRECTOR OF THE INSURANCE COMPANY.  SHE AGREED TO DO SO.  I THEN ASKED HER ABOUT THE SECOND PERSON ON HER LIST.  SHE REPORTED THAT HER AUNT WAS A NURSE AT A LOCAL HOSPITAL.  I ASKED HER IF SHE WOULD ASK HER AUNT TO INTRODUCE US TO THE HUMAN RESOURCES DIRECTOR OF THE HOSPITAL.  SHE AGREED TO DO SO.  I THEN ASKED ALL WHO WERE ATTENDING THE SESSION TO LIST FIVE PERSONS THEY KNEW WHO WORKED OUTSIDE OF THEIR HOMES FOR MONEY.   I ASKED THEM TO GENERATE AT LEAST ONE NONSCHOOL VOCATIONAL TRAINING SETTING THAT WAS RELATED TO THE MISSION OF THEIR SCHOOL.   SEVERAL DID SO.  JOB DEVELOPMENT CIRCLES CAN BE USED BY MEMBERS OF FAITH COMMUNITIES, SOCIAL CLUBS, PARENT GROUPS AND OTHERS WITH REMARKABLE SUCCESS.


SOLICIT AND HONOR EMPLOYER REFERRALS. 

 WE HAD A VERY SUCCESSFUL EXPERIENCE WITH THE PRESIDENT OF A SMALL INSURANCE COMPANY IN MADISON.  SPECIFICALLY, WE CONDUCTED JOB ANALYSES AT HIS OFFICE THAT INCLUDED INTERVIEWING WORKERS.  MANY WERE FRUSTRATED AND FELT THEY WERE UNDERACHIEVING BECAUSE THEY WERE PERFORMING TOO MANY RELATIVELY SIMPLE TASKS SUCH AS MAKING COFFEE, DELIVERING INTEROFFICE MAIL, SHREDDING PAPER AND DELITTERING.  WE THEN TRAINED A WORKER WITH DISABILITIES TO COMPLETE THESE TASKS FOR MINIMUM WAGES.  THE PRESIDENT WAS HAPPY.   THE COWORKERS WITHOUT DISABILITIES WERE HAPPY.  THE WORKER WITH DISABILITIES AND HIS FAMILY MEMBERS WERE HAPPY.

SUBSEQUENT TO THIS SUCCESSFUL PLACEMENT, TEACHERS AT A LOCAL HIGH SCHOOL ASKED IF I WOULD HELP THEM GENERATE MORE VOCATIONAL TRAINING SITES NEAR THEIR CAMPUS.  I  CALLED THE PRESIDENT OF THE INSURANCE COMPANY REFERRED TO ABOVE FOR HELP.  HE LIVED NEAR THE SCHOOL AND WAS A MEMBER OF A SOCIAL CLUB THAT INCLUDED MANY SUCCESSFUL BUSINESSPERSONS.  HE SPONSORED A LUNCHEON AT HIS SOCIAL CLUB FOR EXECUTIVES WHO OPERATED BUSINESSES NEAR THE SCHOOL.  SCHOOL PERSONNEL EXPLAINED WHAT WAS NEEDED AND WHY.  FOUR AGREED TO EXTEND TRAINING OPPORTUNITIES.  ONE OF THE BEST WAYS TO GENERATE NEW VOCATIONAL TRAINING SITES IS TO UTILIZE THE CONNECTIONS AND SKILLS OF EMPLOYERS WHO ARE HAPPY WITH YOUR SERVICES.  

UTILIZE VENDOR LISTS - FOLLOW THE MONEY.   

A CATHOLIC SCHOOL SYSTEM DECIDED TO SERVE CHILDREN WITH DISABILITIES FROM LOCAL CATHOLIC FAMILIES.  PRIOR TO THIS TIME SUCH CHILDREN WERE REFERRED ELSEWHERE.  SERVICES WERE DEVELOPING NICELY IN ELEMENTARY SCHOOLS, BUT FEW WERE HAPPY WITH THE SERVICES BEING PROVIDED IN HIGH SCHOOLS.  SPECIFICALLY, HIGH SCHOOL OFFICIALS JUDGED THEY WERE NOT PROVIDING THEIR STUDENTS WITH SEVERE DISABILITIES "WHAT THEY NEEDED"" IN THEIR REGULAR EDUCATION CLASSES AND CURRICULA.  I WAS ASKED TO HELP.  WE AGREED THAT MANY OF THEIR STUDENTS WITH DISABILITIES NEEDED MORE INSTRUCTION IN REAL WORK AND RELATED SETTINGS AND ACTIVITIES AND LESS IN ACADEMIC HIGH SCHOOL CLASSES.   TO PROVIDE IT WE NEEDED INTEGRATED NONSCHOOL VOCATIONAL TRAINING SITES.  

I ASKED THEM TO OBTAIN A COPY OF THE SCHOOL VENDOR LIST.  THEY DID NOT KNOW WHAT THAT WAS.  I TOLD THEM THAT IT WAS A LISTING OF ALL THE COMPANIES THAT DO BUSINESS WITH THE SCHOOLS IN THE ARCHDIOCESE.  THEY UNDERSTOOD IMMEDIATELY.   AT OUR NEXT MEETING WE KNEW WHO SOLD THE DISTRICT COMPUTERS, OFFICE SUPPLIES, FOOD AND INSURANCE AND THE BANKS, PAINTING AND PLUMBING COMPANIES UTILIZED.  NOT ONE COMPANY THAT DID BUSINESS WITH THE SCHOOLS REFUSED TO ALLOW STUDENTS WITH DISABILITIES TO COME TO THEIR FACILITIES FOR AUTHENTIC VOCATIONAL AND RELATED ASSESSMENT AND INSTRUCTION.  THE VENDOR LIST STRATEGY HAS BEEN USED IN MANY PLACES IN MANY FORMS BY MANY OTHERS.  IN CRIME, POLITICS AND EDUCATION, IT IS OFTEN A GOOD IDEA TO FOLLOW THE MONEY.  

CANVAS.  

WHEN I WAS A YOUNG BOY, I SOLD NEWSPAPERS AND SHINED SHOES ON THE STREETS OF JERSEY CITY.  LATER I SOLD POTS AND PANS AND ENCYCLOPEDIAS DOOR TO DOOR.  KNOCKING ON DOORS AND TRYING TO CONVINCE SOMEONE TO PART WITH THEIR MONEY IS HARD, OFTEN PAINFUL AND LADEN WITH FAILURE.  OTHER THAN MORMONS AND JEHOVAH’S WITNESSES, IT IS HARD TO FIND PERSONS WHO SEEM TO WANT TO DO IT OR WHO ARE GOOD AT IT.  EVEN THE THOUGHT OF DOOR TO DOOR CANVASSING IS EXTREMELY DISTASTEFUL TO MOST SPECIAL EDUCATION AND RELATED SERVICE PROFESSIONALS.  NEVERTHELESS, THERE ARE INSTANCES IN WHICH IT IS IMPORTANT THAT A PERSON WITH DISABILITIES FUNCTIONS IN A VOCATIONAL SETTING IN A PARTICULAR AREA.  SOMETIMES A SETTING NEAR A SCHOOL OR HOSPITAL, ON A PARTICULAR BUS LINE OR NEAR WHERE A FAMILY MEMBER WORKS IS NEEDED.  SOMETIMES THE BEST WAY TO GENERATE ACCESS TO A PARTICULAR VOCATIONAL SETTING IS TO DELIMIT AN AREA AND CANVAS WITHIN IT.

ONE OF OUR FORMER TEACHERS IN MADISON MARRIED A MAN FROM A VERY SUCCESSFUL BUSINESS FAMILY IN CHICAGO.   THEY OWNED SEVERAL FLOURISHING BUSINESSES, ONE OF WHICH WAS A MILITARY SURPLUS STORE.  THEY AGREED TO ALLOW US TO USE THEIR STORE AS A TRAINING SITE.  ONE DAY A TEACHER AND I MET AT THE STORE TO NEGOTIATE DETAILS WITH THE MANAGERS.   WHEN WE LEFT THE STORE, THE TEACHER SAID, "ON THE WAY DOWN HERE I PASSED A WHOLE FOODS MARKET.  IT IS A FEW BLOCKS FROM HERE.  I SURE WISH WE COULD GET IN THERE."  I SAID, "LET'S GO AND TALK TO THEM."  HE SAID, "LET'S WRITE THEM A LETTER."  I SAID," LETS GO AND TALK TO THEM."  HE SAID, "LET'S CALL FOR AN APPOINTMENT."  I SAID, "LET’S GO AND TALK TO THEM.”   HE SAID, "YOU CAN'T JUST WALK IN THERE."  I SAID, "YES WE CAN."  

WE WALKED IN THE STORE, LOCATED THE MANAGER ON DUTY, SHOWED OUR IDENTIFICATION AND EXPLAINED OUR MISSION.  SHE LIKED THE IDEA, BUT SAID SHE WOULD HAVE TO GET THE APPROVAL OF HER SUPERIORS.  SHE AGREED TO CALL US WHEN SHE HAD NEWS.  SHE CALLED AND WE ARRANGED TO BRING OUR STUDENTS TO THE STORE FOR TRAINING.  SEVERAL POINTS ARE RELEVANT.  FIRST, SCHOOL PERSONNEL LEARNED THE PERFORMANCE STANDARDS OF THE WHOLE FOODS MARKET.  SECOND, SCHOOL PERSONNEL TAUGHT TWO STUDENTS WITH DISABILITIES TO PERFORM AUTHENTIC WORK TASKS IN ACCORDANCE WITH THE MINIMALLY ACCEPTABLE STANDARDS OF WHOLE FOODS MANAGERS DURING SCHOOL DAYS AND TIMES DURING THE SPRING SEMESTER.  THIRD, THE TWO STUDENTS WERE HIRED TO WORK AT THE STORE DURING THE SUMMER.  FINALLY, IN THE FALL THE MANAGER TOLD US THAT WHOLE FOODS MARKET PERSONNEL ARE REQUIRED TO SPEND A SPECIFIED AMOUNT OF HOURS PER YEAR PERFORMING COMMUNITY SERVICE. SHE WANTED TO KNOW IF THEY COULD TRAIN OUR STUDENTS TO PERFORM IN ACCORDANCE WITH THEIR STANDARDS AND CALL IT COMMUNITY SERVICE.  WE THOUGHT THAT WAS A WONDERFUL IDEA.  MAYBE WE WOULD HAVE REALIZED THE SAME ENDS IF WE HAD WRITTEN THEM A LETTER OR CALLED ON THE PHONE.  MAYBE NOT.  IN THIS INSTANCE, CANVASSING WAS EFFECTIVE.

QUID PRO QUO.  

ONE EVENING I MADE A PRESENTATION  ABOUT PREPARING STUDENTS WITH DISABILITIES FOR THE REAL WORLD OF WORK TO A GROUP OF PARENTS AND SCHOOL OFFICIALS IN AN AFFLUENT SUBURB OF A LARGE CITY.  AT THE END OF THE PRESENTATION A WELL DRESSED AND GROOMED MAN APPROACHED AND SAID THAT HE WANTED TO HIRE ME.   I ASKED HIM WHAT HE WANTED TO HIRE ME TO DO.  HE SAID THAT HIS SON WITH DOWN SYNDROME WAS CLOSE TO FINISHING SCHOOL AND HE WANTED HIM TO WORK AT A LOCAL COLLEGE OR GOVERNMENT OFFICE.  AT THAT TIME HE WAS FOLDING LAUNDRY AT A NURSING HOME.  HE DID NOT WANT HIS SON TO WORK IN THE LAUNDRY OF A NURSING HOME, BUT WAS UNABLE TO CONVINCE SCHOOL OFFICIALS TO GENERATE A VOCATIONAL TRAINING SITE THAT WAS MORE ACCEPTABLE.  I TOLD HIM THAT I COULD NOT BE HIRED TO PROVIDE SUCH SERVICES.  I THEN ASKED HIM WHAT HE DID FOR A LIVING.  HE SAID HE WAS A LAWYER.  I ASKED HIM WHERE HIS OFFICE WAS LOCATED.  HE SAID DOWNTOWN IN THE LARGE CITY.  I TOLD HIM THAT I WOULD HELP HIM AND HIS SON SECURE EMPLOYMENT IN A MUTUALLY ACCEPTABLE SETTING, IF HE WOULD AGREE TO ALLOW US TO BRING TWO STUDENTS WITH DISABILITIES FROM A PUBLIC HIGH SCHOOL NEAR HIS LAW OFFICE FOR AUTHENTIC VOCATIONAL ASSESSMENT AND INSTRUCTION.  "DEAL" HE SAID.

__________ 

DEVELOPING AUTHENTIC VOCATIONAL EMPLOYMENT SITES IS A CONTINUOUS PROCESS AND ONE IN WHICH ALL INVOLVED IN THE LIVES OF THE STUDENTS SHOULD BE ENGAGED.  CONVERSELY, MAKING TRAINING AND EMPLOYMENT SITE DEVELOPMENT THE RESPONSIBILITY OF ONE PERSON IN A LIMITED PERIOD OF TIME RARELY PRODUCES THE NUMBERS AND KINDS OF SETTINGS AND ACTIVITIES NEEDED AND DESERVED.  FINALLY, IT SHOULD BE NOTED AND EMPHASIZED THAT GENERATING INTEGRATED NONSCHOOL VOCATIONAL TRAINING AND EMPLOYMENT SITES IS RELATIVELY EASY.  ARRANGING FOR SCHOOL PERSONNEL TO PROVIDE INSTRUCTION THEREIN DURING SCHOOL DAYS AND TIMES IS EXTREMELY DIFFICULT.
CONDUCT JOB ANALYSES

MOST SPECIAL EDUCATION AND RELATED SERVICE PERSONNEL ARE KNOWLEDGEABLE ABOUT THEIR JOBS.   IN ADDITION, THEY HAVE KNOWLEDGE OF THE JOBS THEY HELD WHILE  GROWING UP AND PAYING FOR THEIR SCHOOLING.   HOWEVER, THEY ARE NOT SUFFICIENTLY KNOWLEDGEABLE ABOUT THE WIDE RANGE OF REAL VOCATIONAL SETTINGS AND ACTIVITIES TO WHICH THEIR STUDENTS WITH DISABILITIES NEED AND DESERVE ACCESS.   ONE REASONABLE WAY TO GATHER THE NEEDED INFORMATION IS FOR THEM TO CONDUCT JOB ANALYSES.  ONE JOB ANALYSIS STRATEGY REQUIRES GOING TO A REAL PLACE OF BUSINESS, DETERMINING WHAT WORK IS BEING DONE BY ONE PERSON AND HOW MUCH SHE/HE IS BEING PAID AND    THEN DECIDING IF A PERSON WITH DISABILITIES IS AVAILABLE THAT CAN BE TAUGHT TO DO SOME OF IT IN A WAY THAT MAKES ECONOMIC SENSE TO THE EMPLOYER.   FOR EXAMPLE, A TEACHER ASKED AN OFFICE SUPERVISOR TO IDENTIFY HER MOST VALUABLE WORKER.  WHEN SHE DID, THE TEACHER ASKED HER TO DESCRIBE HER MOST IMPORTANT CONTRIBUTIONS.  THE SUPERVISOR SAID THE WORKER IS REALLY GOOD ON THE PHONE. THIS SAVES TIME AND MONEY AND PRODUCES CUSTOMER SATISFACTION.   SHE ALSO SAID THE WORKER IS EXCELLENT WITH THE EVER CHANGING COMPUTER SOFTWARE.  IN FACT, SHE IS ALWAYS HELPING COWORKERS LEARN NEW SKILLS AND SOLVE PROBLEMS.  THEN THE SUPERVISOR SAID THAT SHE COMES TO WORK WITH A SMILE, IS NOT A WHINER AND IS GOOD FOR MORALE.  IT WAS ALSO DETERMINED THAT THIS MOST VALUABLE WORKER MADE COFFEE, DELIVERED MAIL, SHREDDED PAPER AND STUFFED ENVELOPES.    THE TEACHER TOLD THE SUPERVISOR THAT ONE OF HER STUDENTS WITH DISABILITIES COULD LEARN TO COMPLETE THE SIMPLE TASKS HER MOST VALUED WORKER PERFORMED AND THUS RELEASE HER TO FOCUS ON THE MOST IMPORTANT TASKS.  A DEAL WAS MADE.

ANOTHER JOB ANALYSIS STRATEGY IS TO DETERMINE ALL THE WORK THAT IS PRODUCED IN A PARTICULAR SETTING BY MANY WORKERS WITHOUT DISABILITIES,  THEN DETERMINE HOW MUCH EACH IS PAID.  THEN, MAKE JUDGMENTS AS TO WHETHER A STUDENT WHO CAN DO MEANINGFUL PARTS OF THE WORK OF TWO OR MORE WORKERS WITHOUT DISABILITIES IS AVAILABLE.  FOR EXAMPLE, A TEACHER ANALYZED THE WORK TASKS OF SEVEN PERSONS WHO WORKED IN THE OUTPATIENT CLINIC OF A HOSPITAL.  SHE THEN ORDERED THE WORK TASKS COMPLETED BY EACH PERSON FROM THE MOST TO THE LEAST COMPLEX.  THEN SHE SELECTED THE THREE SIMPLEST TASKS OF THE SEVEN WORKERS.  THEN SHE INFORMED THE DIRECTOR OF THE OUT PATIENT CLINIC THAT SHE HAD A STUDENT SHE COULD TEACH TO PERFORM MOST OF THE 21 IMPORTANT BUT RELATIVELY SIMPLE TASKS FOR MINIMUM WAGES.  IF SHE ACCEPTED THE PROPOSAL, THE HEAD NURSE WOULD NOT HAVE TO TAKE URINE TO THE LAB ANYMORE, THE RECEPTIONIST WOULD NOT HAVE TO TRANSPORT X RAYS AND LET THE PHONES GO UNANSWERED AND THE LAB TECHNICIAN WOULD NOT HAVE TO RETURN DISHES AND UTENSILS TO THE CAFETERIA DURING WORK TIME.   A DEAL WAS MADE

__________

THE MORE SCHOOL PERSONNEL KNOW ABOUT A STUDENT, THE SPECIFIC REQUIREMENTS OF A JOB, AND THE DYNAMIC RELATIONSHIPS BETWEEN BOTH, THE BETTER ARE THE CHANCES OF A SUCCESSFUL VOCATIONAL TRAINING EXPERIENCE AND/OR PLACEMENT.   THE INVERSE IS ALSO VALID.

MATCH WORKERS WITH JOBS

JOB MATCHING REFERS TO ARRANGING CONSTRUCTIVE ACCOMMODATIONS BETWEEN IMPORTANT CHARACTERISTICS OF A WORKER AND THOSE OF A REAL JOB. SKILLS, WORKER AND PARENT PREFERENCES, WORK RATES, MOBILITY, STRENGTH, STAMINA, PRESSURES ON COWORKERS, AGE, KINDS AND AMOUNTS OF SOCIAL INTERACTIONS, SAFETY AND SUPERVISION ARE EXAMPLES.  GOOD MATCHES BETWEEN WORKERS WITH DISABILITIES AND WORK SETTINGS AND ACTIVITIES ARE PRICELESS.  WHEN THEY OCCUR A WORKER PRODUCES AS MUCH AS SHE CAN; AN EMPLOYER IS PLEASED WITH THE PRODUCTIVITY; THE WORKER ENJOYS GOING TO WORK AND COWORKERS WITHOUT DISABILITIES AND EMPLOYERS ENJOY HAVING HER FUNCTION WITH THEM.   BAD MATCHES  ARE EXPENSIVE, DEMEANING, FRUSTRATING AND WASTEFUL. THEY USUALLY RESULT IN LOW RATIO SUPERVISION, HIGH TURNOVER, POOR WORK RATES AND QUALITY, BEHAVIOR PROBLEMS, ARTIFICIAL INCENTIVES, ABSENTEEISM, LATENESS AND UNNECESSARY FAMILY PRESSURES.

WE ONCE WERE RESPONSIBLE FOR ARRANGING FOR THE VOCATIONAL FUNCTIONING OF A WORKER WHO HAD SEVERE INTELLECTUAL DISABILITIES; MANIFESTED RELATIVELY SEVERE BEHAVIORAL OUTBURSTS; WAS SIX FEET AND THREE INCHES TALL AND WEIGHED ABOUT 240 POUNDS; AND, WAS A FLASHER.  AT SCHOOL HE WAS REQUIRED TO WEAR BIB OVERALLS WHICH WERE TIED TIGHTLY AROUND HIS WAIST WITH A ROPE.   AFTER MANY CHALLENGING AND HEATED DISCUSSIONS, IT WAS AGREED THAT HE SHOULD BE GIVEN THE OPPORTUNITY TO LEARN TO WORK IN THE REAL WORLD, BUT WHERE?  THE BUTCHERING DEPARTMENT OF A SLAUGHTERHOUSE WAS SELECTED.   IT WAS A GOOD MATCH IN THAT HE PRODUCED REAL WORK ACCEPTABLY AND HE DID NOT EXPOSE HIMSELF IN THAT SETTING.  TWO CREDIBLE REASONS WHY HE DID NOT ARE THAT FLASHING IS DANGEROUS WHEN COWORKERS ARE CHOPPING AND CUTTING MEAT AND THAT IT WAS QUITE COLD WHERE HE WORKED.  AFTER A FEW WEEKS HE WORE THE SAME CLOTHES AS COWORKERS.  A GOOD MATCH.

WE ONCE ARRANGED FOR A STUDENT WITH DISABILITIES TO LEARN BASIC WORK SKILLS AT A MOTEL.  AFTER ABOUT SIX MONTHS OF TRAINING, HE STARTED A FIRE IN THE STAFF LOCKER ROOM.  HE WAS TERMINATED.  WE THEN ARRANGED FOR HIM TO FUNCTION AT A PIZZA RESTAURANT.   HE DID QUITE WELL FOR ABOUT THREE MONTHS. THEN HE TOOK SEVERAL PIZZA BOXES INTO THE TOILET AND STARTED A FIRE.  HE WAS TERMINATED.   WE ARRANGED FOR HIM TO LEARN WORK SKILLS AT A FIRE STATION.  A GOOD MATCH.  

A  WORKER WITH SEVERE DISABILITIES FUNCTIONED QUITE WELL AT A LOCAL FAMILY RESTAURANT FOR OVER EIGHT YEARS.   “HOOTERS” THEN BOUGHT THE RESTAURANT AND TERMINATED HER.  WE CONSIDERED USING THE AMERICANS WITH DISABILITIES ACT TO SUE HOOTERS IN AN ATTEMPT TO SAVE HER JOB.  THEN IT WAS DECIDED THAT JUSTIN DART PROBABLY DID NOT MEAN HOOTERS; THAT IT WOULD BE DEMEANING TO TEACH HER TO ADHERE TO THEIR DRESS CODES, AND THAT IT WOULD BE EXTREMELY DIFFICULT TO TEACH HER TO SIT ON A SALAD.  SHE LEARNED TO WORK QUITE WELL ELSEWHERE.   

A WORKER SEEMED TO ENJOY HIS JOB AT A BUSY RESTAURANT NEAR THE LOCAL UNIVERSITY. HE BUSED TABLES, DELITTERED MANY PARTS OF THE ENVIRONMENT, REPLENISHED CONDIMENTS, ETC.  HOWEVER, HIS PARENTS DID NOT LIKE HIS JOB.  IN ATTEMPT TO PLEASE THEM, HE WAS MOVED TO CLERICAL SETTING IN A GOVERNMENT BUILDING.   SHORTLY THEREAFTER PROBLEMS AROSE.  SPECIFICALLY, HE STARTED TO COME TO WORK LATE AND LEAVE EARLY; HE TOOK LONG BREAKS; SOME DAYS HE WOULD REFUSE TO GO TO WORK,AND THE GENERAL QUANTITY AND QUALITY OF HIS PRODUCTIVITY DECREASED.  AFTER MANY MEETINGS, DISCUSSIONS AND INTERVENTIONS, IT WAS DECIDED THAT HIS PARENTS LIKED HIS JOB, BUT HE DID NOT.  A COMPROMISE WAS REACHED. HE WOULD WORK HALF TIME AT THE GOVERNMENT OFFICE BUILDING AND HALF TIME AT A BUSY LIQUOR STORE.   HE LOVED WORKING AT THE LIQUOR STORE AND TOLERATED WORKING AT THE GOVERNMENT OFFICE.  WHAT WAS THE DIFFERENCE?  WE THINK IT WAS THE SOCIAL CLIMATE.  SPECIFICALLY, AT THE OFFICE HE INTERACTED WITH A FEW PERSONS ALL DAY.  AT THE LIQUOR STORE HE INTERACTED BRIEFLY WITH HUNDREDS OF INDIVIDUALS EACH DAY.  HE DOES MUCH BETTER WHEN HE INTERACTS BRIEFLY WITH MANY PERSONS.   IN SUCH INTERACTIONS HIS COMMUNICATION DIFFICULTIES ARE MINIMIZED.  FURTHER, TWO HALF TIME JOBS ARE SOMETIMES BETTER THAN ONE FULL TIME JOB.

__________

SOME  WILL WORK ANYWHERE.  SOME WILL NOT WORK.  MOST  WANT A JOB THAT WE ENJOY, FEEL GOOD ABOUT AND THINK IS WORTHWHILE.  GENERALLY, THE  MORE  WE  KNOW  ABOUT A  PERSON  AND  A JOB, THE BETTER ARE THE  CHANCES  FOR  A GOOD  MATCH  -  SUCCESS.  THE  LESS  WE  KNOW ABOUT A PERSON  AND  A  JOB, THE  BETTER  ARE THE CHANCES  FOR  A BAD  MATCH - FAILURE.  IT IS BETTER TO GIVE ONE WORKER WITH DISABILITIES ACCESS TO MANY ENVIRONMENTS AND ACTIVITIES THAN IT IS TO CONFINE MANY TO A FEW.  WHY?  BECAUSE IF WE HAVE ONE WORKER AND MANY POSSIBLE ENVIRONMENTS AND ACTIVITIES, WE HAVE A BETTER CHANCE OF ARRANGING A SUCCESSFUL MATCH.  CONVERSELY, IF WE FORCE LARGE NUMBERS OF WORKERS WITH DISABILITIES TO FUNCTION IN ONE ENVIRONMENT, GOOD MATCHES ARE VIRTUALLY IMPOSSIBLE.  

PROVIDE AUTHENTIC VOCATIONAL ASSESSMENT AND INSTRUCTION 

AUTHENTIC VOCATIONAL ASSESSMENT REFERS TO ARRANGING FOR A STUDENT WITH DISABILITIES TO FUNCTION IN REAL WORK AND RELATED SETTINGS AND ACTIVITIES AND DETERMINING MEANINGFUL DISCREPANCIES BETWEEN THE EXPRESSED REPERTOIRE OF AN INDIVIDUAL AND THE ACTUAL REQUIREMENTS OF MINIMALLY ACCEPTABLE FUNCTIONING.  HOW DO WE KNOW WHAT IS IMPORTANT UNTIL WE AND OUR STUDENTS GO TO THE REAL WORLD AND FIND OUT?   AUTHENTIC VOCATIONAL INSTRUCTION REFERS TO TEACHING THAT WHICH IS ACTUALLY NEEDED TO MEET THE MINIMALLY ACCEPTABLE PERFORMANCE STANDARDS OF AN EMPLOYER AND TO PARTICIPATE MEANINGFULLY IN IMPORTANT WORK AND RELATED SETTINGS AND ACTIVITIES.  AUTHENTIC VOCATIONAL ASSESSMENT AND INSTRUCTION ARE EXTREMELY IMPORTANT FOR STUDENTS AND WORKERS WITH SIGNIFICANT DISABILITIES FOR SEVERAL REASONS.  FIRST, SUCH PERSONS OFTEN MANIFEST LIMITED OR FAULTY GENERALIZATION - TRANSFER OF TRAINING SKILLS.  INSTRUCTION IN THE ACTUAL WORK AND RELATED SETTINGS IN WHICH A PERSON IS BEING PREPARED TO FUNCTION MINIMIZES RELIANCE UPON GENERALIZATION - TRANSFER OF TRAINING SKILLS THAT CANNOT BE DEPENDED UPON WITH REASONABLE CONFIDENCE AND SAFETY.  SECOND, VALUABLE RESOURCES ARE DISPENSED ONLY ON TEACHING THAT WHICH IS ACTUALLY NEEDED FOR MINIMALLY ACCEPTABLE FUNCTIONING IN REAL WORK AND RELATED SETTINGS AND ACTIVITIES.  THIRD, THE ACTUAL MATERIALS, PERFORMANCE CRITERIA, DISTRACTIONS, DRESS CODES ANDTIME REQUIREMENTS  ARE UTILIZED AND ADDRESSED.  THUS, INACCURATE INFERENCES ARE MINIMIZED.   OBVIOUSLY, IT IS EXTREMELY IMPORTANT THAT TEACHERS, THERAPISTS AND PARAPROFESSIONALS RECEIVE THE TRAINING NECESSARY TO DESIGN AND IMPLEMENT EFFECTIVE AUTHENTIC VOCATIONAL ASSESSMENT AND INSTRUCTION STRATEGIES.  IN SHORT, CONFINING INSTRUCTION TO THE PHYSICAL PROPERTY OF SCHOOLS IS SIMPLE, BUT UNACCEPTABLE BECAUSE IT DOES NOT LEAD TO THE POST SCHOOL VOCATIONAL OUTCOMES CRITICALLY NEEDED BY STUDENTS WITH DISABILITIES. INSTRUCTION  BY SCHOOL PERSONNEL IN INTEGRATED  NONSCHOOL SETTINGS AND ACTIVITIES DURING SCHOOL DAYS AND TIMES IS COMPLEX, BUT  EXTREMELY IMPORTANT  FOR POST SCHOOL  SUCCESS IN INTEGRATED SOCIETY.

SHIFT TO NATURAL SUPERVISION AND SUPPORTS

NATURAL SUPERVISION REFERS TO THAT PROVIDED COWORKERS WITHOUT DISABILITIES.  ARTIFICIAL SUPERVISION REFERS TO THAT PROVIDED WORKERS WITH DISABILITIES BY PROFESSIONALS THAT IS NOT PROVIDED WORKERS WITHOUT DISABILITIES.  EARLIER, IT WAS COMMUNICATED THAT THE MORE ONE TO ONE INSTRUCTION A STUDENT RECEIVES WHEN IN SCHOOL, THE LESS PREPARED SHE/HE IS FOR INTEGRATED POST SCHOOL FUNCTIONING.  WHY?  BECAUSE STUDENTS BECOME DEPENDENT ON THE PRESENCE OF PERSONS WHO ARE PAID TO BE WITH THEM.  SITTING IN INCOMPREHENSIBLE HIGH SCHOOL ALGEBRA, EARTH SCIENCE AND LITERATURE CLASSES WITH A PARAPROFESSIONAL AT YOUR SIDE MIGHT BE CONSIDERED BY SOME AS EDUCATIONAL INCLUSION.  IN THIS CONTEXT IT IS A TICKET TO THE SEGREGATED WORKSHOP OR TO SITTING AT HOME ALL DAY DURING POST SCHOOL YEARS.   THE VAST MAJORITY OF STUDENTS WITH DISABILITIES ARE CAPABLE OF LEARNING TO FUNCTION QUITE WELL WITH MUCH LESS THAN ONE TO ONE INSTRUCTION AND SUPERVISION.  INDEED, ONE OF THE MOST IMPORTANT REASONS FOR PROVIDING AUTHENTIC VOCATIONAL INSTRUCTION IS TO TEACH STUDENTS WITH DISABILITIES TO FUNCTION WITH AS LITTLE ARTIFICIAL AND AS MUCH NATURAL SUPERVISION AS POSSIBLE. THE MORE AND BETTER YOU CAN FUNCTION UNDER NATURAL SUPERVISORY CONDITIONS, THE LESS COSTLY YOU WILL BE TO AN ADULT SERVICE AGENCY.  THE LESS COSTLY YOU ARE, THE LESS LIKELY IT IS THAT YOU WILL BE SITTING AT HOME UNEMPLOYED, ON A WAITING LIST OR IN A  SHELTERED WORKSHOP.  

ARRANGE THE EXTRA SUPPORT THAT WILL BE NEEDED AT SCHOOL EXIT
ONE IMPORTANT COMPONENT OF THE CURRENT VERSION OF THE INDIVIDUALS WITH DISABILITIES EDUCATION ACT (IDEA) REQUIRES THAT THE IEP OF A STUDENT WHO IS 14 YEARS OF AGE OR OLDER MUST INCLUDE AN INDIVIDUALLY APPROPRIATE SCHOOL TO POSTSCHOOL TRANSITION PLAN.  THE IDEA DEFINES SCHOOL TO POSTSCHOOL TRANSITION SERVICES AS FOLLOWS.

“A COORDINATED SET OF ACTIVITIES FOR A STUDENT WITH A DISABILITY THAT 

(A) IS DESIGNED WITHIN AN OUTCOME-ORIENTED PROCESS, WHICH PROMOTES MOVEMENT FROM SCHOOL TO POSTSCHOOL ACTIVITIES, INCLUDING POST-SECONDARY EDUCATION, VOCATIONAL TRAINING, INTEGRATED EMPLOYMENT (INCLUDING SUPPORTED EMPLOYMENT), CONTINUING AND ADULT EDUCATION, ADULT SERVICES, INDEPENDENT LIVING, OR COMMUNITY PARTICIPATION;  

(B) IS BASED UPON THE INDIVIDUAL STUDENT’S NEEDS, TAKING INTO ACCOUNT THE STUDENT’S PREFERENCES AND INTERESTS, AND

(C) INCLUDES INSTRUCTION, COMMUNITY EXPERIENCES, THE DEVELOPMENT OF EMPLOYMENT AND OTHER POSTSCHOOL ADULT LIVING OBJECTIVES, AND, WHEN APPROPRIATE, ACQUISITION OF DAILY LIVING SKILLS AND FUNCTIONAL VOCATIONAL EVALUATION.” 

20 U.S.C. & 1402(30)

FURTHER, THE IDEA REQUIRES THAT IEPS INCLUDE THE FOLLOWING. 

(II) BEGINNING AT AGE 16 (OR YOUNGER, IF DETERMINED APPROPRIATE BY THE IEP TEAM), A STATEMENT OF NEEDED TRANSITION SERVICES FOR THE CHILD, INCLUDING, WHEN APPROPRIATE, A STATEMENT OF THE INTERAGENCY RESPONSIBILITIES OR ANY NEEDED LINKAGES”; 20 U.S.C. & 1414(D) (1) (A) (VII) AND

(III) BEGINNING AT LEAST ONE YEAR BEFORE THE CHILD REACHES THE AGE OF MAJORITY UNDER STATE LAW, A STATEMENT THAT THE CHILD HAS BEEN INFORMED OF HIS OR HER RIGHTS UNDER THIS TITLE, IF ANY, THAT WILL TRANSFER TO THE CHILD ON REACHING THE AGE OF MAJORITY UNDER THIS SECTION; AND, 

A STATEMENT OF HOW THE CHILD’S PROGRESS TOWARD THE ANNUAL GOALS DESCRIBED IN CLAUSE (II) WILL BE MEASURED; AND

HOW THE CHILD’S PARENTS WILL BE REGULARLY INFORMED (BY SUCH MEANS AS PERIODIC REPORT CARDS), AT LEAST AS OFTEN AS PARENTS ARE INFORMED OF THEIR NONDISABLED CHILDREN’S PROGRESS, OF –

THEIR CHILD’S PROGRESS TOWARD THE ANNUAL GOALS DESCRIBED IN CLAUSE (II); AND

THE EXTENT TO WHICH THAT PROGRESS IS SUFFICIENT TO ENABLE THE CHILD TO ACHIEVE THE GOALS BY THE END OF THE YEAR.”
A SCHOOL TO POSTSCHOOL TRANSITION PLAN IN THE IEP OF A STUDENT IS CONSIDERED IN COMPLIANCE WITH THE REQUIREMENTS OF THE IDEA IF IT CONTAINS THE ELEMENTS ARTICULATED IN THE CHECKLIST BELOW IN ACCORDANCE WITH REASONABLE PROFESSIONAL STANDARDS.

______
A COORDINATED SET OF INDIVIDUALLY APPROPRIATE ACTIVITIES AND SERVICES IS OPERATIVE.


______
THE STUDENT AND HER-HIS LEGAL GUARDIANS ARE AWARE OF AND UNDERSTAND THEIR SCHOOL TO POSTSCHOOL TRANSITION RELATED LEGAL ENTITLEMENTS.

______
THE RESPONSIBILITIES OF SCHOOL AND POSTSCHOOL NONEDUCATIONAL AGENCY PERSONNEL THAT SHOULD BE INVOLVED HAVE BEEN CLEARLY DELINEATED AND ARE OPERATIVE IN THE TRANSITION PROCESS.

______
THE PREFERENCES AND INTERESTS OF THE STUDENT HAVE BEEN SECURED AND ARE BEING HONORED.

______
INDIVIDUALLY APPROPRIATE EVALUATIONS IN ACTUAL VOCATIONAL AND RELATED SETTINGS AND ACTIVITIES HAVE BEEN CONDUCTED.

______
THE INSTRUCTION AND OTHER PREPARATORY EXPERIENCES BEING PROVIDED ARE REASONABLY RELATED TO HELPING THE STUDENT ACTUALIZE HER-HIS VOCATIONAL, COMMUNITY, INDEPENDENT LIVING AND OTHER INTERESTS AND PREFERENCES AT THE POINT OF SCHOOL EXIT.

HONORING PROPERTY RIGHTS

I  WAS A MEMBER OF A TEAM THAT FUNCTIONED IN A LARGE INNER CITY HIGH SCHOOL.   OUR FOCUS WAS TO DEVELOP A PROGRAM THAT WOULD PROVIDE AUTHENTIC VOCATIONAL AND RELATED ASSESSMENT AND INSTRUCTION TO STUDENTS WITH DISABILITIES WHO WERE HIGHLY LIKELY TO BE UNEMPLOYED AT SCHOOL EXIT IF WE DID NOT DO SO.  ONE DAY WE WERE MEETING IN A FOURTH FLOOR CLASSROOM.  I LEFT FOR THE TOILET, FOUND ONE, LOOKED AROUND, BUT COULD NOT FIND TOILET PAPER.  I WENT INTO THE HALLWAY AND APPROACHED A GUARD.  IN THIS SCHOOL A GUARD WAS POSTED IN EACH HALL AT EVERY RIGHT ANGLE ON FOUR FLOORS, APPROXIMATELY 24 GUARDS.  THESE WERE IN ADDITION TO THE LOCAL POLICE AND GUARDS WHO SCREENED AT THE ONLY UTILIZED ENTRANCE - EXIT.   SEVERAL STREET GANGS WERE OPERATIVE, BUT HAD NOT YET AGREED THAT THE SCHOOL WAS A GANG NEUTRAL ENVIRONMENT.   CONSIDER THE EXPENSE.   

I INFORMED THE CLOSEST GUARD ABOUT THE ABSENCE OF TOILET PAPER AND ASKED IF HE COULD HELP.  HE INFORMED ME THAT TOILET PAPER WAS THERE.  I TOLD HIM HE MUST BE MISTAKEN BECAUSE I LOOKED CAREFULLY.  HE WAS BECOMING AGITATED AND I WAS EXPERIENCING ESCALATING BIOLOGICAL DISTRESS.   FINALLY, HE SAID, "LOOK THERE."  AS HE POINTED DOWN THE HALL TOWARD THE TOILET.   I LOOKED, BUT DID NOT SEE ANYTHING RELEVANT TO MY PROBLEM.   I THEN ASKED, "WHAT AM I SUPPOSED TO BE LOOKING AT?"  HE SAID, "LOOK ON THE DOOR."   I DID AND NOTICED A ROLL OF TOILET PAPER ATTACHED TO THE OUTSIDE OF THE DOOR.  AFTER THE MEETING I TOLD A TEACHER ABOUT MY EXPERIENCE.  SHE ASKED ME IF I KNEW WHY THE TOILET PAPER WAS ON THE OUTSIDE OF THE DOOR.  I SAID, "OF COURSE I KNOW.  IN THE PAST, STUDENTS CLOGGED TOILETS AND CREATED EXPENSIVE FLOODS."   SHE SAID THAT SHE HAD BEEN TEACHING AT THIS SCHOOL FOR MANY YEARS, BUT HAD NEVER HEARD OF THAT HAPPENING.  SHE AGAIN ASKED WHY I THOUGHT TOILET PAPER WAS ATTACHED TO THE OUTSIDE OF DOORS.  I TOLD HER I COULD NOT THINK OF ANOTHER REASON.  SHE TOLD ME THAT ALMOST ALL OF THE STUDENTS WHO ATTENDED THIS SCHOOL WERE QUITE POOR.  IF THEY TOOK SCHOOL TOILET PAPER HOME, THEY WOULD NOT HAVE TO SPEND SCARCE AND VALUABLE CASH ON IT.   IT WAS ATTACHED TO THE OUTSIDE OF THE DOORS SO GUARDS COULD MINIMIZE HOW MUCH WAS TAKEN.  WHY IS THIS STORY RELEVANT HERE?

ABOUT A WEEK AFTER THE TOILET PAPER EXPERIENCE, A TEACHER AND I MET WITH HUMAN RESOURCES PERSONNEL AT A DOWNTOWN HOTEL THAT CATERED TO LARGE CONVENTIONS.  WE EXPLAINED TO THE HOTEL OFFICIALS THAT WE WERE TRYING TO OFFER MEANINGFUL EDUCATIONAL EXPERIENCES TO STUDENTS WHO WERE NOT THRIVING IN SCHOOL AND WHO WERE HIGHLY LIKELY TO BE UNEMPLOYED IN THEIR POST SCHOOL LIVES.  AS PART OF THIS PROCESS WE WOULD LIKE TO BRING NO MORE THAN TWO STUDENTS TO THE HOTEL AT ONE TIME AND PROVIDE THEM WITH THE INSTRUCTION AND RELATED EXPERIENCES THEY WOULD NEED TO BECOME EMPLOYABLE AT THIS OR ANOTHER HOTEL.  THEY AGREED TO OPEN THEIR DOORS AND PROVIDE THE MUCH NEEDED AND APPRECIATED AUTHENTIC ASSESSMENT AND INSTRUCTION OPPORTUNITIES.  AFTER NEGOTIATING MANY LOGISTICAL DETAILS SUCH AS DAYS, HOURS, INSTRUCTIONAL RESPONSIBILITIES, LUNCH, SUPERVISION, INSURANCE COVERAGE, UNIFORMS AND TESTS FOR ILLEGAL DRUG USE,   WE STARTED TO LEAVE.   THEN THE MANAGER OF THE HUMAN RESOURCES DEPARTMENT ANNOUNCED THERE WAS ONE MORE IMPORTANT ISSUE THAT HAD TO BE ADDRESSED, "PROPERTY RIGHTS."  SPECIFICALLY, SHE INFORMED US THAT THEY HAD A ZERO TOLERANCE POLICY THAT APPLIES TO ANYONE WHO VIOLATES THE PROPERTY RIGHTS OF THE HOTEL, EMPLOYEES OR GUESTS.  IN SHORT, SHE TOLD US THAT IF OUR STUDENTS ARE LIKELY TO STEAL ANYTHING WHILE THEY ARE AT THE HOTEL, THEY DO NOT WANT THEM TO COME.  THE TEACHER LOOKED AT ME.  I LOOKED AT HER. WE PUT OUR HANDS BEHIND OUR BACKS, CROSSED OUR FINGERS AND SAID, "OUR STUDENTS WILL NOT STEAL ANYTHING.”  

SHORTLY THEREAFTER WE VISITED A LARGE MILITARY SURPLUS STORE AND NEGOTIATED A TRAINING ARRANGEMENT WITH THE MANAGERS.  THEY WERE MORE CONCERNED WITH STEALING THAN ANYONE WE HAD EVER INTERACTED WITH BECAUSE THEY STOCKED GUNS, KNIVES, BAYONETS, MACHETES AND OTHER EXPENSIVE AND DANGEROUS ITEMS.  THEY INSISTED THAT OUR STUDENTS WOULD BE SEARCHED BEFORE THEY LEFT THE STORE.  AS OTHER EMPLOYEES WERE NOT ROUTINELY SEARCHED, WE COULD NOT ALLOW IT.  THE STALEMATE WAS RESOLVED BY AGREEING THAT OUR STUDENTS WOULD WEAR TIGHTLY FITTING JEANS AND T -SHIRTS WITH THE NAME AND ADDRESS OF THE STORE PRINTED ON THEM AND THAT THEIR COATS WOULD BE DEPOSITED AND RETRIEVED AT THE FRONT OF THE STORE NEAR THE CHECKOUT COUNTER. 

__________ 

WHO AMONG US DOES NOT HAVE A TOWEL, SHAMPOO, LOTION, MOUTHWASH, SOAP, AN ICE BUCKET AND/OR AN ASH TRAY WITH SHERATON, MARRIOTT OR HILTON IMPRINTED ON IT?  STILL, STEALING TOILET PAPER FROM A HOTEL IS NOT RIGHT.  STEALING GUNS AND KNIVES FROM A MILITARY SURPLUS STORE IS NOT RIGHT AND EXTREMELY DANGEROUS.  WHAT ABOUT OUR STUDENTS CAN AND SHOULD WE GUARANTEE THE COMMUNITY? 

THE SIMULATED SHELTERED WORKSHOP AT THE HIGH SCHOOL

YOU FINISH HIGH SCHOOL AND YOU WANT TO DO SOMETHING RELEVANT AND MEANINGFUL. YOU DO NOT WANT TO SPEND YOUR LIFE FOLDING SWEATERS AT THE GAP. YOU DECIDE TO BECOME A SPECIAL EDUCATION TEACHER.  YOU GO TO COLLEGE FOR FIVE YEARS, WORK HARD, GRADUATE, GET A TEACHING LICENSE AND A JOB AT A HIGH SCHOOL.  YOU ARE ASSIGNED 13 YOUNG ADULT STUDENTS WITH SERIOUS DISABILITIES.  THEY FUNCTION MOST OF THE DAY AT THREE TABLES IN A RATHER LARGE SIMULATED SHELTERED WORKSHOP CLASSROOM.   YOUR SUPERVISOR TOLD YOU TO HAVE THEM PUT INDEX CARDS IN, AND THEN TAKE THEM OUT OF, ENVELOPES, AND TO HAVE THEM PUT PLASTIC SPOONS AND FORKS IN, AND THEN TAKE THEM OUT OF, PLASTIC BAGS.  IT IS YOUR FIRST DAY AS A REAL TEACHER AND YOU APPRECIATE THE PRESENCE AND ASSISTANCE OF ANOTHER PROFESSIONAL.  SOON, MUCH TOO SOON, YOU REALIZE THAT YOUR SUPERVISOR IS GONE AND YOU ARE ALONE WITH "THEM” FOR THE FIRST TIME.

YOU NOTICE THAT ONE STUDENT IS NOSE PICKING AND EATING.  YOU ARE DISGUSTED, BUT YOU DO NOT SHOW IT.  THEN YOU NOTICE ANOTHER WORKER WHO IS MASTURBATING.  YOU WONDER IF HE REALIZES HE IS GOING TO GO BLIND AND THAT HAIR WILL GROW ON HIS HANDS.  YOUR FIRST MAJOR PROFESSIONAL DILEMMA IS SHOULD YOU TRY TO STOP NOSE PICKING AND EATING OR THE MOST IMPORTANT CAUSE OF ACNE IN CHRISTIAN SOCIETY?  BEFORE YOU DECIDE, ANOTHER STUDENT PUTS HER HEAD DOWN ON THE TABLE.  SOMEONE ELSE RUNS AWAY.  ANOTHER STARTS MAKING WEIRD SOUNDS.  ANOTHER STARTS FLIPPING HIS FINGERS AT THE LIGHTS.  ANOTHER........…  YOU WANT TO ADDRESS THEM ALL, BUT YOU CANNOT.  YOU CHASE ONE DOWN. YOU CORRECT ANOTHER.  YOU TELL THAT ONE TO KEEP HIS HANDS ON THE TABLE.  YOU TURN OFF THE LIGHTS, BUT THE FLIPPING CONTINUES.  YOU ARE OVERWHELMED, BUT YOU MAKE IT THROUGH THE DAY.  AT HOME THAT EVENING YOU DRINK WINE, EAT AND GO TO BED.  THE NEXT DAY YOU EXPERIENCE THE SAME THINGS.   AFTER SEVERAL MORE DAYS YOU FIGURE IT OUT.  DO THE BEHAVIORS GO AWAY?  NO.   AFTER A WHILE DO WE STOP NOTICING THEM?   

__________

WHAT HAPPENS WHEN WE PUT MANY PERSONS WITH DISABILITIES IN A CONFINED SPACE FOR LONG PERIODS OF TIME WITH FEW PERSONS WITHOUT DISABILITIES WHO ARE PAID TO BE WITH THEM?  BURN OUT.  TOLERATION OF DEVIANCE.  ENNUI.  SEGREGATED SETTINGS ARE NOT GOOD FOR INDIVIDUALS WITH DISABILITIES.  THE LONGER SOMEONE IS SEGREGATED, THE HARDER IT IS FOR THEM TO FUNCTION ANYWHERE ELSE.  SEGREGATED SETTINGS ARE NOT GOOD FOR THE PROFESSIONALS WHO WORK IN THEM EITHER.  DOES IT HAVE TO BE THIS WAY?  NO.  WHAT CAN BE DONE TO IMPROVE THE SITUATION?  PROVIDE GOOD SOCIAL AND BEHAVIORAL MODELS AND ARRANGE FOR THE PERFORMANCE OF REAL WORK IN INTEGRATED SETTINGS ARE TWO GOOD STARTING POINTS.


THREE REASONABLE   SERVICE DELIVERY MODEL OPTIONS

IF EXISTING SERVICE DELIVERY MODELS ARE NOT RESULTING IN PREFERRED AND REALIZABLE OUTCOMES, WHAT ARE THE ALTERNATIVES?  THREE OF MANY WILL BE ADDRESSED HERE: 

· RESTRUCTURING HIGH SCHOOLS; 

· EXERCISING THE BUY OUT OPTION; AND, 

· OPERATING FINISHING SCHOOLS.

RESTRUCTURING HIGH SCHOOLS   

RESTRUCTURING HIGH SCHOOLS REFERS TO MAKING CHANGES IN EXISTING SERVICE DELIVERY MODELS , CURRICULUM  DEVELOPMENT STRATEGIES, PERSONNEL PREPARATION PROGRAMS AND RESOURCE PRIORITIES  SO THAT STUDENTS WITH DISABILITIES CAN BE PROVIDED WITH THE AUTHENTIC PREPARATORY EXPERIENCES  NECESSARY TO  FUNCTION EFFECTIVELY IN  REAL JOBS THAT PAY AT LEAST MINIMUM  WAGES AND INCLUDE EMPLOYER PROVIDED BENEFITS AT SCHOOL EXIT.   SOME, BUT CERTAINLY NOT ALL, OF THE CHANGES NECESSARY TO REALIZE THIS IMPORTANT OUTCOME FOLLOW.  WHEN A STUDENT ENTERS HIGH SCHOOL, AUTHENTIC VOCATIONAL AND RELATED ASSESSMENT AND INSTRUCTION SHOULD BEGIN.  DURING THE FIRST YEAR IN HIGH SCHOOL, ONE HALF DAY PER WEEK SHOULD BE DEVOTED TO LEARNING TO FUNCTION IN REAL NONSCHOOL VOCATIONAL AND RELATED SETTINGS AND ACTIVITIES.  SUBSEQUENTLY, THE AMOUNTS OF TIME SPENT LEARNING TO FUNCTION EFFICIENTLY IN INDIVIDUALLY APPROPRIATE NONSCHOOL VOCATIONAL AND RELATED SETTINGS AND ACTIVITIES SHOULD BE INCREASED.   IF A STUDENT IS ENROLLED IN SCHOOL AFTER AGE, ALL OF HER/HIS INSTRUCTION SHOULD BE PROVIDED IN INTEGRATED, RESPECTED AND INDIVIDUALLY APPROPRIATE NONSCHOOL SETTINGS AND ACTIVITIES BY SCHOOL PERSONNEL DURING SCHOOL DAYS AND TIMES.  IN SHORT, INTEGRATED SCHOOL SHOULD BE FADED OUT AND INTEGRATED COMMUNITY SHOULD BE FADED IN. 

WHEN STUDENTS ARE NOT RECEIVING AUTHENTIC VOCATIONAL AND RELATED INSTRUCTION, THEY SHOULD BE PROVIDED INDIVIDUALLY APPROPRIATE KINDS AND AMOUNTS OF INSTRUCTION IN REGULAR EDUCATION CLASSES.  IF INDIVIDUALLY APPROPRIATE EDUCATIONAL EXPERIENCES CANNOT BE GENERATED IN INTEGRATED CLASSES, THE AMOUNTS OF TIME SPENT IN IMPORTANT NONSCHOOL SETTINGS AND ACTIVITIES SHOULD BE INCREASED.  SPECIAL EDUCATION CLASSES, RESOURCE ROOMS AND OTHER SEGREGATED SETTINGS SHOULD BE AVOIDED IF HUMANLY POSSIBLE.  SO SHOULD ARRANGING FOR A  PARAPROFESSIONAL TO SIT WITH A STUDENT IN MATH, SCIENCE, HISTORY AND LITERATURE CLASSES WHEN THE CURRICULA ARE ABSURDLY COMPLEX, INCOMPREHENSIBLE AND NOT MEANINGFULLY RELATED TO ACCEPTABLE POST SCHOOL FUNCTIONING.

STUDENTS WITH DISABILITIES SHOULD BE GIVEN THE OPPORTUNITIES AND ASSISTANCE NEEDED TO FUNCTION IN A WIDE ARRAY OF INDIVIDUALLY APPROPRIATE AND  INTEGRATED SCHOOL  -  SPONSORED  EXTRACURRICULAR ACTIVITIES EACH  SEMESTER.  IF PRIVATE THERAPY IS INDIVIDUALLY APPROPRIATE, SO BE IT.  SOMETIMES WHAT TRANSPIRES BETWEEN A THERAPIST AND A PERSON WITH DISABILITIES IS NOT THE BUSINESS OF ANYONE ELSE. WHENEVER REASONABLE, WHICH IS IN MOST INSTANCES, SPEECH, LANGUAGE, PHYSICAL, OCCUPATIONAL AND OTHER THERAPIES SHOULD BE PROVIDED IN INTEGRATED ENVIRONMENTS AND ACTIVITIES.  IF THERAPISTS CANNOT ENHANCE FUNCTIONING IN AUTHENTIC SETTINGS AND ACTIVITIES, THEY SHOULD STEP ASIDE AND GIVE SOMEONE ELSE A CHANCE.   IT ALWAYS AMAZES ME HOW PROFESSIONALS CAN JUSTIFY CONFINING STUDENTS TO SEGREGATED, QUIET, DIMLY LIT AND COLORLESS ROOMS FOR EXTENDED PERIODS OF TIME AT SCHOOL IN THE NAME OF THERAPY.   THEN THEY  LEARN THAT THE STUDENTS FUNCTION QUITE WELL, REALLY ENJOY AND BEHAVE BEST WHEN THEY ATTEND A BOISTEROUS BALL GAME, A BIRTHDAY PARTY  AND PLAY AT A BUSY  PARK WITH BROTHERS, SISTERS, FRIENDS AND NEIGHBORS IN BRIGHT SUNLIGHT. 

THE BUYOUT OPTION.   ASSUME  SCHOOL ADMINISTRATORS WILL NOT ALLOW INSTRUCTIONAL PERSONNEL TO PROVIDE AUTHENTIC INSTRUCTION IN INDIVIDUALLY MEANINGFUL NONSCHOOL  CONTEXTS BECAUSE THEY CANNOT FIGURE OUT HOW TO REALLOCATE PERSONNEL SO AS  TO PROVIDE REASONABLE COVERAGE; IT IS TOO EXPENSIVE; INSURANCE RATES WILL INCREASE; TEACHERS, THERAPISTS, PARAPROFESSIONALS  AND OTHER INSTRUCTIONAL PERSONNEL DO NOT WANT TO LEAVE  SCHOOL GROUNDS DURING SCHOOL DAYS AND TIMES BECAUSE IT IS TOO COLD OR TOO HOT OUT; PROFESSIONALS SPEND ONE HUNDRED AND EIGHTY MINUTES  PER DAY  COMMUTING TO AND FROM  WORK IN HEAVY TRAFFIC.  THEY NEED TO REST DURING SCHOOL HOURS; IF TEACHERS CANNOT GET BACK TO THE SCHOOL IN THE CONTRACTED TIME, TAXPAYERS MUST PAY TIME AND ONE HALF  FOR  OVERTIME;  SCHOOL PERSONNEL CANNOT MANAGE THE STUDENTS IN NONSCHOOL  SETTINGS;  THE TEACHERS ARE TOO OLD FOR THAT OR  WERE NOT TRAINED TO DO IT AND A MYRIAD OF OTHER EXCUSES.  IN SHORT, ASSUME STUDENTS WITH DISABILITIES ARE IN NEED OF AUTHENTIC ASSESSMENT AND INSTRUCTION, BUT CANNOT RECEIVE IT FROM SCHOOL PROFESSIONALS.  IN SUCH INSTANCES, SCHOOL OFFICIALS MAY CHOOSE TO PURCHASE THE NEEDED SERVICES FROM PRIVATE VENDORS WITH SCHOOL ADMINISTERED TAX DOLLARS.  THAT IS, TO EXERCISE THE "BUYOUT OPTION".

THE FINISHING SCHOOL.   ASSUME SCHOOL ADMINISTRATORS WILL NOT ALLOW THE PROVISION OF INDIVIDUALLY APPROPRIATE INSTRUCTIONAL SERVICES IN INTEGRATED AND RESPECTED NONSCHOOL SETTINGS AND ACTIVITIES BY SCHOOL PERSONNEL DURING SCHOOL DAYS AND TIMES AND/OR THAT SCHOOL PROFESSIONALS CANNOT OR WILL NOT PROVIDE IT.  ASSUME FURTHER THAT STUDENTS WITH DISABILITIES ARE UNEMPLOYED WHEN THEY GRADUATE WITH A DIPLOMA, DROP OUT OR OTHERWISE EXIT SCHOOL.   IS IT TOO LATE?   NO.  IS THERE A FEASIBLE OPTION?  YES, THE FINISHING SCHOOL.  THE FINISHING SCHOOL IS ESSENTIALLY THE OFFERING OF A SECOND CHANCE TO LEARN THAT WHICH SHOULD HAVE BEEN TAUGHT DURING THE FIRST PASSAGE THROUGH SCHOOL.   THUS, AT A FINISHING SCHOOL A STUDENT WILL LEARN THE ACTUAL SKILLS NEEDED TO BE SUCCESSFUL AT A PARTICULAR JOB; TO GET TO AND FROM WORK; TO MANAGE MONEY EARNED; TO ACT APPROPRIATELY IN PUBLIC PLACES; TO MAINTAIN REASONABLE HEALTH; TO MANIFEST REASONABLE WORK ETHICS AND TO LEARN FROM COMPASSIONATE FEEDBACK. THE FINISHING SCHOOL TRANSCENDS RACISM, SOCIAL PROMOTION, SEXISM, TRACKING, DEAD END JOBS, ACADEMIC ACHIEVEMENT TEST SCORES, EXIT TESTS AND THE OTHER REASONS AUTHENTIC VOCATIONAL ASSESSMENT AND INSTRUCTION WERE NOT PROVIDED DURING THE FIRST TOUR THROUGH SCHOOL.  THE OBJECTIVES AND INSTRUCTIONAL STRATEGIES ARE CLEAR: TO TEACH THAT WHICH IS ACTUALLY NECESSARY FOR AN INDIVIDUAL TO BECOME A PRODUCTIVE MEMBER OF SOCIETY.  FAILURE, UNEMPLOYMENT, INVOLVEMENT IN CRIMINAL JUSTICE SYSTEMS AND PRODUCING CHILDREN YOU CANNOT  SUPPORT ARE NOT IN THE CURRICULUM AND ARE NOT ACCEPTABLE OUTCOMES.
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